Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

Dedication

This work is dedicated to the millions of children and adults around the
world who have been so devastated by autism.

May this work finally help them to be understood in order that they get the
help — they so very desperately need!
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Disclaimer

I, Jeanne A. Brohart, am not a physician, nor do I have experience in the field of medicine at all. I am simply a
mother with a story to tell, information and opinions to share. Everything in the two books written by Jeanne A.
Brohart, 1) Saving Zachary: The Death And Rebirth Of A Family Coping With Autism, and, 2) Breaking The Code to
Remove The Shackles Of Autism: When The Parts Are Not Understood And The Whole Is Lost!, and, on her website,
http://www.autismhelpforyou.com, are based on experiences with her autistic son, Zachary.

The above mentioned books and website and any other materials provided therein, either electronically or on paper are
not meant to be a substitute for individualized medical evaluation, advice, care, or recommended treatment from a
qualified, licensed health professional. I do not recommend taking supplements, medications or implementing

dietary or behavioral programs/changes without first consulting your personal physician and/or therapist. Each child is
different and family medical history has a bearing on the care any child receives. Parents are strongly urged to consult
with their child’s physician/therapist prior to adopting anything suggested in the above books or website or prior to
drawing cause/effect conclusions or inferences from these materials.

Although many parents have written me and expressed their agreement with my theory, what I propose is a very new
theory that has yet to be reviewed by the autism research, therapy, or medical community in general.

Jeanne A. Brohart disclaims any liability arising directly or indirectly from the use of materials provided in this
document, or any of the products or treatments/practices within it. Jeanne A. Brohart also disclaims any liability
arising directly or indirectly from the use of materials provided in Saving Zachary: The Death And Rebirth Of A Family
Coping With Autism or from materials on website, http:/www.autismhelpforyou.com. Statements made by the author,
Jeanne A. Brohart, about products, processes, treatment methods represent the views and opinions of the author only
and in no way do they constitute a recommendation or endorsement of any product or treatment/practice.

The author provides in her books, website and other materials several websites that may be of further interest to

readers. The author makes no representation or warranty as to the value, accuracy or completeness of the information
these sites contain, and therefore, specifically disclaims any liability for any information contained on, or omission from
such referenced websites. References to these websites in this author’s materials are not to be viewed in any way as an
endorsement of these websites, or of the information they contain, by either the author — these are provided for
information purposes only.

The author has no financial, business, or personal affiliation or relationship of any kind with any of the companies
mentioned in this book or on this site, but rather is a customer only, like any other.
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A Theory On Autism...

Breaking The Code To Remove The Shackles Of Autism©

o

Perhaps the best way for parents to think of everything presented in my materials as it
related to the need to understand "the parts" before "the whole" could be understood, was to
think of all these issues in terms of the autistic child's need to "break the code".

By this, I meant that in order to understand almost everything in his world, the autistic child
had to first understand how every part fit into the whole — and ultimately, into his world.
This was true in everything from language to emotions, socialization to process completion,
sensory (visual, auditory, touch, etc.) input processing to issues with potty training. All
these things - be they behavioral, social, emotional, or sensory — had to first be broken into
their respective "parts" for the whole to be understood.

Thus, for the autistic child life consisted entirely of "breaking the code" or breaking things
down to their lowest level. Once each part was understood, the whole could then be "put
back together" and understood for what it was. The difficulty, however, lay in
understanding those things that should be occurring subconsciously or automatically — those
issues dealing with digestion and immune system functions, for example.
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Until that happened, everything in the autistic child's mind and life would be perceived as:

A when it should be perceived as B

- —

The key, I thus believed, was in helping the autistic child "break the code" to get from A to
B. This was true in absolutely all areas of life for the autistic child! :0)

I truly believed the inability to properly integrate sensory information, the "ordering
function", and specifically, the concept of "the partial verses the whole" had been critically
misunderstood and, therefore, neglected by researchers, doctors, therapists, teachers, and
parents alike.  But, when you looked at so much of what you saw in autism based on this
one common thread... it now all made perfect sense! What was amazing about my theory
was that ONE thing explained so much... how the brain processed the part from the whole...
a function that had to do with the ordering of information... whether that information was
reflected in or considered a behavioral, social, emotional, or sensory aspect of life made no
difference because the issue was one of how things were mentally processed — not an issue
as it related specifically to behavior, emotion, socialization or physical sensation (although I
did believe there were a few aspects of autism that were “truly sensory” in nature — having
to do with the physical structures involved in how the brain processed sensory information
and the possibility that these physical structures were damaged in autistic children)!

Truly, so many issues were explained by my theory about the processing of the parts to
sensory information, what I refer to as “partiality”, that it was certainly a major piece of the
autism puzzle. For decades, no one saw the ONE thing all these issues had in common! In
trying to look at the whole picture, the whole puzzle of autism, we failed to see that the
underlying issue was actually one dealing with the processing of parts as they related to the
whole — the processing of all the pieces to sensory information. In trying to “solve the
puzzle of autism”, we failed to see that in order to solve the puzzle, what we needed to see
were — literally — the pieces, the parts to the whole!

Perhaps this explained why this link had for so long been so allusive — why it had for
decades - been completely missed! In looking at the whole, we, too, failed to see that the
issue was in “the parts that made up the whole” and how they literally, did not fit together!
All these issues we saw in the autistic seemed so unrelated... but, when each was examined
in view of the function of sensory integration or partiality processing they were all
completely related! :0)
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In the remainder of this text, I will simply refer to the inability to integrate information
from the senses and to relay that information to all parts of the brain needing it to do
“their function” as an issue with “partiality processing”... an issue with the inability to
put “the parts together”.

There were several key behavioral, social, emotional and sensory issues that could now be
explained by my theory of the importance of sensory integration failure, partiality verses the
whole, labeling, color and motion in the life of the autistic child. The numerous issues
explained by my theory included:

Spinning, visual stims, self-spinning, odd behaviors (I could now explain over 60 in my own
son), issues with interrupted tasks and transition issues, hyperactivity, motor skill issues
(difficulty holding a pencil, inability to point with a finger, inappropriate use of stairs,
difficulty drinking from a cup or straw, etc.), issues with cutting hair and nails, issues with
brushing teeth, the inability to look at oneself in the mirror, issues with potty training, issues
with toe walking, issues with the sense of touch, issues with specific food textures, auditory
issues (i.e., the deaf child syndrome, unexpected sounds, etc.), issues with breaking eye
contact (i.e., “looking through you”, blank stares, etc.), issues with color, issues with the
concept of “same verses different”, issues with language (fascination with captions,
echolalia, “nonsense language”, talking in labels and commands, the inability to hold a
conversation, the inability to remember a sentence), issues with socialization, issues with
leaving one’s familiar environment, issues with sharing, issues with process completion,
safety issues, issues with motion, apparent inability to tell a lie, issues with imaginary play,
issues with perceiving emotions, issues with aggression and violent outbursts, hand flapping,
licking, rocking, ritualistic behaviors (i.e., aligning or stacking objects, etc.), fascination
with trains and puzzles, the uncanny ability to remember innumerable, specific facts relating
to specific topics, routines and specific therapy approaches (why they seemed to work for
some), issues with the great variation that existed among autistic children, etc.

The remainder of the materials provided herein consisted of a review of each of these topics
in view of partiality processing.

Given that this theory was so new to everyone, including myself, there would, undoubtedly,
be periodic updates to these materials. Readers could always get the latest on each of these
issues by going directly to my website: http://www.autismhelpforyou.com. What I
provided in these materials, however, was certainly more than enough to help parents see
how all of these issues fit together when examined in terms of the inability to properly
process partiality — the inability to properly integrate the parts into the whole!

In these materials, after reviewing all issues explained by my theory, I also provided for
readers exercises I did at home to help my autistic son deal specifically with issues of
partiality processing. The information provided in these exercises also clearly showed that
partiality was indeed at the root of many issues for the autistic child.
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I think all readers will find, once these materials had been reviewed, that there was no
denying that fact that partiality processing in terms of sensory input processing, integration
and relay, indeed, played a critical role in the life of all autistic children.

Before we get into each of these specific topics, there was a little background information I
wanted to share with all readers.

When I wrote my first book, Saving Zachary: The Death And Rebirth Of A Family Coping
With Autism, I thought the issue was primarily one of "order". Many parents wrote me and
said they agreed with my conclusions. Yet, many parents wrote to me and said that their
children did not seem to have issues with "order". That troubled me greatly. How could I
be so easily able to turn my son basically on and off like a switch -a little boy who had
characteristics so common to all autistic children - and yet, so many other parents were not
seeing what I saw. I continued to look for the answer...and found it!

We had all been told that "every autistic child was different", yet, the fact that they were all
similar "enough" in so many aspects that they could all have "the same label" told me that
there was truly something "at play here" for ALL these children. Iknew in my heart that
"order" was definitely involved - and it was - but what I had failed to see at the time I wrote
my first book was that the issue involved more than the simple concept of "order" - that the
issue lay more specifically with a subset of order - order as it related to the processing of
"partiality" of the “parts to the whole”. That was the KEY to it all!!! - and when I came to
that realization, almost all (99%) the pieces of the puzzle suddenly fell into place. There
were still a few things I could not explain - but very few - those few pieces dealing
specifically with what I believe were sensory issues relating to physical damage to the
structures involved in the working of the senses and those issues relating to immune system
impairments. Issues with the processing of partiality, however, also explained many issues
we once saw as simply "sensory" in nature.

In many cases, what was once thought of as "sensory issues" were not "sensory" issues at all
- many of these issues, too, could now be traced back to the inability to process the partial in
anything.

I did firmly believe that autistic children did have an assaulted immune system and that
casein and gluten, (and in many cases, phenols) were also definite issues for the autistic
child, creating a natural opiate or "drug induced state". These physical issues, too, needed to
be addressed by all parents. Issues of diet and the immune system were areas I considered
"physical" issues and, indeed, some fell in the "sensory issues" category as well, in terms of
actual physical damage to the structures involved in sensory perception and processing.

My focus was with the specific breakdown of a specific function within the brain - and how
mental processing as it related to the processing of the “parts to a whole” was impacted in
the autistic child. =~ There was absolutely no doubt in my mind that the immune system and
overall physical functioning of the digestive process and physical sensory structures in the
body were greatly impacted in the autistic child. My focus, however, was with mental
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processing of the parts to the whole and how this specific breakdown within the brain of the
autistic affected all aspects of life in these individuals. There were many excellent sites
that discussed immune system, digestive system and sensory functioning in terms of
physical impacts to body structures in the autistic. My intent was not to review or redo all
that information... it was already out there. My intent was to introduce completely new
information as it pertained to mental processing... specifically, information that related to the
processing of partiality, of sensory information integration and relay. Others had put forth
their theories on how specific systems within the body were impacted in autism... what [ was
putting forth was a theory on how the brain's functioning itself, as it related to ONE function
in particular - the proper processing, integration and relaying of information - of the parts to
the whole - was impacted and how this one impairment affected absolutely all aspects of life
for the autistic!

I encouraged all readers to also read my first book to fully understand my journey in coming
to the conclusion I did. At the writing of my first book, I had a partial answer... now, I had a
much more complete answer. The first book was but a first step that put me on the right.

I now looked for the role of order and partiality processing in every aspect of my son... and
sure enough it was always there, playing a critical function in his moments of frustration as
well as in everything in which he took so much joy.

For the autistic child - in absolutely everything - it was my opinion that before the "entity"
or the "whole" could be understood there needed to be an understanding of the "parts" that
made up the whole. '"Parts" really could not "stand on their own' - they first had to be
viewed as "entities in and of themselves' before they could be integrated into the
"whole". That was why labeling everything was so critical to these children.

When you labeled something, even something that was a "part" of something else, that label
created for that "part" a "whole entity" in and of itself. Thus, labeling could be a
tremendous help with behavioral issues but it was also the key to every other aspect of life
for the autistic child. Labeling was the one tool parents could truly use to their advantage in
recovering their autistic child.

What was so difficult to see until now was that the inability to cope with the partial as "part
of an entity" affected absolutely every aspect of the child's life... his behavior, his ability to
communicate, his emotions, his sensory processing and his overall social interaction.... and
it was this inability to understand the whole without first understanding "the parts" that was
the common thread that appeared to explain almost everything we see in the autistic child,
including the intense frustration that was so much a part of their daily life!

These children, I believed, were constantly trying to "break the code", to understand the
parts to the whole, and herein, was for parents, the opportunity to best help their children
recover from autism - simply by helping them to "break the code" in everything, by helping
them see exactly how all the parts fit together to form a whole - be that in behavioral, social,
emotional or sensory issues - the idea was the same for all aspects of the child's life.
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As I embarked on this journey in writing this document, I knew not where it would lead me.
By the time this document had been completed, my understanding of many issues relating to
autism was much more complete and as such, readers will see how I came to view autism in
an entirely new light as I progressed through this document. [ was certain all readers would
also have that same experience.

This book provides many examples of behaviors I saw in my own son, behaviors I now so
completely understand based on brain structure and function. Because I knew my audience
was quite varied, this book was written in simple language so that anyone — even a high
school student — can understand it. As such, I hope the examples I have put forth, also help
parents and those in science to see autism in a whole new light.
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Special Note To Parents

I will warn parents — the materials you are about to read get to be very overwhelming - when
you finally see and truly understand just how completely impacted the autistic child could be
by the inability to properly perform ONE task in his brain - the proper processing of
"partiality"... to automatically put "the parts" together to form "the whole". Yet, parents
could find comfort in knowing that understanding the problem was the first step to
overcoming the problem... and there was much that could be done to help these children.
Being able to focus on specific issues would allow parents and therapists to be much more
effective in the recovery of these children than have been past approaches that were too
often “hit and miss” because nothing seemed to link any of the issues together in terms of
what we saw in the autistic child — until now!

I believed that it was paramount parents understood the critical yet so misunderstood role of
order, partiality, labeling, color and motion in the autistic child. Pretty well all behavioral
issues, social issues, emotional issues and many sensory issues I saw in my child could be
explained by this issue with the "partial" and the very critical need for labels in everything
(labels and fractions were a parent's greatest tools because they helped the child understand
the concept that "parts" once given a label, could stand as entities in and of themselves).

This truly explained also why those things that involved the most “parts”, things like
conversation and social interaction were the biggest problem areas for these children and
yet, why autistic children often easily surpassed "normal" children in areas dealing with
specifics and the "ordered".

Certainly, some parents would say, for example, that math was an issue or stumbling block
for their child... or learning language... but, [ was of the strong belief that the issue may not
be the "math" or the "physical ability" to communicate itself but rather that the issue was
more in teaching these things in the "proper building blocks approach". If not taught
in a specific order, then, I believed, the child could not "break the code" and grasp the
concept. The teaching of all concepts had to be done in a very specific manner for the child
to move on and progress and grasp the next concept for each subject.

My theory also explained why we saw so much “variation” among autistic children... why
some were strong in certain areas yet weak in others. Parents had adopted the all too
familiar phrase “every child is different”. That was true, but this was true of all children...
not simply of autistic children. Therefore, as parents of the autistic, we needed to focus on
those areas of similarity among the autistic, for therein was the answer to the puzzle.

I believed some parents "stumbled" upon the right way to teach something and so their child
progressed in that area but if they failed to "stumble" upon the proper order in another area,
then that child had difficulty moving on. The key was in knowing how to teach something
based on the need for order and the difficulty with "the partial" or anything "not labeled".
The world of the autistic child necessitated that everything come with a label... and the
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proper, often exact, label (at least in the beginning)... to allow these children to separate the
parts as necessary to then be able to see how they fit together to form the whole!

What I was advocating here was not a cure for these children. The information provided
would give your child coping mechanisms and would most likely bring sanity back to your
life in that you would so much more completely understand your child. To provide a cure,
the brain itself would have to be "fixed" or "rewired" somehow. I did not believe anyone
knew how to do that although there was considerable debate as to whether or not the brain
itself could actually regenerate neurons in damaged areas. Many scientists did seem to
believe this was possible.

In closing this special note to parents, I wanted to emphasize a special warning to parents.
The brain is a complicated, intertwined organ. Yet, we had many "research labs" and of
course, the pharmaceuticals, who were quick to tell us they understood so much about the
brain. The pharmaceuticals, especially, were quick to show us their "brain studies"
providing "evidence" that specific drugs were apparently "of value" for specific brain
function ailments. [ urged all parents to learn to question these studies. In my opinion, they
were often very deceptive in what they were putting forth. For example, there had been
studies that showed specific drugs "helped with aggression" in autistic children. Yet, what
the studies failed to tell you was that the drug in question was a tranquilizer and thus, yes, |
would expect aggression to decrease in the autistic when given this drug... but, I would have
expected that to be true in ANYONE... not just the autistic child. It was critical parents
learned to question these studies and read between the lines... and learned to look for "what
you were not being told", because, herein, all too often, was the truth about such studies. :0)
To any parent who would be quick to believe the many "half truths" that came out of these
organizations and studies, I encouraged you to read very carefully my section on: All Those
Brain Studies — The Need To Question Everything! The information within those pages
would help all parents see things in a whole new light when it came to "what we knew of the
autistic brain" and "how to help it"... or what we knew of the "normal brain" for that

matter! Indeed, if my theory was correct, many of these so called "brain studies" were now
"out the window", as explained in my section on All Those Brain Studies.

We will now take a closer look at just exactly how so much was explained by my theory of
the autistic child and his inability to process “the whole” without first understanding “the
parts”. The journey you are about to take through the rest of these materials, I hope will be
just as exciting for you as it was for me. To finally understand your child, no matter how
difficult “the message”, was truly priceless and I hoped these materials helped in a quicker
recovery for many children.
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Odd Behaviors - Understanding Why The Autistic Child Does What He Does...

In this section, I will be discussing "odd behaviors" in the autistic child as they relate to
issues of partiality.

Spinning and Visual Stims...
What's The Fascination With This Activity For The Autistic Child?

If there was one thing that was characteristic of the autistic child, especially in earlier years,
when autism first surfaced, it surely was the love of spinning things.

Zachary indeed loved to spin if given the opportunity. In addition to spinning, there were
other activities that parents had also come to describe as "visual stims"... such as a child
moving a pencil rapidly back and forth in front of his face. Spinning and other activities so
often referred to in the past as “visual stims”, I believed, were basically one and the same. I
will therefore, discuss spinning specifically in this example, although the concept was
equally applicable to other “visual stims” as well.

What was it about spinning that was so intriguing to the child with autism? The answer
could be traced back to the issue of the "partial" verses the "whole.

There were many parents and professionals who believe that spinning was simply a way to
get a visual stimulation. If that were the case, spinning would not continue once eye contact
with the spinning object was broken. That, however, was clearly not the case.

Autistic children continued to spin while looking elsewhere... as shown in the pictures
below.
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In the first set of pictures, Zachary was almost 5 years old and he was watching television.
In the second picture, he was more fascinated by the fact that mom was taking yet another
picture. In the third picture, Zachary was looking at something on the floor as he continued
tospin.  The second set of pictures was taken when Zachary was only 2 years old... yet
the pattern was the same then too.

16

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

The love of spinning was clearly present, as was the fascination with a specific part of the
spinning object. Again, Zachary's attention was primarily with the inner part of the wheel
when it was a wheel that was the object of the spinning activity. Again, eye contact was
easily broken with the spinning object, as clearly shown in the second picture. If you look
closely, you could see Zachary had a small car next to him as he sat in the plastic bin. The
small car was flipped over as he spun the wheels... looking about the room - happy as a lark!

These pictures clearly indicated that there was more to spinning than simply the fact that it
provided a "visual stim". So, if a visual stim was not the answer - at least not the whole
answer - as to why autistic children spinned... what was?

It was my firm belief that this activity was simply an "order fix" and stemmed from the
autistic child's inability to process the "partial".  Spinning was but an attempt at making
the partial whole again.

Before going into greater detail on what I believed was going on when an autistic child
spinned, it was important for me to provide for you a description of the object Zachary was
holding at almost age 5. This object illustrated the point quite well... although the same was
true of pretty well all objects Zachary spun. This particular object, however, was the object
that truly helped me to understand and so clearly see what was going on with this issue of
spinning. This object was pictured below:
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This was a little "car thing" I had purchased one day at McDonald's. It was part of the
McDonald's Happy Meal that week. We had gone there to play on the equipment. Zachary
could not eat anything in the restaurant due to the fact that he was on a casein free and
gluten free diet. I often took Zachary to McDonald's just to play - to see how he interacted
with other children. When he saw other children with this toy, of course, he wanted one
also. So, I purchased the toy without the meal.

There were a few interesting characteristics about this toy that readers needed to take notice
of. In the first picture, you can clearly see the toy had 2 large wheels with treads, and a
smaller "wheel looking thing" in the middle of the toy. That small "wheel looking thing" in
the middle of the toy had a "raised surface on it" that looked like a railroad track - but with
only one rail positioned in the middle of the track. In addition, if you looked closely at the
larger wheels, you could see that they had elevated "bumps" in the middle... to represent
wheel studs. There was a larger one in the center, and 5 smaller ones around the larger
one... they were barely visible on this picture, but they were there. The wheel studs of this
toy created the interesting illusion of appearing to “go backwards” or in the direction
opposite that of the spinning motion (see section on Motion for more on this issue).
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This was where things became quite interesting... the focus of Zachary's attention was
clearly with the wheel studs in the middle of the wheels — the parts to a wheel - parts to a
whole. It almost looked as though he was trying to "pick them out" of the wheel... to get rid
of them. In the second picture, note also the positioning of the fingers, on the wheel studs
and the wheel treads. Also note that Zachary's first preoccupation was not with the activity
of spinning, but rather with the wheel treads and wheel studs... the parts to the whole.

Zachary tried to "pick out" the wheel studs for quite some time... unable to do so, frustration
set in and spinning started...
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At this point, [ asked Zachary to "stop spinning"... not willing to do that, he got off the
couch - where he had been watching a movie - and resumed his spinning activity on the
carpet. By then, I had noticed that Zachary only spun the big black wheels... he never tried
to spin the little "wheel looking thing" in the middle of the car - so, of course, I asked him to
spin the "small wheel" in the middle. His response surprised me... he stated: "no... no
spinning small wheel". He then proceeded to do something else that was rather
interesting...as depicted in the pictures below. I took the object and tried to spin the small
middle wheel for him a few times in order to see his reaction. As I did this, Zachary kept
saying: "no... no spinning small wheel". Once I gave him back his toy, he immediately
physically positioned his thumb onto the "small middle wheel" to totally prevent it from
spinning... and resumed the spinning of the large dark wheel.
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This was quite interesting to me. I took the toy car from him, and inspected the "small
middle wheel" a little further. I again tried to spin this "middle wheel" myself. This time,
however, I noticed it could not physically be spun fast enough to make the "raised surface
that look like a one rail track" disappear. As I tried to spin this "little middle wheel",
Zachary, in a very assertive voice shouted: "Stop spinning". He became frustrated by my
attempt to spin the small wheel. I then gave Zachary the car toy again to see what he would
do if further prompted to spin that "small middle wheel"...

21

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not

been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.



Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

%
&

R
:‘..{
S

e §8

Zachary simply took the car and started to push it along the floor. Well... there was a time
where I would have been thrilled to see him do this... thinking he was actually using a toy
appropriately... pushing a car. To society, this was "normal"... socially acceptable
behavior. Zachary, however, had simply figured out that I allowed pushing cars... even
when I said "no spinning"... because "pushing cars" was considered socially acceptable.
This time, however, it took very little time for me to realize that even this "pushing of the
car" was not "normal play" at all because Zachary's eyes were still very much focused on
those wheel studs as he pushed the car along the floor. Again, he could easily break eye
contact with the toy if [ did something to result in his breaking eye contact with the object of
interest. By this time, I was convinced that spinning was not a behavior the autistic child
engaged in primarily for a "visual stim"... it was something else.

Zachary then figured out that he could take his toy car and have the wheels spin as he turned
his Sit'N Spin. So, I let him do that for a while, to the point, where eventually, the Sit'N
Spin was going full speed as was the black wheel on which Zachary was so focused.
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After this particular activity, Zachary was exhausted and went back to the couch to watch
the rest of his movie. He placed the toy car next to him as he lay on the couch... and again,
those wheel studs were positioned in his direct line of sight, as shown below. Although he
was exhausted, Zachary was still somewhat restless, and for a short while, moved from one
end of the couch to the other... moving the toy car and positioning the wheel studs each time
he moved, again, in his direct line of sight.
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I soon realized that the inability to process partiality was at the root of the autistic child's
fascination with spinning. Spinning, if you think about it, does something that few other
activities could do... it could create a visual impression that allowed the parts to become "the
whole". As the toy car was spun, the wheel studs disappeared and became part of the
whole. Since the "small middle wheel with the raised surface" did not spin fast enough to
produce this illusion of the part becoming the whole, Zachary refused to spin it and in fact,
did all he could to prevent even me from trying to do so. That particular "small middle
wheel" was still very much a source of frustration for him.

This was a critical key to the autistic child's love of spinning... spinning made the parts
become part of the whole... made the parts no longer easily distinguishable from the

whole. It was important to note that "a part" could be as small as a "spec" on an object - it
needed only be "something" the child did not perceive as belonging there... as a "natural
part" to the whole. The inability to understand the whole without first understanding the
parts, was completely in line with what was observed in spinning. Until the child

understood "the parts" - in anything in life - and how they "made up the whole", “parts”
would continue to be a source of frustration for the autistic child and would continue to
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make him seek coping mechanisms, such as spinning, to help him deal with the frustration
that resulted from those things, those "parts" in his world he could not make sense of.

This also explained why eye contact was not always necessary. Motion, I believed, played
a role in spinning (see section on Motion), but "just knowing" that the part was becoming a
part of the whole as an object spinned was surely comforting to the autistic child... putting
his world "back in order"... providing that "order fix" he so desperately needed to cope.
When Zachary could not physically find something to spin, he simply pretended to be
spinning something with his finger "in the air" or on my cheek... that alone provided great
comfort for him.

This issue of the partial and the whole also explained why the autistic child was so
fascinated with ceiling fans. If the fan was not moving, the child showed very little interest
in it or begged to have it turned on. Most ceiling fans had 4 to 5 blades. As these began to
spin, the blades "disappeared" and became part of a whole entity... no longer easily
distinguishable from "the whole".

This also explained why even "odd" objects were spinned by the autistic child, such as
irregular puzzle pieces. It did not matter what shape the object was... once it started
spinning, the parts became part of the whole, resembling a circle even though the original
shape could be rather "odd". Even with "odd shapes", the illusion of a complete circle was
formed by the spinning of the object. In addition, there was a blurring of any design on a
puzzle piece so that it became fully integrated into the whole again, eliminating any "parts"
that could not be understood or properly processed by the child... and that was why the
autistic child loved to spin.

I could think of nothing else in the autistic child's environment that could provide this
necessary coping mechanism to cope with issues of partiality. Spinning, an activity so
characteristic of the autistic child, was truly explained by my theory that the autistic child
could not properly process the parts to a whole and that it was the inability to understand the
"whole" without first understanding the "parts" that resulted in tremendous frustration for
these children.

Spinning provided what no other activity could do... it made the "parts" become
indistinguishable from the "whole" and as such, spinning was but a coping mechanism - the
perfect "order fix" for the autistic child - his perfect way to cope with partiality - to make the
partial whole again! :0)

I also believed there were issues of motion involved in the autistic child’s love of spinning.
For more on that, see the section on motion.
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Self-Spinning

Another area I came to understand a little more had to do with "self spinning"... something I
still see in Zachary to this day. Zachary often looked up to the ceiling or down at the floor
and he "spun himself". Was this his way of attempting to figure out how he himself fit into
the "whole"... the environment? After all, persons were, like cars, moving "parts" to the
world and perhaps Zachary simply could not understand how he, personally, fit into that
whole... the environment, much in the way, I believed he did not understand how cars, these
"other moving objects", did not fit into the whole! Self-spinning was simply Zachary’s way
of attempting to “decode” how he, himself, fit into his world!

Other “Odd Behaviors”... In General

There are countless odd behaviors in autistic children that parents just cannot seem to
explain.

The key to these "odd behaviors" as in spinning, was again in the autistic child's need for
order and/or completeness and his need to understand the parts before the whole could make
any sense. As with all behavior in my son, I found things got very easy to understand and
control once I simply "knew the issue". In Zachary, I easily identified over 60 “odd
behaviors” I could now explain based on issues with the proper processing or integration of
the “parts to the whole”.

I noticed how this one function helped explain not only the odd behaviors themselves, but
what was going on "within the odd behavior". For example, the whole issue of "the
interrupted task" and the constant need to "start all over" was now explained also.

There were literally dozens of behaviors in my son, Zachary, that were explained by my
theory that the autistic child was unable to properly integrate "parts" or “in betweens” into
the whole. Below, I provided close to 60 examples of such behaviors for all readers...but,
again, there were many, many more such examples (these were just the very obvious ones).
This realization - in terms of the inability to properly process partiality - I came to only a
short time ago. Although Zachary still had some issues with certain behaviors, I hoped that
as [ spent more time with him, working on specific problem areas, teaching him coping
mechanisms and providing those all so valuable labels, that the majority, if not all these
behaviors would soon become non-issues for him. The simple fact that the autistic child
devised his own coping mechanisms over time, allowed me to take the positive in these
coping mechanisms and use them to my advantage. As I labeled “more things”, more
“parts” to the world, Zachary’s frustration levels continued to decrease. My theory of
partiality processing also explained why for some children the extent or "degree" to which
many of these odd behaviors were a problem varied so greatly. Each parent, unknowingly,
had provided for his child coping mechanisms by the simple use of labels at various times...
and in various situations - thus explaining the variation we saw in these children.
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In addition to labeling things, teaching Zachary the concept of fractions greatly helped with
many of these issues. After labeling, fractions were perhaps the parent's greatest tool in
helping an autistic child deal with issues of partiality since fractions helped the autistic child
understand that "parts" make up a whole and that once labeled, even "parts" became entities
in and of themselves. For Zachary, understanding this concept provided a huge coping
mechanism for a world that so often did not seem to make sense.

Zachary’s odd behaviors, as outlined below, I noticed tended to show up more when
Zachary was idle. This issue was addressed in my section entitled: When Rest Is Work
Too!

Zachary’s Odd Behaviors Explained By Issues In Partiality Processing

Putting clean and dirty dishes together in the dishwasher or sink - to Zachary, they all
belonged together... dishes were dishes. Zachary could not understand "the difference"
between the two unless the "parts" (clean verses dirty dishes) were first explained. To
Zachary, all these "things" (dishes) belonged together and there was no need to separate
them. Indeed, to separate them led to the creation of "parts" that made no sense when
separated from the whole. Labeling dishes as clean or dirty and actually showing Zachary
the difference between the two made all the difference because now, two separate "entities"
or "parts" existed... clean dishes... and, dirty dishes. Clean and dirty dishes were no longer
an issue for Zachary. An "odd behavior" very much explained by issues with the processing
of "partiality" and the need for completeness in everything.

Putting my basket of clean clothes in with the basket of dirty clothes... if a basket was not
around and there were dirty clothes in the washing machine, Zachary would take clean
clothes, even taking them out of dresser drawers and put those in the washing machine too.
Again, to Zachary, clothes were clothes... and they all belonged together. Again, I found
the key was simply in labeling and showing him the difference between "dirty clothes" and
"clean clothes". In order to do this, I showed Zachary stains on dirty clothes and actually
made him smell dirty clothes and clean clothes to help solidify the concept that they truly
were "different". To stop Zachary from putting all the dishes together, clean and dirty, or all
the clothes together, clean and dirty, all I had to do was label "these as dirty" and "those as
clean" ... I showed him the difference in the laundry by making him smell "stinky" clothes
verses clean clothes as I said: "these are clean clothes" or "these are dirty clothes". When
he wanted to put in one big pile all the clean laundry I had folded, all I had to do was label
the piles: "a pile of towels, a pile of socks, a pile of dishtowels" and so on. Once Zachary
had a label, he could see each pile as its own separate entity as opposed to being part of "all
the clothes" and he no longer had to put them all together. Clean and dirty laundry was no
longer an issue for Zachary. Another "odd behavior" very much explained by issues with
the processing of "partiality" and the need for completeness in everything.

Taking bandages off his skin, or scratching off scabs on his skin... to Zachary, the bandages
and scabs were not "part of" the skin and as such, they did not belong there since they were
not "part" of the original "whole" (the skin). Again, the key here was simply to show
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Zachary that these things were entities in and of themselves and to explain their purpose.
Zachary still had some very minor issues with "things that did not belong on the skin", but
he was much better than before. I found he could better tolerate a bandage on his skin in
particular places. Bandages on the face, for example, were less tolerated than bandages on
the leg. I believed there were "sensory issues" at play with the sense of touch... although
these issues had greatly improved since Zachary had been on digestive enzymes (see section
on First Steps For Parents!). Given the progress Zachary had made in the last 6 months with
overall sensory issues as they related to touch, I expected this issue to be completely gone in
the near future. Another two "odd behavior" very much explained by issues with the
processing of "partiality" and the need for completeness in everything.

Peeling labels off cans, peeling stickers off everything. Again, these were not part of the
"whole"... they did not belong and as such had to be removed. Labeling these things as
"labels" and "stickers" almost completely did away with this issue. Zachary no longer
removed labels from cans. He did remove stickers once in a while... especially when he
was bored, but then, so did normal children. :0) It used to be that all stickers were
removed. That was no longer the case. Many behaviors in the autistic, such as the removal
of stickers, were also behaviors in normal children... the difference was really one of
"degrees" or "how much" of a particular behavior was done. Another few "odd behavior"
very much explained by issues with the processing of "partiality" and the need for
completeness in everything.

Putting all his toys in a stack, or aligning them perfectly. In the past, this was always an "all
or none" activity... no toy could be left "apart" from the stack (the whole) and all had to be
perfectly aligned. Zachary was literally trying to similar objects together — to “connect” the
parts. For example, he aligned all his pencils... or tried to stack them... he stacked puzzle
pieces, flashcards, etc., to figure out “how the parts to the whole fit together”. For items in
the house, this was now barely an issue... especially for those items that Zachary now
understood in terms of their “purpose” (like the fact that pencils were used to write). As
with other behaviors, the aligning and stacking of objects tended to surface more if Zachary
was "idle". The perfectness once required and the intensity with which Zachary once
performed these activities had also both been greatly reduced. More "odd behaviors" very
much explained by issues with the processing of "partiality" and the need for completeness
in everything.

Putting all toys in the sandbox... or throwing them all out. One or two toys could never be
set apart from the rest. Things on the lawn, such as sprinklers, the dog dish, etc., were also
perceived as things that were not "part of the whole" and hence, had to be removed and
"thrown away". Another few "odd behaviors" very much explained by issues with the
processing of "partiality" and the need for completeness in everything.

Filling the bucket in the sandbox... it had to be completely filled and dumped... the sand was
either in or out... the bucket was either full or empty... there could never be an " in between"
in terms of the fullness of the bucket. Another "odd behavior" very much explained by
issues with the processing of "partiality" and the need for completeness in everything.
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Turning all lights either on or off ... Zachary could not have some off and some on at the
same time. This, too, was much less of an issue for him compared to what it once had
been. Another "odd behavior" very much explained by issues with the processing of
"partiality" and the need for completeness in everything.

Opening or closing all doors... again, he could not have some open and some closed at the
same time. Also, if a door was opened, it had to be opened all the way... no "partially"
opened doors were allowed. Another two "odd behavior" very much explained by issues
with the processing of "partiality" and the need for completeness in everything.

Car windows had to be all up or all down... a partially opened window, either in the house or
in the car sent Zachary screaming from the top of his lungs. I had now come to realize that
although "biting" seemed to increase with the intake of phenolic foods (i.e., apples, bananas,
tomatoes, raisins/grapes, etc.), "biting" in the autistic child was also very much a coping
mechanism. This coping mechanism of biting I clearly saw in Zachary. When frustrated
by my partially open living room or bedroom windows - things he could not "spin" - he
simply resorted to biting to deal with the frustration of the situation. The result of this
"biting" in an attempt to deal with the frustration of a partially opened window was evident
in pictures provided in my section on "Biting". A few more "odd behaviors" very much
explained by issues with the processing of "partiality" and the need for completeness in
everything.

Putting snow chunks back onto the snow bank after the plow had passed... all chunks (parts)
belonged with the whole... the snow bank. Another "odd behavior" very much explained by
issues with the processing of "partiality" and the need for completeness in everything.

Separating flowers from their stems... to Zachary, stems belonged together, and flowers
belonged together... there could be no "mixing" of the two. When Zachary picked flowers
(dandelions), he immediately proceeded to ripping off the tops and throwing both parts
away. It took a very long time for me to show him the concept of a "bouquet" and to
actually have him be able to take flowers home in a bunch. Yet, even once home, in no
time, I found Zachary separating the flower from the stem and making a "pile of flower
tops" and a "pile of stems". The "flower" (flower + stem) was not perceived as a whole until
labeled as such. To call a plant: "a flower" was confusing to Zachary. He thought only
that "top part" was the flower and did not see the stem as a part of the whole until I literally
pointed out that "a flower" was "the flower + the stem". Another "odd behavior" very much
explained by issues with the processing of "partiality" and the need for completeness in
everything.

Wanting to pick all the dandelions while on a walk... again, he felt they "all belonged"
together. This made for very slow, and very short walks in terms of distance, yet very long
walks in terms of duration. Much as was the case with "snow chunks", it could take close
to an hour to make it but a few feet from our driveway. Luckily, I finally stumbled upon the
concepts of "too many" and "take some" to explain to Zachary that there were "too many
flowers to pick" or "too many snow chunks to put back on the snow bank". Once labeled as
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"too many" and encouraged to take "some", this was no longer an issue for Zachary.
Another "odd behavior" very much explained by issues with the processing of "partiality"
and the need for completeness in everything.

All clothes had to be either on or off... again, no "in betweens". Zachary experienced great
frustration if only partially dressed. This was true for many autistic children and why so
many of them hated to wear clothing - especially, when very young and clothing had
perhaps not been "defined" because clothing was not part of the whole... not part of the
skin. I suspected some children had other “truly sensory” issues at play in terms of touch,
but again, issues with partiality certainly explained many issues once believed to be
“sensory” also.

Instead of simply "putting clothes on" Zachary, I came to label each piece as I put it on. At
this point, Zachary had more issues with not having pants on... that was his big one right
now. I have never really had problems with putting clothes on Zachary... I stumbled upon
labeling them early on in life. Now, my problem was more that he did not like having his
clothes off — especially his pants. Perhaps he had noticed that everyone wore clothes. I had
also provided for him the “purpose” of clothes in telling him that he had to put them on not
to be cold when he went outside. But, some aspects of this issue, I was still working on with
Zachary. I knew that I could put shorts on him instead of pants... and that was ok... but he
would not want to be without something on his lower extremities. He could more easily go
without a shirt, however! I had some very specific thoughts on this issue with clothing
when it came to Zachary’s preferences (see section on Potty Training for more on this
issue).

This was still a small issue I needed to work on... not a "biggy" in my book that I was overly
concerned with. I learned a long time ago not to "sweat the small stuff"... and wanting to
leave your clothes on was "small stuff" in my book! Zachary was perfectly fine with tearing
them all off at bath time! :0) But, again, at least in part, this too was an issue with
"partials" and "completeness in everything"... for Zachary, for a long time, all clothes were
either on or off... no "partial dressing" was allowed. Socks had to be both on or off.

There could never be one off and one on. The same was true for shoes. To leave Zachary
"partially dressed" like this created a sense of frustration for him. Yet, this was not
something that would be particularly troubling to a normal child. Another "odd behavior"
very much explained by issues with the processing of "partiality" and the need for
completeness in everything.

Constant running back and forth down a hallway. Zachary always had to run all the way
down the hall and all the way back... never would he stop in the "middle" (unless forced to
do so by a person standing in the way... but even then, he would practically tear you down to
get by and complete the motion of physically getting to the other end). It was this type of
behavior so many saw as "lack of discipline" or "lack of manners" in these children. I,
however, now saw these behaviors as simply a part of the overall problem... the inability to
cope with partiality in anything. Another "odd behavior" very much explained by issues
with the processing of "partiality" and the need for completeness in everything.
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Turning all the pages in a book very quickly until the end was reached... never stopping to
read or look at the information on a particular page. A book had to be "closed" to be
perceived as an entity. Pages were parts to a whole that were not understood and as such,
Zachary attempted to physically ignore them by either disregarding the information on the
pages and flipping through them as quickly as he possibly physically could do so, and by
actually running away if [ attempted to force him to look at a particular page. He did the
same thing with computer programs that were set up "as books" with arrows for "turning the
pages". Zachary would incessantly "click on the turn page arrow" until the end of the
"book" on the program was reached. He also did this for "non book" type arrows on
computer programs that "moved the user along" through to the end of a task or program.
Needless to say, this made teaching and learning a very, very difficult task. Labeling,
again, provided a huge coping mechanism in that a book could now be seen as something
with a "book cover" or "front", something that also had "a back" and something that had
"pages" in the middle. Furthermore, pages were labeled as something "to read" or "look
at". A few more "odd behaviors" very much explained by issues with the processing of
"partiality" and the need for completeness in everything.

Constantly wanting to scroll "all the way up" or "all the way down" while on the computer...
again, no "in between" or pausing "halfway" was allowed. Another "odd behavior"
explained by issues with the proper processing of "partiality" and the need for completeness
in everything.

Constantly removing the toilet paper from the holder... they did not belong "together" as a
whole. Nor did the toilet paper actually belong on the roll itself. Neither did paper towels,
foil wrap, etc., belong on their roll... and therefore, they too, had to be "unrolled" at the first
opportunity. To Zachary, the roll and “that stuff on it” did not belong together, and as such,
they had to be separated. Another few "odd behaviors" very much explained by issues with
the processing of "partiality" and the need for completeness in everything.

Screaming from the top of his lungs if a song was interrupted or the radio was turned off "in
the middle" of something. Songs on the radio had to be "completed"... they could not be
left "partially done". What helped here was simply to tell Zachary "music off" or "radio off"
to help him anticipate the fact that what he was hearing was about to end abruptly. The
inability to process partiality also explained why autistic children seemed to absolutely love
songs. In my opinion, there was more at play here than the simple "beauty" of a song. A
song had a beginning and an end that could be perceived by the child as the words and/or
music ended. As such, I believed this was the reason songs and/or music seemed to work
so well in teaching some autistic children and why for the autistic, music may be even more
relaxing than it was to a normal child. Music, in an of itself provided a coping mechanism...
something that provided completeness as it flowed from beginning to end! Another "odd
behavior" very much explained by issues with the processing of "partiality" and the need for
completeness in everything.

Screaming if videos were turned off prior to full completion... especially if turned off during
the captions or credits at the end of the movie (for more on "captions", see my section on
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Language). Again, the movie or the captions had to be "all done" before you could turn
them off... you could not stop the video "in the middle", prior to its full completion!
Rewinding the video with the pictures "going backwards" on the screen was extremely
stressful for Zachary - resulting in screaming from the top of his lungs as he attempted to
deal with the frustration this created in his world. To Zachary, normal "order" was
"forward"... he knew nothing else... until the word "rewinding" came into his life. That
word helped him to understand that this "going backwards" was actually called something...
and that something, by the simple act of tagging a label to it, now became an entity in and of
itself. Another "odd behavior" very much explained by issues with the processing of
"partiality" and the need for completeness in everything.

Spilling/tipping over of cups or containers only partially filled... yet, showing no interest
whatsoever in cups and/or containers that were either completely full, or completely empty.
Cups and containers had to be "all full" or "all empty"... no "in between" or "partial" was
allowed. IfIleft a cup of coffee partially drank on my desk, Zachary, immediately upon
perceiving this "offending object", in an almost "automatic manner", as soon as he saw the
"partiality", flipped the cup quickly over, spilling the remainder of its contents. Another
"odd behavior" very much explained by issues with the processing of "partiality" and the
need for completeness in everything.

Fascination with trains/puzzles. This, too, was easily explained by issues with the proper
processing of partiality. Putting pieces together - puzzle pieces or train pieces - created a
whole... and did away with the partial. Trains were especially fascinating since the train
provided for the creation of a whole by putting the parts (train cars) together... and gave the
added benefit of wheels in motion ... the spinning... something that also made the partial
whole. Leaving one piece of the puzzle or train "out", however, sent Zachary screaming.
More "odd behaviors" (odd, here, primarily due to the extreme fascination and to the degree
to which these activities were engaged in) very much explained by issues with the
processing of "partiality" and the need for completeness in everything.

Love of putting things together... of any "mechanical" type object... and the almost insatiable
desire to try to figure out "how mechanical things worked". Prior to Zachary's diagnosis, |
used to joke with my husband that, surely, Zachary would someday be a mechanical
engineer. He was always looking at "how things worked"... looking at the mechanics of
most physical objects... pulleys, levers, gears, etc. - all these things fascinated him. Little
did I realize that the fascination was with seeing how the parts formed “the whole”. With
physical objects, "seeing how things worked" - physically - helped Zachary make sense of
his world. And, this was true of the great majority of autistic children. Their fascination
with the specific details of physical objects is one readily explained by their need to
understand the parts to fully understand the whole.

It was when "the physical" was not as readily available in terms of how parts fit into the
whole that frustration set in and life fell apart. This was especially true for abstract
concepts such as conversation, socialization, process completion, etc. (see section on
Teaching Language, Socialization and Teaching A Process). But, when parts could
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physically and especially, visually, be put together, things made more sense for the autistic
child. This also explained why the autistic child attempted to always use "all parts or all
pieces" before him... he was constantly trying to put the parts into a whole that made sense.

In anything where the parts could be put together to form a whole... there was enthusiasm
and delight... in everything else, there was frustration and confusion. As the autistic child
developed more coping mechanisms over time, as more labels and words defining
quantities were understood, fewer pieces were necessary to understand the whole and
cope with partiality in everyday life (see sections on Fractions, Words Defining
Quantity and Words To Cope). More "odd behaviors" (odd, here, primarily due to the
extreme fascination and to the degree to which these activities were engaged in) very much
explained by issues with the processing of "partiality" and the need for completeness in
everything.

Walking the white line on the side of the street when we went for walks - unwilling to walk
"off the line"... the line provided a whole - as well as an order to direction. This behavior, I
now refer to as "walking the line". For more on this, see section on Safety. This was a
huge issue for parents of the autistic. Another "odd behavior" very much explained by
issues with the processing of "partiality" and the need for completeness in everything.

Fearing certain sounds and the putting of hands on ears when unexpected sounds were
introduced. Again, sounds were "parts" to the "whole"... and when a "new part", such as a
loud, unexpected sound was introduced, Zachary would put his hands over his ears
immediately. As soon as I labeled the "new part" (i.e., it's a broken muffler, it's a P.A.
system, etc.), Zachary was better able to cope with the sound... both at the time he actually
heard it and also in the future, when he heard it again, unexpectedly. In the future, whenever
he heard a loud truck or car, he - himself - would simply say: "broken muffler"... and he no
longer had to put his hands on his ears. He now understood the sound and it no longer
provided a "new part" to the information he needed to process in his environment... the label
had made it such that the once "unknown" and "unexpected" sound had been incorporated
into the whole... everyday sounds of life.

I wanted to emphasize that I did think there were definitely other issues going on with
auditory processing - issues that were “truly sensory” in nature (i.e., physical damage to the
ear or the auditory nerve). I did believe that certain sound frequencies may actually cause
pain to the autistic. The reason I say this was due to the fact that since on enzymes,
Zachary, overall, was doing much, much better in the area of auditory issues. There was
once a time where he would actually cry when he heard high frequencies... showing actual
physical pain in his facial expressions. This was something [ now saw only very rarely.
Zachary was much less sensitive to noises overall and was now fine with removing his
earmuffs in most stores. More "odd behavior" very much explained by issues with the
processing of "partiality" and the need for completeness in everything. For more on this, see
section on Auditory Issues.
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Note: In my opinion, buying earmuffs for Zachary was one of the best things we did for him
as we continued to work on auditory issues. This $810.00 investment made life much better
for him by filtering out noises that were too offensive or unexpected.

Making a mess "as [ was cleaning up". This was a particularly troubling and exhausting
behavior for a very long time. For example, if | was picking up cards off the floor and
placing them on the table - as I did that - and returned to pick more up, Zachary would
throw the cards already on the table back onto the floor. To him, they could not be
"separated"... they had to all be on the floor or all on the table at one time. This was true for
countless objects. If "partials" existed anywhere, he quickly "resolved" the partiality by
"putting things back together... in his own way"... even if that meant undoing everything I
had just done. If objects were perceived as "parts" that did not belong together (see
Fraction and Exercises I Do At Home sections), as quickly as he possibly could, Zachary
physically scattered the "parts", putting as much physical distance among the objects as
possible so that he could no longer physically/visually perceive these items as parts to a
whole. More "odd behaviors" very much explained by issues with the processing of
"partiality" and the need for completeness in everything.

Taking the pillow covers off the pillows, and at times, sheets and blankets off the bed.
Pillow covers, sheets and blankets were not "parts to the whole", the mattress... they did not
belong there. More "odd behaviors" very much explained by issues with the processing of
"partiality" and the need for completeness in everything.

Pushing on body parts to make them "even" or "in the same position". For example,
Zachary would get very upset if, as I sat on the couch, I had one leg crossed over the other.
He would come up to me and try to put them both in the same position. The same would be
true if [ was on a bed, on my back, with one leg straight on the bed and the other positioned
so that my knee was bent and my foot lay flat on the bed. Again, Zachary would "push
down" on the knee that was raised until his weight forced my leg to go down flatly onto the
bed... just like the other leg. The same was also true for arms. Labeling positions (i.e., |
have one "bent leg") was the best way to help with this issue.

A behavior I once observed in my autistic nephew, Andrew, while in my home could also be
explained by issues with partiality. Andrew had an extreme concern over the fact that he
had a loose tooth... a part of the whole was about to be removed and as such, he became
very distressed by it... to the point that this "loose tooth" was almost all he could think about
for an entire day... it became the object of his complete focus — obsessively so!

Zachary, himself, however, had countless other behaviors that could now be explained by
this inability to properly integrate the parts to the whole. Taking all the utensils out of the

utensil tray in the kitchen. Again, these things were not "part" of the tray... they were not
part of the whole. Zachary could not see "how they fit together" and as such, they had to be
physically separated. The same was true as he took clothes out of dressers, clothes off
hangers, pots and pans out of cupboards, soap out of soap dishes, pulled apart lamps, pulled
apart countless leaves to separate the "veins" from the rest or "green part" of each leaf,
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pulled bark from trees, pushed countless rocks off pavement, tried to scratch off paint
markings and "cracks" on the road, pulled ropes apart into individual threads, pulled wires
apart (the enclosure or casing from its contents), pulled upholstery materials from inside
couches, quilts, chairs - anything, tried to pull buttons off shirts, pulled a new small hole off
his pants by picking at it so much that his fingers went through the hole and allowed him to
then rip the pants, literally, completely apart, pulled individual threads in clothing apart,
pulled carpet threads apart, emptied the trash from the trash can, tried to pull hairs - one at a
time - from one's head, pulled growing plants from the garden, ruined countless videos and
audio tapes as he pulled the tape from its enclosure, pulled countless CD cases apart,
scratched and destroyed countless CDs on the floor or by biting them in an attempt to do
away with the writing/labeling on the CD, ripped countless papers because text could not be
perceived as part of the whole - the sheet of paper, emptied anything partially full - again, a
huge issue in terms of possible danger for a child in terms of any toxic materials in any
container and in terms of medicine. I have no doubt that if a medicine container was
opened, the autistic child would not stop at one pill... the entire bottle would have to be
eaten... the improper functioning of partiality in the autistic child's brain would certainly
ensure that - and Zachary had, amazingly, figured out how to open child-proof containers at
a very young age. Hence, I placed all medicine in a locked toolbox and hid the key.

This theory also explained why autistic children apparently had no fear of danger. Cars on
the street were not properly perceived... they were not considered parts to the whole (the
street) and if not properly perceived, and recognized as entities in and of themselves, and
identified or labeled as objects of "danger", then the autistic child had no fear of them. Cars
had to be identified as part of the whole. The child had to be made to understand that
"streets were for cars - not people", "that streets and cars went together", that "cars were
very dangerous" and that "you do not go in front of or in back of cars", that "you stay away
from cars". Safety issues such as these, I believed had to be repeated, in multiple ways, in
multiple situations to make the child understand all aspects of safety as it related to the
situation (see sections on Safety and Motion also for more on this critical issue).

When it came to the autistic child, I feared issues of safety were very situation specific.
Again, this was a very serious issue for parents and society as a whole. How can one
possibly teach a young child "issues of safety" when that child cannot first understand the
"parts" that make up the "whole"... in this case, the dangerous situation? As with everything
for the autistic child this was something that primarily would come to be understood over
time, as the child learned more and more about his environment, as he was provided with
more coping mechanisms (i.e., labels) to more fully understand that environment. For the
very young autistic child, this indeed was truly an issue of life and death.

This inability to understand the parts to the whole when combined with a dangerous
situation indeed made for a deadly combination! This explained why Zachary once ran out
right in front of an oncoming car in our front yard while we were raking leaves. He was
playing quietly... and before I knew it, he was off and running down a small hill, into the
street and straight into the path of an oncoming car. Luckily the car saw him and was able
to stop in time. Yet, Zachary had not perceived the car as a part to the whole!
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This also explained why recently, while on my in-laws farm, as his father and I worked,
Zachary headed straight for a bull pen... he started walking down the "shoot" and had that
door been opened to the bull pen or the latch opened, without a question, he would have
gone in - the "shoot" leading to the pen was part of the whole (the pen), the bull inside the
pen, however, was not... and as such, Zachary did not perceive it as a part to the whole... a
very dangerous part... and as such, the "danger" was not perceived. The bull itself would
have had to be labeled as "a bull" and then the label of "bulls are dangerous - stay away"
would need to follow. For more on this issue, please read my sections on Safety and Motion
- a must read for all parents of the autistic! The inability to perceive danger - another issue
explained, yet again, by the inability of the autistic child to properly process the parts to a
whole!

Screaming when changes in direction were perceived. To Zachary, normal order was
"forward"... only that made sense...he knew nothing else. People and cars went forward...
that was "normal" in life, and anything else created immense frustration. We often traveled
at night due to Zachary's autism. But, on one occasion, we had decided to leave in the
morning, after Zachary was awake. Zachary was about 2 at the time and we lived in the
suburbs of Chicago. When we took an on-ramp to get onto the highway leading north to
Milwaukee and Canada, Zachary noticed the change in direction and it upset him
tremendously. He screamed and cried almost nonstop for 7 hours. No matter what we
did, nothing could console him. We were 5 hours from home and the rest of the family
could no longer bear the crying and screaming. Zachary was nonverbal at this time... his
vocabulary consisting of perhaps 4 words. We decided to turn back... we just could not
tolerate the very likely probability of an absolutely horrible vacation. As soon as we
"turned back" and Zachary perceived we had turned around, he instantly stopped

screaming. At the time, we were so thankful for the quietness that we failed to see what had
caused it. We kept expecting the screams and crying to start over at any time. We were
exhausted and anxious to get home. There would not be a peep from Zachary all the way
home - for the next 7 hours.  Zachary had no idea we were "heading back home"... we had
simply agreed to "turn around". All Zachary could have perceived was the "direction
change". I would later come to realize what a huge issue changes in direction truly were for
Zachary... so much so that it very nearly cost him his life! I encouraged all parents to learn
more about this very important issue by reading my section on Safety.

Zachary truly had serious issues with direction changes - until directions were labeled as
"left", "right", "backwards" or "sideways"... in everything... from car rides , to walks, to
rewinding of videos ("going backwards"). Yet, once labeled, and identified as an "entity in
and of itself", these other directions were now "ok". This issue was a little harder to
understand in terms of "partials", but if you think about it, the concept of "direction" was an
entity in and of itself. "Normal direction" was going forward and as such, any change in
direction would be perceived as breaking from the whole... from what was previously
known as an "ordered" way to go... going forward only "made sense" and was "orderly"...
this was the only "part" to direction Zachary seemed to understand... it was "normal"
direction. All these other directions (left, right, sideways, backwards) brought an unknown
dimension or "part" to the process of direction, and as such, they were not tolerated.
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Although a little more "abstract" in nature, the issue of problems with changes in direction,
also can be explained based on the inability to process partiality... the parts to the whole... in
this case, direction.

As far as "rocking" was concerned, this was a behavior I never saw in Zachary although I
knew it was one found in many autistic children. Having never been able to actually
"observe" a rocking situation... to see what happened just before the behavior started, etc., |
can only guess that perhaps this was simply another coping mechanism for the child...
another way to deal with the stress of his daily life. Again, this was simply a guess on my
part, but, I suspect, perhaps a good one. Even normal children find comfort and security in
"rocking". :0)

Many of the above behaviors become “obsessive” for the autistic child. Obsessive
compulsive behaviors, to some degree could be explained, again, based on the autistic
child’s inability to properly cope with partiality... to understand the whole without first
understanding the parts that made up the whole.

I had once heard a young man speak of his life with obsessive-compulsive disorder. This
young man was approximately 17 and had no other "label"... he had not been labeled as
autistic. As he talked he explained how he felt he could "catch germs everywhere" and that
as such, he constantly had to wash his hands. If you think about it, much in the way that a
bandage was quickly removed by the autistic child who had not had a bandage labeled, a
child who had not learned to cope with something (the bandages) that was not part of the
whole (the skin), so too would a person suffering from obsessive compulsive behavior
attempt to "remove" something (germs) that were not part of the whole (the skin or person).
It was my belief, that in the autistic, repetitive, obsessive-compulsive behaviors could often
times be explained by the need to make something whole and to “do away” with the parts
that were perceived as “not belonging”.

The one behavior still very troubling to me was that of Zachary's pushing of his forehead
along the floor. I can only suspect that Zachary may have been experiencing physical pain
as he did this, perhaps suffering from an intense headache. I, personally, did not believe
the issue of headaches in the autistic had been given enough serious attention, although
some studies did seem to suggest that headaches, such as migraines, could result from
neurological stress. If this were true, this could explain this particularly troublesome "odd
behavior". I believed this could be what was at play when it did occur so often... when
Zachary was first diagnosed with autism. There was a chance that the issue with "forehead
pushing along the carpet" could be sensory in nature, perhaps having something to do with
auditory processing and the angle of the ear, but my instincts told me that pain, specifically
in the form of a headache could better explain this “odd behavior”. This behavior had
basically disappeared in Zachary, surfacing only very rarely. For parents who did see this
behavior in their children, I encouraged you to try to determine if your child had a
headache... although I knew this would indeed be difficult to do - especially when the child
was nonverbal.

37

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

In closing this section on "Odd Behaviors Explained", suffice it to say that I could easily list
over 100 "odd behaviors" that I can now fully explain based solely on the inability of the
autistic child to properly process partiality, but time necessitated I move on to "other
subjects". :0) I hoped that what I had listed here, however, would be enough to show
parents that partiality was truly an issue for every autistic child, and in my opinion, was at
the heart of 99% of their behavioral, social, communication, and emotional issues as well as
at the heart of many sensory issues, too.

Autistic children had quite an array of "odd behaviors" and indeed, if parents started to think
of "odd behaviors" in their own autistic children, I was sure those "odd behaviors" they saw
also would have deep roots in the inability to properly process partiality.

The key to extinguishing these "odd behaviors" was in helping the autistic child understand
how the parts made up the whole and in defining the “purpose” behind everything... and the
best way to do that was through the use of labels, explanations, the concept of fractions,
words of quantity, words to cope, etc. I found the best way to deal with all these issues
mentioned above was simply to make use of labels. Labeling and explaining everything
provided a "whole entity" for the partial... making each part a whole in and of itself.
Labeling and other coping mechanisms were further addressed in other sections.

38

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

The Interrupted Task... Transition Issues and Overall Lack of “Flexibility”

Many parents had observed that their children were very focused in particular tasks but
could care less about others. In addition, moving from one task to the other appeared to be
particularly difficult with the autistic child.

There was something else I noticed in Zachary as I came to understand him more and more.
It was the fact that if a task or activity was interrupted, no matter how far along in the task or
activity at the time of the interruption, Zachary seemed to always have to "start all over".

He could never simply "pick up" where he had left off.

This again, was easily explained by my theory of the autistic child's inability to deal with
"partiality" and the autistic child's inability to allow for the "in between" situation... with
issues of the “part” verses the “whole”.

Autistic children had an overwhelming focus on tasks that provided for them control and
predictability and avoided those tasks that did not provide that all necessary "order fix" or
tasks that just were too difficult to understand in terms of how the “parts” made up the
“whole”. My section on the importance of LABELING everything shows how labeling
can greatly help with transition and attention issues.

To the autistic child, there was no such thing as a "started task" that needed to be
completed. Once a task was interrupted, it had to be started all over again... until the child
learned to deal with “partialities” as they related to specific tasks and was shown it was ok
and doable to “continue on” from where he had left off.

I found in working with Zachary, shifting tasks became easier the more I understood the
true underlying issues and that in actuality, allowing for a shift in task was more a matter of
using the right words and cues and teaching "words to cope" such as "all done" to move
from one task to another. As a parent, I learned to use those things I knew worked to my
advantage... things like labeling everything, hand over hand techniques, verbal prompts,
etc.

For the autistic child, the less downtime - the better. Downtime allowed the autistic child to
revert to non-productive, stimulatory type activities that taught nothing new. For the
autistic child, rest was indeed work, and if not done properly, downtime could simply allow
the child to slip further and further into his own world. For more on this read my section
on: Rest And The Autistic Child - When Rest Is Work Too!®©.

Downtime needed to be used for ordering activities that provided a lesson (i.e., spelling,
math, reading, etc.). Even a video story could provide a sequencing lesson via its storyline.
:0) The key was to show the child the lesson in everything...to make even leisure time
productive. For example, when watching “The Ugly Duckling”, I could bring attention to
the fact that a duck laid an egg... then, the duck sat on the egg... after that, it hatched and
finally, the duckling went for a swim with its mom.
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I found Zachary had more issues with sequencing at a younger age... now he was slowly
enjoying more in terms of actual storylines. And, stories also helped with issues of
transition... showing how one thing was followed by another, etc. Thus, reading to your
child, obviously, was a very powerful tool in helping to address issues with transition also.

As a parent, | had learned when I had to be there to help Zachary and when he could work
by himself - and that had been key to keeping both of us sane.

Word selection was also very important in helping with transition issues. For example, I
would not say: "Let's go practice writing". It was better to say, "All done... let's write
Zachary" or something else that was very specific. This allowed Zachary to complete the
initial task as well as visualize the upcoming task. This simple, yet very specific phrase
provided the closure of the first task, and the labeling, order and predictability Zachary
needed to transition smoothly to the next. :0)

I believed the key to helping the autistic child overcome these issues was to make use of
fractions... to show the child that the task was "1/2 done", for example, and to show him to
"start again" at the "other half" or where he "left off". The understanding and use of
fractions was one of the best tools a parent had in helping his child to overcome issues of
partiality. Where the task involved multiple steps, labeling each step as "step 1, step 2,
etc." also helped. That way, if a task was interrupted, the concept of "continuing on" from a
"specific step" could be more easily grasped. :0)

The fact that the autistic child was unable to distinguish the "parts to a task", by definition,
meant that the child was also unable to determine the "beginning" and the "end" of a task.
This was the reason we saw so many issues with what was so often referred to as
"transitions" or the moving from one task to another in the autistic child.

This, combined with the fact that "all new parts" for the "new task" must be defined before
the "whole task" could be understood, and the fact that the child also had issues with
direction changes, as explained in my section on "Odd Behaviors" made that transitions,
were indeed quite difficult for the autistic child.

The inability to properly process the parts to the whole, when examined in terms of the
"interrupted task", issues with "transitions" and "direction changes" thus made teaching the
autistic child quite a challenge - especially when combined with issues with touch, auditory
issues, the breaking of eye contact, hyperactivity, process completion/sequencing issues,
communication, socialization, behavioral issues , the inability to “rest” and coping
mechanism engaged in by the autistic child and so many other factors related to motor skills,
dietary issues, and immune system issues that were simply part of daily life for the autistic
child. These issues were further discussed in other sections. Without addressing all these
variables, teaching the autistic child would continue to be a source of frustration not only for
the child, but for the teacher/parent as well. For optimal learning to occur, all these issues
had to be addressed... a difficult task indeed!
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Hyperactivity And The Apparent Inability To Sit Long Enough To Learn Anything...

The physical removing of oneself from an “offending situation”, a stressful situation where
the “parts to the whole” were not understood was but another coping mechanism used by the
autistic child.

This explained why pretty well all autistic children always seemed to be "running off" as
parents chased after them in the hopes of teaching them or having them complete a task.
found Zachary not only "ran away", but when he removed himself physically from a
stressful situation, he usually moved right to an activity that helped him in terms of
providing an "order fix", a way in which he tried to bring order back to his world when it
simply made no sense at all. "Order fixes" could take on many forms.

For example, Zachary often climbed on the couch from one end, walked across to the other
end and then got off... or continued onto the next piece of furniture... moving from one end
of it to the other. He would do the same thing as he climbed onto the kitchen table... he
would go from one end to the other before he got off. Never would he "get off in the
middle" of the piece of furniture — until he understood “middle” or “sides”. He had to
"complete the task", much like he would "walk the line" on a street... he had to "follow" the
furniture from one end to the other. If I was lying on the floor, Zachary tried to "walk the
line" over my body, by starting at my feet, trying to physically walk over me, from my feet
to past my head. When he first began to do this particular activity, I did not understand it...
and of course, I always tried to "push him off" by the time he got to my neck, but, soon, |
came to realize what he was doing... he was using me, too, as a way to physically get an
"order fix"... he was again, "walking the line"... only in this case, the line was my body...
from feet to head... and he kept starting over, going back to my feet if I pushed him off
before he completed the task and actually made it past my neck and head!

For more on the issue of physical removal from offending situations, see the "Exercises I Do
At Home"... exercises that so clearly showed me this issue with hyperactivity and physical
removal... exercises with plastic eggs!

Hyperactivity was indeed another trait so characteristic of the autistic child. I do not doubt
there are indeed some hyper children out there (i.e., children who may eat too much sugar,
not have enough magnesium, etc.). However, I think that what we had for so long seen as
"hyperactivity" was not “hyperactivity” but rather simply another coping mechanism in the
autistic child... that of constantly, physically removing oneself or running away from sources
of frustration. This explained why so many children were still "hyper" in spite of being
given medications, magnesium, epsom salt baths/creams, and other supplements known to
help with "hyperactivity". It was because this was not an issue of “hyperactivity” but rather
one of a coping mechanism within the autistic child.

Thus, again the key to truly decreasing hyperactivity rested in removing areas of frustration
in the child's life/environment by helping him to understand those things that, to him, just
did not make sense. This theory explained the constant running away we saw in these
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children, the constant jumping, and the apparent inability to be able to sit down long enough
to learn anything. If the child did not understand the parts to the whole for the teaching
materials placed before him, there was no doubt in my mind that he would continue to "run
away" in order to cope with the frustration resulting from what was being put before him.

The final thing I want to mention as it relates to "hyperactivity" was that, at times, it could
truly be a physical issue for many reasons. These included lack of magnesium as well as
issues with parasites (i.e., worms). The fact that autistic children engaged in numerous odd
behaviors, such as licking, eating of sand, etc. made them very prone to parasite infections
(see my first book where I explained how Zachary once ate an entire handful of sand, as I
watched — in total shock and disbelief!). The fact that hookworms were often found in the
brain of schizophrenics, considered by many to be the “adult form” of autism, made me all
the more concerned about this potential link between “odd behaviors” of the autistic and
parasitic infections. Parasites were a serious issue for all family members and I encouraged
all parents to become informed in this area as well, for this too can make a significant
difference in one's behavior. The cautionary word for parents here was that the medical
community did not give this issue the attention it deserved. Most tests for parasites tested
for only a very few types... and often, by the time the stool samples made it to a lab, the
presence of parasites was “negative” because the eggs, etc., had died by the time the reached
the lab (one of my sisters-in-law used to work in a medical lab and was the one who had
mentioned that to me). As such, I cautioned parents to become informed on the issue of
parasites (i.e., pinworms, roundworms, hookworms, tapeworms, etc.) and to be very
cautious of allowing their children to engage in those behaviors that made children prone to
these infections.
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When Rest Is Work, Too!©

Closely tied to the issue of hyperactivity was the fact that the autistic child did not know
“how to rest” and “do nothing” during the day. It was almost as though these children had
to be constantly doing something during the day... that the “day” was for “doing things” and
the night was for sleeping... and again, that there were no “in betweens” allowed when it
came to what the child did during his waking hours.

If there was one thing I had observed with Zachary, it was that his autistic tendencies
manifested themselves more if he was not specifically working on a task. During his
"downtime", when no one was actually "working with him on specific issues", his
preference was definitely to spend that time in bringing "order" back to his world, his way...
and for the most part, that involved doing things like spinning — non-productive activities.

My sister and I were once joking about how many naps she took during the day - she was an
elementary schoolteacher. I commented on the fact that she took many little "power naps"
during her time off. As she looked over and grinned, my sister simply responded: "Rest Is
Work, Too©!"

How true! For everyone... but, especially so for the autistic child! The autistic child
appeared to not know how to "truly rest", to "just relax". Indeed, his relaxation came from
often, intense physical activity in the form of running, jumping, spinning, etc. As such,
during the day, the autistic child experienced very little rest if he was unable to properly
process the "parts" that made up "the whole" during his daily activities. To rest, by
definition, implied leaving one’s stress or frustration behind — hardly something an autistic
child was capable of doing given his life was often one of complete frustration! Rest - yet
another area to work on!

For the autistic child downtime was not "rest" but an opportunity to slip further into the
world of autism. As such, life became exhausting for parents who tried to keep their
children constantly engaged in the daily battle against autism... a battle waged every day,
every hour, every minute, every second!

In looking back, I realized that my husband and I were exhausted not from work, but were
burned out because of all the work Zachary required. We had also not slept a full night's
sleep in over two years until Zachary was put on a casein and gluten free diet. And the
waking hours with our son were nothing short of completely exhausting. All opportunities
for rest, both during the day and at night, had completely left our lives as well. Burned out,
we had to leave corporate America and make a lifestyle change. Although things were
somewhat better today, life with an autistic child continued to be draining and exhausting on
all family members... but for our family, institutionalization was not something we would
have ever considered. Given what I now understood about autism, I was glad that was a
decision we had made early on.
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It was especially critical to understand that institutions were perhaps the worse thing/place
for an autistic child. In an institution, the child would have too much downtime... and thus,
slip further and further into his own autistic world. I suspect few, if any caretakers in an
institution would be there, constantly engaging and caring for an autistic child, every waking
minute. Institutions, generally, simply did not work that way... and thus, in my strong
opinion, most simply would not benefit the autistic child!

Once again, I believed the key was in teaching the concept of rest and what can be done
during "rest times"... I still struggle with this one... as [ was sure all parents did. I was not a
person to take much "rest" in the first place. Yet, there were indeed times when the ability
to rest at will would certainly be golden. The reality of life with an autistic child was that it
was simply totally exhausting to constantly be engaging a child... exhausting for the child,
and exhausting for the parent or caretaker... and exhausting for siblings as well. Indeed, for
the entire family of the autistic child, and especially the autistic child himself, "Rest is work,
t0o!@©"... and in this particular work - as difficult and overwhelming as it was — for most
families, the “pay” per hour, was basically non-existent because in spite of parents efforts,
all too often, the child simply slipped further and further into his autistic world!

Indeed, for the autistic, downtime was very much detrimental — simply providing an
opportunity to slip further into isolation — to slip further into the clutches of autism. Rest,
yet another area to work on — something so “natural” that once again did not come easily to
the autistic child — something once again, that had to somehow, specifically, be taught!
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Issues With Motor Skills In The Autistic Child...

The autistic child had many issues with motor skills. These included the inappropriate use
of stairs, difficulty in drinking from a straw or cup, difficulty holding a pencil, issues with
the brushing of teeth, the inability to look at oneself in the mirror or to maintain eye contact,
issues with potty training and with toe walking, etc.

As with so many other things in the life of the autistic child, in my view, many of these
issues were also explained by the autistic child’s lack of understanding of a situation based
on the inability to properly process the parts to the whole.
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Difficulty Using A Pencil...

I found I had to give Zachary time to familiarize himself with anything new in life... I truly
believed this "familiarization process" he always went through was simply his way of trying
to make sense of new "parts" in his world. Pencils were no exception. Before he could
actually use them as tools, he had to "familiarize himself" with them. He had to align
them, stack them, etc. until the "newness" was gone. Only then could I even begin to put a
pencil in his hand and help him draw/write. I found that to be true with almost all new tools.

In my opinion, if a child had difficulty perceiving the part from the whole, then the act of
placing a pencil in his hand, by definition, introduced a new "part" to his body... one he was
unable to understand and cope with... one he was unable to separate in terms of "what
belonged to him" verses "what was a separate entity" in and of itself... because once these
"parts" (the pencil and the hand) touched, to the autistic child, they became a "whole" that
needed to be understood in terms of its parts... and unless these "parts" were well defined,
the autistic child could experience frustration as a result of the simple act of trying to hold a
pencil.

Clearly defining the hand as an entity in and of itself, the pencil as an entity in and of itself,
a sheet of paper, in and of itself and stating that "I am putting the pencil in your hand" as I
did it, helped Zachary with this issue. In terms of the hand, all fingers needed to be
defined... I started by counting them... the easiest way to do this was by saying: 1 finger + 1
finger = 2 fingers... working all the way up to "5 fingers" as I counted and raised each finger
on my hand and then showed Zachary he too had “1 finger + 1 finger = 2 fingers”... again,
all the way to 5 fingers.

To define the pencil, I told Zachary about the pencil's color, that the "thing inside" was "lead
for writing on paper" as I showed him how the pencil made a mark on paper when I used it...
the pencil mark itself was also defined as "a mark"... I used shapes familiar to Zachary, such
as a circle, and defined the shape as [ made it with the pencil on the paper. In addition, I
defined the "eraser" as something to "erase a mistake" as I showed Zachary how to do it.
Making a "mistake" in a familiar shape was an easy way to put across the concept of a
"mistake" as I erased it. For example, I stated: "let's make a circle" but then, I actually drew
a square... Zachary would understand that "this was not a circle" and hence, I could say:

"oh, no... that's not a circle... that's a square... | made a mistake... let's fix it" as I then erased
the square and said: "all gone" and drew a circle.

Notice again, that every single aspect was defined... the "thing I drew", the "mistake", the
"let's fix it"... to help Zachary understand the issue that "this was wrong but there was
something we could do to fix it"... the concept of "let's fix it" became a huge coping
mechanism for Zachary in terms of understanding how parts fit into the whole... as did the
concept of "it's broken" ... or "it's stuck"... all these simple concepts helped him to cope with
the world at times when it just did not seem to make sense to him... in so many issues... until
they could each be individually addressed. I encouraged all parents to use these simple
phrases to help their children cope. For more on this, see Words to Cope©.
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By saying: "it's stuck", for example, I could joke with Zachary about the fact that the pencil
was in his hand, on his skin, without causing him too much stress. The concept of "it's
stuck" allowed "things to be put together to form a new whole" without creating a huge
amount of stress. This concept, I used to help with overall issues with touch, and with
anything else as it related to things "going together", like stickers on things, bandages on
skin, etc.

With Zachary, I found doing these simple things helped him tremendously. By working
with familiar things, I easily reduced stress levels to help him understand the issue of
"creating a mark" without introducing a new stressful concept. At first, since I used a shape
he understood and loved... his love of circles (a "whole entity" in and of itself) allowed me
to trigger his interest as I helped him deal with the overall issue of holding a pencil. The
sheet of paper also needs to be defined... I explained "a sheet of paper" to Zachary as
something "to write on" as I showed him how to make a circle or letter on it... something he
was familiar with. As I moved on to "other markings", I defined those too... whether they
were just "marks" or "sketchings", etc., ... they were defined as something to help Zachary
cope with this new concept of "writing". The sheet of paper, I further explained in terms of
its color (i.e., "this paper is white"), its shape (i.e., "the paper looks like a rectangle" - as I
showed him the outline of the paper with my hand), its surface (i.e., "it's smooth - as I used
his fingers and pushed them across the page), etc. Thus using familiar concepts of color,
shape and texture further helped with the overall issue of "writing" in terms of removing the
stress from the situation.

Note that I did not use a "workbook"... just one plain sheet of paper... at first, one that had no
lines... then one with lines as Zachary became familiar with the concept of "paper". A
workbook involved a lot more in terms of defining the "parts" that made up the "whole" in
terms of a "workbook". The concept of "pages" to a workbook was a difficult concept for
Zachary to grasp... a workbook (or any book) involved a "front cover", "back cover", pages
in the middle (if not numbered, they became much harder to define for the autistic child...
thus, it was extremely difficult to explain how the "pages" fit together to form a whole). In
addition, a workbook could have writing on it and if the child did not yet understand the
alphabet and how letters "fit together" to form words, then, that also introduced a whole new
area to deal with. A plain, non-lined sheet of paper was best to get started with this issue.
As the Zachary progressed, I moved to "lined paper", and so on... always completely
defining the new "parts" to each tool!

Given that colors could play a huge role in how the autistic child perceived his world
(autistic adults report that as children, they perceived objects as "colors" — see section on
Colors), I also found another great tool for Zachary.

A friend showed me a new mechanical pencil, marketed under the name Rainbow Stix.
These mechanical pencils had something I had never seen before...the lead that you inserted
had three colors - red, blue and green. Simply turning your wrist slightly as you wrote
made you write in multiple colors. :0)
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For Zachary, these mechanical pencils provided that fascinating visual and colorful
"unexpected"... multiple colors apparently coming from the same object... first the mark was
red, then blue, then green... he was totally captivated by these pencils right from the start!
As I wrote, I called out the colors. After I showed him how I could write in multiple colors,
with the same pencil, apparently not doing anything to make the colors change, he just had
to try it for himself - he picked up the pencil and started to draw/make lines on a piece of
paper. He found these totally cool... and so did I! :0) The neat thing was that although the
lead had three colors, as you wrote and the colors mixed, you ended up writing in a whole
bunch of colors. You received four mechanical pencils per pack, with 12 refill leads (each
about 2 inches long) for about $2.50. You can buy these at Staples stores. The company
that made them was called Pentech, a subsidiary of Jakks Pacific, Inc., a maker of children's
toys. The company could be reached at 310-456-7799. For more on the role of color in
the life of the autistic child, see my section on called "Color: The Pot Of Gold At The End
Of The Rainbow©"! :0)
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The Inability To “Point With A Finger”...

It had often been observed that autistic children were often unable to point with a
finger...something even a child well under a year of age was able to do. Yet, it could take
well past the age of three or more for an autistic child to master this skill. T had not noticed
this issue in Zachary for a very long time...but, indeed, he did not point until December of
2000. He was almost 2 2 years old the first time he actually pointed!

What was it with finger pointing that was so difficult for the autistic child?

It was not that the autistic child's finger could not physically make the motion. Zachary’s
two hands worked perfectly well — physically - able to move and bend just fine. Therefore,
if not a physical impairment, why could so many autistic children not point with their
finger? If not a physical inability to point, then, this “inability”, I thought, must somehow
be in the "refusal" to point. It was not that the autistic child "could not point", it was that he
"would not point". There was a huge difference!

This was another issue that was so easily explained based on what I believed was the autistic
child's inability to properly process the parts that made up the whole... the inability to
understand the whole without first understanding the parts that made up that whole... the
inability to process the "partial" or "in between" situation.

To "point" necessitated that a child separate "a part" from "the whole"... "a finger" from "the
hand or fist". Given my theory of the inability to properly integrate the parts to the whole,
it made perfect sense that an autistic child would refuse to point. To do so, would separate
a “part” from the whole — something the autistic mind would not do on its own without first
having an understanding of what it meant to point and how that “pointing finger” fit into the
whole — in other words, understood the “meaning” of pointing!

Therefore, the key was in showing your child that a finger was "but a part" to the "whole"...
that a "finger" was "one fifth" of the hand and in “explaining” why you point.

This was why the whole concept of using fractions to show a child a "part" verses "the
whole" was so, so critical to helping these children cope with everyday situations or things
that came so naturally to the rest of us, but not to them. Zachary developed this skill on his
own... but it took a long time (see below). If my child had not developed this skill, I would
use do the following to help him learn "how to point": I would use fractions to teach the
concept of "parts" making up "the whole" as I have explained in the section on using
FRACTIONS. Then, I would take his hand, and count out the parts, saying: 1 finger =1
fifth of a hand, 2 fingers = 2 fifths of a hand, 3 fingers = 3 fifths of a hand, 4 fingers =4
fifths of a hand, 5 fingers = 5 fifths of a hand, 5 fifths = 1 hand.  That way, the child could
see that "parts" had labels, too, and can "stand" on their own as an entity in and of
themselves... that they did not always have to be part of the "whole". Then, I would teach
the reason behind pointing — “to show something”. :0)
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Zachary finally figured out how to point to an object on his own... as [ was sure many
autistic children eventually did. The Christmas tree I had put up that year had fascinated
him. He had seen a Christmas tree in some of his children's videos (i.e., Seasons by First
Impressions, 800-521-5311, http://www.small-fry.com/babfirim.html) and was totally
fascinated by this object now in our living room. His fascination overtook his desire for
"wholeness of the hand". The Christmas Tree, as labeled in his video, and now physically in
our living room, provided an "entity" in and of itself - Zachary understood a "Christmas
tree". He made the "connection" between the trees in his videos and that in our living
room. Out of the blue, he walked up to the tree, pointed to it and said: "a Christmas tree".
That was on Dec. 23rd, 2000... he was 2 1/2 years old at the time. After that, I practiced
making him "point" using an "I Spy" book by Jean Marzollo, and an "I Spy" software
program (as explained in my first book). From that time on, Zachary has been able to point
"on command"... when asked to show me something... he still preferred not to point on his
own unless asked but, if asked to point to something, he could now do it easily and with
absolutely no stress.

Yet, another issue explained so fully by the autistic child's inability to understand the whole
without first understanding the parts that made up that whole! :0)
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Inappropriate Use Of Stairs...

My theory on the autistic child's inability to understand the whole without first
understanding the parts also explained the inappropriate use of stairs I came to see in
Zachary. He had previously used stairs properly, however, after a time, I noticed the only
way he now went down stairs was by taking BOTH feet and jumping on ONE step at a
time... all the way down. Gone was the appropriate use of alternate feet and alternate stair.

Again, if you think about it, the appropriate use of stairs would require each step (the parts)
be identified as part of the whole. In addition, as the child went down the stairs, the feet
were not perceived as a "part" to the whole. They were not easily "integrated" with the
stairs as one moved down stairs in the appropriate manner. “Feet” were moving parts, but
not “a part” to the whole (the stairs). Jumping down stairs, one at a time, using both feet at a
time would not allow the child to perceive this "union of his feet with the stairs"... this
addition of a new "part" (a foot) to the whole (the stairs).

The brain of the autistic child necessitated complete accuracy in everything - and hence,
everything had to fit together perfectly to avoid frustration... and moving parts did not “fit”
into the equation of the “whole”. The introduction of "new parts" - feet going down stairs
one at a time - would introduce frustration to the autistic child as he would be unable to
"integrate" those "new parts" with what was previously a "whole" in and of itself (the unit
stairs), especially given the motion involved in this task. This was why labels were so
important to the autistic. In this particular situation, the child first had to perceive the "unit
of stairs" and understand those stairs as an entity in and of itself... with multiple levels... and
then, had to integrate moving feet on those stairs. The "multiple levels" of stairs, in and of
themselves posed a special problem for these children. Anything on the stairs, such as
shoes, etc., also introduced a variable to be dealt with and understood as did the introduction
of the "feet" themselves as they went down, in the normal alternating foot, alternating step
pattern. To go down stairs by “jumping with both feet at once” did away with the
“partiality” involved with “feet” themselves as they could be kept out of one’s line of sight.
For more on this issue, see the section on Motion.

In my opinion, once again, to obtain "flexibility" with this task, the key was to come up with
the "correct labeling". For example, to say to an autistic child: "go down the stairs" would
be an inaccurate label. The stairs were comprised of "steps"... and as such, the steps should
be labeled as "steps" and the child told that, "steps - put together made stairs". Individual
steps were not perceived as parts to the whole entity until labeled as such... as steps.
Perhaps, since so many autistic children seemed to love counting, that labeling the steps as
"this is step 1", "this is step 2" and so on, all the way down and then showing the child that
"step 1 + step 2 + step 3 and so on = STAIRS" (to specifically, verbally give a child such an
equation defining the "parts" as steps and ending with the definition of the whole as "=
stairs" would be helpful in solidifying this concept for some children.

There could also be “truly sensory” issues at play also in the inappropriate use of stairs...
that the "banging" on the soles of the feet may create a sensation the child likes. For
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Zachary, encouraging the proper use of stairs was as simple as labeling the steps, counting
them for him, and "showing him", physically, how to use the stairs properly and telling him
to "do it this way" as I showed him the proper way to go down steps and defined his "right
foot" and "left foot" as each hit the appropriate alternating step. Once I did that, he caught
on fine and started "practicing" using the stairs properly on his own. I also think that
auditory issues may come into play in this one. When Zachary "practiced" going down the
stairs on his own, I found him to be "rather shaky" and not well balanced. I thus wondered
if perhaps there were auditory issues at play, also, that interfered with his actual physical
balance as he went down the steps and whether or not there was actual, physical damage to
the ear structure as well. Since he had been on enzymes, Zachary's auditory issues have
greatly improved... as had his use of stairs. :0)
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Difficulty In Drinking From A Cup Or Straw...
Why Are Such Simple Skills So Hard To Learn For So Many Autistic Children?

Again, the difficulty in mastering basic tasks was easily explained based on the role of
partiality in the life of the autistic child. The act of drinking from a cup or straw involved
taking a "part" from the "whole". Thus, I was not surprised that this would be an issue for
many autistic children. Obviously, the gratification that came from drinking something that
tasted good easily reinforced this behavior so that this was an easy skill to teach/learn once
understood or tried successfully even just once! Again, fractions could be a great help with
this issue, as would be simply "counting". For example, you could say: "Take 1/2 of the
juice" or "take 5 sips" while showing the autistic child how to do this and counting "your
sips" as you drank and swallowed. :0)

Recently, as I sat in church, the pastor gave a sermon on building a memorial... something
to leave your children... from a spiritual perspective. As I sat there and listened, he used
examples of how children see things so much differently than do adults. One of the
examples he gave had to do with the task of “drinking from a straw”. Of course, when I
heard this, my ears really “perked up”... not that they were not earlier, but now, I was
especially interested in what he had to say in terms of how it may relate to this issue in
autistic children.

As he began his story of a child learning how to use a straw, he mentioned how the father
had tried and tried to get his little boy to learn how to use a straw, but that for some reason,
the child still had a lot of difficulty with this simple task... until his brother chimed in with:
“just blow backwards”!

How interesting! I could certainly see how this could tie in with the autistic child’s
difficulty in drinking from a straw — especially given what I knew of Zachary’s issues with
changes in direction!

Although everyone else in church laughed and found this to be a “cute story™... I,
personally, felt like jumping from my pew and yelling: “Eureka”!
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Issues With The Cutting Of Hair... and Nails...

Many autistic children did not like to have their hair cut. This was another issue that was so
easily explained by my theory of the role of "the partial" verses "the whole" in the autistic
child. If you think about it, when you were cutting hair, you were "removing a part of the
child"... taking a "part" from "the whole". This, for the autistic child created an extremely
stressful situation. Not only was the part being separated from the whole, but in this
particular case, that "part" came from the child himself and thus, the stress created by this
simple act could certainly be overwhelming for the child as he could sense and see that he
was losing "a part of himself" and he just did not know how to cope with this. Only once
did I take Zachary to a barber. The unexpected sound of clippers (a new part to the whole)
further intensified the stress of the situation. That experience was described in my book,
Saving Zachary: The Death And Rebirth Of A Family Coping With Autism. That
experience had been so stressful for Zachary, I then only cut Zachary's hair while he slept...
not always the best job... but, it was certainly the least stressful method for doing this task...
for both of us. :0)

Once I started to truly understand the issues of order, partiality and labeling in the life of the
autistic child, I could explain this task and label it in great detail for Zachary as I also
provided a coping mechanism to get him through it.

I explained to Zachary that hair could grow to be "too long" (words expressing quantity) and
that when it was "too long", you could not see. This was easy enough to explain as [ used
my own hair and covered my eyes with it. What I found worked in helping tremendously
with this issue of cutting hair was to simply find a way to bring order to the process... to
show "parts" to cutting hair. I took a plastic bowl and simply asked Zachary to hold the
bowl and "count" the clumps of hair as I put them in. That took his stress away from the
removal of "the part" and focused him on an ordered process... counting! :0) As he
counted, I encouraged him and reinforced his "good counting". Cutting his hair had never
been a problem since... he actually enjoyed it now! :0)

The same concept applied to cutting nails.
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Issues With The Brushing Of Teeth...

I knew a lot of parents out there still had a problem with brushing the teeth of their autistic
child. I think I just happened to stumble upon what worked with Zachary...and, again, I can
see why "what I did" worked based on Zachary's need for order and his inability to cope
with partiality. If you think about it, a toothbrush, toothpaste, a sink, a tap, water, teeth and
an open mouth... all are necessary parts to a process... brushing teeth. All these "things"
need to somehow "fit together" for the child to understand the concept of "brushing teeth".

Furthermore, the child needed to understand "dirty teeth" verses "clean teeth". Thus, there
were many "parts" that must be made to "fit together" for this process to make sense to the
autistic child. The fact that this was also "a process" posed specific issues also for the
autistic child as the "sequence of each task/activity within the process" also had to "fit
together properly" to arrive at the desired outcome. Process issues and issues with
sequencing were difficult concepts for the autistic child in that, by definition, a process
involved many steps, many activities, many "things", many “parts” within each activity that
had to somehow "properly fit together". For more on this, see my section on: Teaching A
Process To The Autistic Chid.

For the autistic child, each "thing" was an individual "part" and he had to first understand
each "part" in order for the "whole" to make sense. In addition, issues with touch also came
into play. The toothbrush was not "part" of the "whole"... the teeth or the mouth - and as
such it created a stressful situation when the toothbrush was placed near or in the child's
mouth. As such, the toothbrush needed to be labeled as a toothbrush and its function
identified as being "for brushing teeth" or for "cleaning teeth". That label greatly helped
Zachary to understand that "a toothbrush" and "teeth" actually did "go together" in this
process.

The simplest thing was not to require the child to brush his teeth by himself at first... but to
do the brushing for him. As Zachary learned to cope with the overall activity, he was more
easily able to do the "process" on his own based simply on the first part to the process, a
"verbal prompt" to "go brush your teeth".

The key to brushing teeth was in bringing order and a coping mechanism to this process and
in explaining the difference between “clean” and “dirty” teeth.

So, how do you bring order to a process such as brushing teeth?

I found with Zachary, what worked was simply making sure I used the toothbrush he liked
(just letting him pick one out of the group available to him, providing variation in color for
his choice) and then, taking that toothbrush and slowly counting his teeth as I brushed
them... working my way in a very orderly manner from one end of the mouth to the other,
first doing the bottom, then the top teeth... and always doing it this way. As I worked from
one end to the other, I slowly counted the teeth as I brushed them. That worked like a
charm. Zachary could anticipate how long the process took...since he came to know he had
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10 teeth on the bottom, and 10 on top... so, when I did the bottom 10 and got to 9, I would
let him call out the final number and say "10"... and then we would do the top teeth.
Counting brought order to a process and so, for him, it made the whole task of brushing his
teeth, ok. For those interested, Kirkman Labs, at http://www.Kirkmanlabs.com, offered a
casein free and gluten free toothpaste! Miss Robens, at http://www.missrobens.com offered

a casein and gluten free hand soap and laundry soap.
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The Inability To Look At Oneself In The Mirror...
Look At You!!!
Why Looking At Oneself In The Mirror Is Such A Difficult Task For The Autistic Child!
As with so much in life, things were not always as they seemed.

Zachary always turned away when I tried to make him look at himself in the mirror. At
first, I had completely dismissed this as a sign of autism although I had recognized the fact
that he simply did not like to look at himself in the mirror from very early on... I just did not
see the "why" behind it. I thought he was simply "scared" to see his image there... much as
many cultures were afraid to see themselves in the mirror or to see themselves on a picture -
believing their "person" or soul had somehow been captured.

Normal children, from a very early time on, were usually fascinated with seeing themselves
in the mirror. As such, I believed this could truly be an effective manner of screening for
"first signs" of autism. It took me a long time to finally see this one for what it truly was...
simply another sign of autism manifesting itself.

There were several factors that come into play in the simple act of "looking in the mirror"
when it came to the autistic child.

First and foremost, the child did not understand the "parts" to the "whole". First a mirror
appeared as just this "object" and then, out of the blue, "something else" appeared... another
part to the whole... the reflection of oneself... and the autistic child simply did not know
what to make of this. Also particularly troubling perhaps was the fact that this "thing", the
reflection, was a moving object or "thing" within something that just previously was
"stationary" or "not moving"... so, you have a "moving thing" within a concrete object.
How can that be? Truly, for the autistic child, this was a difficult puzzle to figure out... and
without help in understanding this concept, how this was possible, the autistic child would
continue to be stressed out by this simple activity... because in this particular activity, the
laws of physics themselves seemed to be violated. How could a living, moving object be
captured in something that was "not alive"?

I came to understand how the inability to look in the mirror could definitely be related to the
issue of motion. Much like a street was a "stable object" without the "cars" or the "moving
parts", so too was the mirror a "stable object" in and of itself... without a "moving person"
within it. Once that "moving part" was added, however Zachary could no longer
understand how this new, - moving part - fit into the whole! Once again, motion appeared
to play a part!

The same kind of concept applied to the television screen. The difference in terms of stress
levels, however was in the fact that with a television, the child could watch objects that were
fascinating to him... objects that kept him occupied and focused on things like circles,
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triangles, trains, colors, etc. Thus, the objects, objects that had consistency (i.e., a circle
was always round, a triangle always had 3 sides, blue was always blue, and red was always
red, etc.) themselves became the main focus of interest. They provide consistency and
order. That was why certain types of movies/videos were also more interesting than others
for these children. With a mirror, however, it was an entirely new ballgame — because of the
issue of “self”!

The "object" in the mirror was not only moving, but somehow, it "moved as I did"... yet
another "part" to figure out. This "thing" in the mirror, could be perceived as "following"
the autistic child... thereby producing even more frustration and stress. Furthermore, this
"object" had no definite shape... it was not round, triangular, etc., ... it had a color the child
perhaps was not able to relate to (not having learned about "skin color", etc.) and it had all
these other "parts" that could not be understood, things like "clothing", etc.

Finally, there was one issue that has alluded even me, for a very long time... the fact that this
"thing" in the mirror, this entity - even if once understood in terms of color, clothing, etc. -
would not be understood until the autistic child understood the concept of "myself" or "my
person” first. This explained why even after being able to look in the mirror, or in looking
at pictures, for the longest time, Zachary still did not truly understand "who that was" in the
mirror or in the picture... that it was him! "Zachary himself" had to be labeled as "Zachary",
and he needed to have an understanding of “his label” for “this part” to the whole to make
sense!

The "deaf child syndrome" we so often saw in autism was simply a child who did not yet
understand that he "too" had a very specific label - a label we called "a name"... a label the
autistic child had to be, specifically, taught! Once that label was learned, then the concept of
"self" was understood and could be used to help the child cope with daily life! For more on
this issue, of labeling the child himself before he could "see himself" in the mirror, see
Auditory Issues and why "the deaf child" was but a child who had not been "labeled" - for
himself! :0)

Again, in order to understand this simple activity of "looking in the mirror", the autistic
child needed to understand all the "parts" to looking in the mirror... including the "part" of
"my self". Until this was done this simple activity would continue to be one quite
confusing and stressful for the autistic child.

It took me a long time to get Zachary to actually look at himself in the mirror...he still had
some issues with it... no doubt still trying to totally understand the concept of how his "self"
could be "caught" by this mirror. I had no idea as to how to even begin to explain this one
to him, but, as time passed, so too did the stress of this situation since Zachary could at least
"see" that he "did not stay in the mirror" once he moved away. In helping Zachary with
issues of "looking in the mirror", I found using the words: "bye-bye" or "all gone" helped
with this activity also. I would also tell Zachary: "look, there's Zachary in the mirror"... or
I would ask: "Who is that?" and make sure I answered the question myself if he failed to do
s0, by saying: "that's Zachary"... to make him see that this "thing" in the mirror was him.
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Again, for more help with labeling the child himself, see my section on "Auditory Issues" as
it related specifically to the "deaf child".

Again, as with so much in autism, I believed the key to helping the autistic child cope and
understand their world was in the use of labels, in explanations as to how the "parts" made
up the whole - explanations to Break the code, in Words To Cope©, in Fractions and Words
Of Quantity , in providing positive coping mechanisms and so forth. The keys were always
the same! :0)
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Issues With Potty Training... Why Is This So Difficult For The Autistic Child?

This was the one area I had greatly struggled with - at 5, Zachary had yet to be potty
trained... although the writing of 2 books and the creation of my website, all in
approximately 10 months had made it so that I had not spent the time with him I should on
this issue... I was hoping to do so shortly. I could get Zachary to do a "big boy pee-pee" on
demand (he still would not just go by himself when he needed to), but stools were still a
huge issue for him.

I knew that Zachary could "sense" when he needed to go relieve his stools. I did not know if
he could do so as easily for his urine. For example, in the past, | had waited quite a while
for him to go potty and do a "big boy pee-pee". On one occasion in particular, I decided to
let him "off the hook" and just wash his hands before leaving the bathroom without "having
gone". I had just finished asking Zachary if he "needed to go" and he answered "no".

Within seconds of turning on the tap to wash his hands, Zachary started to pee on the floor
by the bathroom sink (I had made the mistake of not putting a new diaper on right away).
As soon as Zachary realized he was "peeing", he turned around and headed right back to the
potty... standing in front of it in an attempt to finish up there. Needless to say, I was not
that fortunate since once he started to pee, he had difficulty holding it in to make it the few
steps to the toilet. Thus, I had always wondered if he could really "feel" his urine coming.

I definitely did know that he could "feel" the stools though. He always had "that look" and
did the "stop in your tracks and push" when he needed to go. So, I knew he could "feel"
that. The interesting thing, however, was that even though I knew for a fact he could "feel"
his stools coming, even if I was lucky enough to put him on the potty before anything "came
out", Zachary simply would not "perform" even though he was perfectly ready to go just
prior to my putting him on the potty as clearly evident from his “crouching position”. I had,
at times, even waited up to 2 or 3 hours, hoping that if he just "went", he could get used to

it. But, Zachary could "wait me out" until the next day if he had to. He simply refused to

go!

And, of course, after having waited even several hours, eventually I would break down and
finally let him off the hook. I had been so determined to finally potty train him. For a
while, I actually had a tv and ver in the bathroom. We watched countless movies there,
worked on countless flashcards and other exercises. I tried stickers as rewards, the clapping
of hands... everything...but, still, regardless of what I tried, Zachary simply refused to go.

In total, I was lucky enough to get perhaps 3 poops in all the times I tried to potty train
him... in all the hours I had spent on this activity (especially right after the writing of my
first book...that was 8 months ago). I spent most of March and April of 2002 trying again...
but, still no success. Yet, often, within minutes of putting that diaper back on, Zachary
would poop... something I was sure many parents of autistic children had experienced.
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Although I honestly had not had the time to work on this issue with Zachary the way |
needed to, recently, I think I may finally have the answer as to "how" to go about it the next
time I do try to tackle this — in September or October of 2002.

Potty training had been such a huge area of frustration - I think more so for me than for
Zachary himself - that I had actually started to often actually include "potty training" in my
prayers at night... as [ was sure many other parents had done also. But, why was it so
hard? Why did so many autistic children have such huge problems with this issue? Was
the answer a physical one or something else? As with so much, [ now always looked for
that “something else” given the “parts” — like the fingers — often seemed to work just fine!

To help with constipation, so often seen in the autistic, a casein free and gluten free
magnesium and calcium supplement was often recommended. Many children were not
casein and gluten free and those who ate a lot of cheese, apples and breads, for example,
could indeed have issues with constipation, and, as such, perhaps parents needed to consider
looking into the above-mentioned supplements. But, Zachary had pretty well always been
on such supplements. So, for him anyway, I did not believe "regularity" was the issue...
although I knew this was indeed a huge issue for some children... or was it?

Was it constipation, or was it “something else”? I kept coming back to that. I had read that
the colon could stretch to four times its normal size... absolutely amazing indeed... and
dangerous, because as more and more bacteria and feces accumulate in the colon, the more
likely an infection. But, still, that was a very interesting piece of information. I then started
to consider other things like the fact that other parents on discussion boards suspected toe
walking may somehow be related to constipation... and indeed, I suspect it was, but perhaps
not in the manner in which parents thought it was!

Issues With Toe Walking And Potty Training... Could They Be Related?

Parents seemed to think that constipation caused toe walking... but, I was beginning to
be of the opinion that the very opposite may actually be true - that toe walking causes
constipation and that this was simply another coping mechanism in the autistic child.

It certainly would make sense if examined in terms of issues with partiality and the fact that
so many autistic children took so long to be potty trained. I came to wonder if "toe
walking" was simply tied to issues with "potty training" and the child's inability to cope with
the "parts" that made up "the whole" and the failure to integrate the “sensation part” (feeling
the need to go) with the appropriate motor response (walking to the bathroom and
performing the necessary “things”)... in this case, those things that physically needed to
occur for a child to go to the bathroom... the physical removal walking to the bathroom and
the physical removal of "a part" of the child... his urine and stools... from the whole - his
body.

Walking on one’s toes created a “firming sensation” in the buttock area (yes - I actually tried
it, and suspect, now, that many others will too :0) ). I came to believe that toe walking was
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simply another coping mechanism used by the autistic child to delay the inevitable
separation of the “parts” from “the whole” — the stools from the body.

If sensory information (from sight, sound, hearing, taste and smell) was not properly
integrated, surely, that could be true when it came to such “physical” sensations as well as
they related to “potty training” and the “urge to go”.

Physical activity had a way of preventing the stools from leaving the body. Truly, I could,
honestly say that [ had never seen a single child in my life who had ever pooped while
engaged in physical activity. All children just naturally seemed to “stop, crouch and push”.

I had seen these same behaviors in Zachary... and, so often, had immediately placed him on
the potty upon seeing “the sequence”. Yet, he simply refused to go — until I had put a diaper
on him again. That diaper, I believed, allowed him to think “the parts” were still “with
him”. No matter how long I waited when I put him on the potty, Zachary could always
“wait me out”.

So, again, if the “stop, crouch, push sequence” was there, surely, Zachary could feel it was
time to poop — so, he had to be refusing to do so for some reason. But, as soon as that diaper
went on, often, within a matter of minutes, there would be the poop!

I, therefore, began to look at this issue, too, in terms of partiality. Like so many other issues
that involved “the self” and partiality, such as finger pointing, cutting hair/nails, looking in
the mirror, etc., many issues in the autistic involved removing a part of “oneself” from the
whole — and poops and/or urine certainly fell into that “category” also!

Issues with potty training certainly would make sense if examined in terms of issues with
partiality.

This would also be something very easy to investigate or research. It certainly would be
interesting to see how much "toe walking" was exhibited by children who were potty trained
verses those who were not or how much toe walking occurred before or after a bowel
movement!

Of course, if you had parents like myself who were not "that concerned" (at least not
recently) with the issue, that would be another factor to take into consideration. Zachary
did very little toe walking, but he did "hold it in" when I knew he was ready "to go".
Investigating this would necessitate a correlation between extent of toe-walking, time
between "poops", whether or not parents punished or not or showed distress when children
failed to use the potty properly. I was not saying that parents who had children who toe
walked more were "harsher" on their children... some may indeed be... but, perhaps others
just had children who figured out early on that toe walking could delay this separation of
“the parts” from the whole for days, and as such, they simply refused to go to the bathroom
for days rather than "go potty". A good graduate student would know the appropriate
variables to look at in investigating this issue. :0)
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I knew constipation was not the answer for Zachary... and his toe walking had all but
disappeared... perhaps because I had been so "not concerned" with this issue anymore and
had simply learned to tolerate the fact that "this was just going to take time" and so I had
become very good at simply "allowing him to do in his diaper". Given all the issues that I
had come to understand based on the inability to cope with "partiality" and understand the
whole without first understanding the "parts", I came to look at potty training as it may
related to this issue specifically.

Going to the bathroom was a "process" in and of itself, so perhaps that had something to do
with it, too. However, as I thought more about this issue, as it related specifically to
partiality, it all began to make perfect sense. Going to the bathroom literally involved
releasing a "part of oneself"...literally losing "parts to the whole"... undoubtedly what could
be a very stressful situation for the autistic child. Could this be the reason autistic children
were "holding it in" to the point of often becoming so constipated? The reason they were so
difficult to potty train? I now truly suspected that it may very well be and that partiality,
again, was the key.

If this theory was correct, then the key would then lie in showing, again, how the parts fit
into the whole... only this time, the parts that truly were parts to the whole had to be
somehow identified as “not really belonging to the whole”. A difficult task indeed.

So, how do you do that? How do you explain to the autistic child that these "parts" were
really not "parts of himself" and that it was ok to "let them go"?

Well, the thought came to me that Zachary understood the concept of "garbage" so I simply
told him that when he ate (I pretended to be eating something and made "eating sounds" as I
explained this concept to him), his body used up the food, but then, it had some "garbage" it
needed to get rid of... I called it "Zachary garbage". I then told Zachary that this "garbage"
was the "pee-pee and pooh" and that they needed to go in the "Zachary pee-pee and pooh-
pooh garbage... the potty garbage". Amazingly, he grasped the "concept" right away... his
first response was: "WOW" followed by "Zachary garbage". He thought the whole concept
was rather funny and kept saying: "Zachary garbage". So I kept saying: "yes, mommy did
not want to see Zachary garbage in your pants... you have to put those in the pee-pee and the
pooh-pooh garbage".

I introduced this concept to him perhaps a month ago. He had been less stressed in terms
of my insignificant attempts to potty train him, but, I honestly had not had the time to work
this issue with him since I had been writing this book almost nonstop since the time I
introduced the “garbage concept”. Unfortunately for Zachary, his mother had put more
emphasis on sharing this knowledge with other parents than on making sure his poop and
pee-pee ended where they needed to be. :0) You had to prioritize everything, and I had
dealt with this one for so long, that waiting a little longer really did not matter that much to
me. :0) Ifanything, the time I had spent writing had simply allowed Zachary to familiarize
himself with the concept that this was "garbage" as opposed to an actual “part” of himself.
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I was anxious to see if this concept would help train him once I was able to make more time
and once again tackle this issue. :0)

Since potty training was such a huge issue for autistic children, as parents wrote to me and
explained "how they did it", I would share these experiences with readers on my website,
http://www.autismhelpforyou.com in case the experience of other parents provided answers
for others as well. Two such suggestions were provided below — note the common factor...

The reason I could see these particular examples of “what to try” work was because, based
on the need for "order in understanding everything", I could see an autistic child wanting to
"put it somewhere, where it belonged"... in the "garbage" or "bucket"....so, I thought these
were definitely worth a try.

There was a common thread between the two suggestions that “worked” and were provided
below: parents removed the diaper/pull up, etc.

If you just could not bring yourself to do that, you may want to try putting a removable
"insert" in your child's underwear to make him understand the concept of "garbage" a little
more (that would be my “last resort” to this issue)... something such as a sanitary napkin
may provide a great "liner" for this particular function... it would help make the "mess"
easier to clean if Zachary pooped in his pants. This would also help "solidify" the concept
of "this is garbage" and "this garbage goes into the potty garbage". :0)

To social workers or therapists who disagreed with this suggestion for “psychological”
reasons... well, I can only say that you probably did not have a 5, 6, 7, 8 or even 9 year old
who was not potty trained and had probably never experienced just how difficult life could
be with children who were this old and who still could not use the bathroom on their own.
Many parents awoke several times during the night to change bed sheets for these older
children. Having a child who was this old and not potty trained was more than simply a
“potty training issue”. There were issues in terms of the school system, in terms of selt-
esteem, etc. as these children were often laughed at or made fun of by other children, etc.
And thus, if trying this “method” helped to potty train these children, then, I personally,
believed it was worth a try and society needed to understand that rather than criticize.

Suggestion 1 — From Heather

What Heather did was to let her son go "bare butt" outside when she knew her son was due
for a bowel movement. She put the potty nearby in the yard. Eventually, her son just "had
to go" and so, he sat down on the potty, and went.
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I would recommend putting a long t-shirt on your child to cover his bottom if you do
this...just so that neighbors do not complain to authorities that a naked child is outside —
better to save yourself that headache — we all have plenty more to focus on without bringing
them onto ourselves. :0)

Suggestion 2 - From Karen — in her own words...

"We had gotten into a terrible habit of giving him a pull up to poop in for 2 years. [exactly
what I myself am guilty of right now] That was tough to break. Finally I said no more pull-
ups and he started going in his underwear so then I let him run around in the house without
underwear and named the potty insert, which is removable, the "underwear bucket". He
grabbed it held it under him and while half standing pooped into it. His reward was 5
president stickers (Presidents have been his passion since age 3). So we did that for 1 week.
Then we made president pictures with each one saying a different statement about poop. On
a visual schedule I showed on top: poop in underwear bucket 5 president stickers poop in
toilet president saying

That afternoon he sat on the toilet and when he actually did it his eyes grew big with HUGE
smile and he said "I love pooping on the toilet and splash it in the water". He then received

1 president saying and was so proud. (The stickers got old because he already earned each

president so the 1 new president with a saying was like gold to him)."

I did believe that actual “physical sensation” could be an issue for some children, and I think
more so with the issue of urine. I once read a parent tell the story of how his 9 year old
autistic girl, not yet potty trained, had peed in bed during the night. This father explained
how he and his wife often had to change the sheets 2 or even 3 times during the night.

Upon waking his daughter and telling her she had “wet the bed”, the daughter kept saying to
her father: “no, I didn’t”. It was literally “as if” she could not “feel” the urine... even as it
was right there, on the sheets all about her. Patience and understanding were indeed words
to live by when you were the parent of an autistic child.

This issue of potty training in the autistic child was indeed a serious issue for parents who
were for the most part, already very sleep deprived. To have to change sheets several times
a night, surely, had to be exhausting and frustrating, but, the additional stress of knowing
your child was laughed at by others, surely, was worse than the physical issue itself!

In closing, I wanted to caution parents to be careful in disciplining their children over these
issues, because in all honesty, I did believe these children could simply not help
themselves... either because they could not physically “feel” the wetness or because their
brain made it such that they were terrified to lose a part of themselves... literally!

Thus, again the key may lie in helping the child understand the parts to the whole of potty
training through the use of labels and coping mechanisms that may help. Perhaps a timer in
the kitchen would bring enough order to teach a child to “go” to the bathroom upon hearing
the timer go off.
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As mentioned earlier, this was still an area I was struggling with but hoped to address in the
fall of 2002. I just needed more time to spend on this one... but, if indeed I was correct in
this issue and that “not going” was the child’s way of coping with the apparent loss of a part
to himself, then, perhaps there was finally a light at the end of the tunnel in that the issue
was at least better understood now... and understanding the issue was half the battle!

I did spend two days letting Zachary run around the house with no diaper in late August and
put his potty in the kitchen/living room area. Amazingly, with absolutely no prompting on
my part, Zachary peed in the potty 5 times in 2 hours! He also referred to the potty as his
“garbage cup” - words he came up with — how very interesting! The “pooh” ended up on
the carpet, almost 2 days later — he had held it in as long as he could, but, still, this was
progress. :0) I truly felt taking the diaper off would be key in overcoming this issue once
and for all! I think I now understood why Zachary always seemed to need to have a pair of
pants or shorts on too!

In early September 2002, I spent another day observing Zachary in terms of what cues he
gave when he had a bowel movement coming. I had relatives visiting at the time. 1|
noticed Zachary doing a little bit of “toe-walking” and pointed it out to my relatives, saying:
“I bet the poop is coming”. Sure enough, within minutes, he had pooped in his diaper...
and the toe walking had mysteriously disappeared! Very interesting!!!
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I Don’t Want To Be Hugged!!!
Why The Autistic Child Has So Many Issues With The Sense of Touch!

If there was one area that was an absolute heartbreaker for the parents of autistic children,
surely this is it - the fact that an autistic child often will not even allow his parents to hug
him, and will often, violently fight attempts by the parent to show affection to and/or
comfort their child.

Prior to taking Zachary off casein and gluten, when he awoke at night, it seemed there was
nothing I could do to hold and comfort him. He fought me constantly ... and at times, the
harder I tried to hold him, the harder he fought.

I did believe diet was definitely a factor for many of these children and that the natural
opiate (drug) effect of casein and gluten may indeed produce in these children hallucinations
that were so vivid, so real, that the child perceived the "someone" trying to hold on to him
may actually be an "extension" of that hallucination as opposed to a loving parent, causing
great stress as the parent tried helplessly to hold his child in an attempt to comfort him. It
was a well known fact that "drug trips" were not all "good trips" and hence, there was reason
to believe that this may be one issue at play when it came to sensitivity to touch in the
autistic child.

Since digestive enzymes helped to break down casein and gluten, perhaps this explained
why Zachary's overall issues with touch had improved since I put him on these non-
prescription supplements. I truly believed that by performing a digestive function the
autistic child was unable to properly perform on his own, these enzymes helped reduce the
natural opiate effect of casein and gluten as well as helping to reduce the negative impacts of
highly phenolic foods that also appeared to be a problem for many of these children.

Although Zachary was on a casein and gluten free diet, I was certain he was exposed to
hidden sources, especially of gluten and as such, I had great comfort in knowing these
hidden sources (like soaps, etc.) were addressed by his enzyme supplements. For more on
enzymes, see my section on: First Steps For Parents! What Can Be Done To Actually Help
These Children?

Additional information, as it related specifically to Zachary was available on my website,
http://www.autismhelpforyou.com, under More on Zachary's Diet and the Journal of
Zachary's Progress. On my website, I also provided a link on “things I would have done
differently — if only I had known what I knew today”.

These links - available on my website - More On Zachary’s Diet, The Journal of Zachary’s
Progress, Things | Would Have Done Differently, along with the Parent Nuggets© and the
account of what I believed to be a very, very negative reaction to Cod Liver Oil (I suspect it
contained mercury or other heavy metals), were all links that provided extremely valuable
information for parents of the autistic, and as such, I strongly encouraged all parents to read
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this additional, truly eye-opening information on my website:
http://www.autismhelpforyou.com/.

I strongly encouraged all parents to discuss with their children’s doctors the possibility of a
casein and gluten free diet and one low in phenols as well as enzyme therapy for their
children. For Zachary, these interventions had made a significant difference. Although
Zachary had made a great deal of progress on the casein and gluten free diet alone, I did
believe his vision, auditory, and sensory issues as they related to touch were all significantly
improved since I added enzymes to his diet in February of 2002.

As with so much in autism, however, I was of the opinion that “something else” was also at
play in issues related to touch and the autistic child.

I say this because even with a casein and gluten free diet and enzymes, there were still issues
with the sense of touch for many children, including Zachary. These "other issues" were
also related to the autistic child's inability to properly process "the whole" without first
understanding "the parts" that made up that "whole".

In my opinion, if a child had difficulty perceiving, understanding and integrating the parts to
the whole, then the act of placing your hands on him or arms around him, by definition
introduced a new "part" to his body... one he was unable to understand and cope with... one
he was unable to separate in terms of "what belonged to him" verses "what belonged to
you"... because once these "parts" touched and your hand or arm or hand was on him, you,
the parent, became "part of his whole"... something he may be unable to deal with and
process properly — another issue related to the “self”.

So, what was the answer to this issue? It may be, again, as simple as the use of labels and
explanations as to how the parts fit into the whole. For example, what I did with Zachary
was [ labeled “my hand” for him... as I had done so many times with my “finger counting”
and “fraction” exercises. Before placing my hand on Zachary, I held it in the air, showed
him the “parts to my hand” (the finger counting) and labeled it as "mommy's hand". Then, I
slowly kept saying: "mommy's hand... as I gently placed it on him and said: "mommy's hand
on Zachary". Labeling "my hand" verses "his hand" and clearly emphasizing the distinction
as "my hand" was placed on him, in my view, helped tremendously with issues of touch in
terms of helping Zachary define "what belonged to whom". I encourage all parents whose
children had such issues to attempt this very, very slowly in order to give the autistic child
time to familiarize himself with "each person's hand parts" as they were joined through
touch.

The idea was to try to label absolutely everything for the child... your hand, your fingers, his
hand, his fingers, etc.... as you joined the two. It may also help to count out fingers as you
do this. I showed Zachary the concept of "my hand" a long time ago... I would count: 1
finger (as I held up one finger), 2 fingers (as I held up two fingers) and so on... all the way to
5 fingers. Once at 5 fingers, [ would say: 5 fingers = 1 hand and then, I would wiggle all
the fingers on my hand. To help with pointing, try counting the fingers as 1 finger = 1/5 of
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a hand, 2 fingers = 2/5 of a hand, 3 fingers = 3/5th of a hand, 4 fingers = 4/5th of a hand, 5
fingers = 5/5th of a hand... and ending with 5/5th = 1 hand. Before doing the fingers as
fractions, try to get something similar to what I used in my "fraction" exercises to help the
child understand the concept of the part verses the whole.

In my opinion, once the child could see "parts" or "fractions" as entities in and of
themselves, I suspected this would greatly help with many, many issues related to the sense
of touch... and I prayed it would help many parents to finally be able to hold their little
ones... and to finally move up to that all precious label of "hugging". :0)

Clearly defining the hand as an entity in and of itself, the pencil as an entity in and of itself,
clothes as entities in and of themselves, etc., should help with issues of touch. I also
encouraged parents to look at my sections on Fractions and on Using Pencils for more on
how to define the hand in terms of "parts to the whole".

I found I had to give Zachary time to familiarize himself with anything new in life...
everything from clothing to pencils to new foods. In my opinion, this "familiarization
process" he always went through was simply his way of trying to make sense of new "parts"
in his world... yet another coping mechanism used by the autistic child. This familiarization
process was necessary because if a child had difficulty perceiving the parts to the whole,
then the act of placing anything on the child himself, be that clothing, a pencil in his hand,
etc., by definition, introduced a new "part" to his body... one he was unable to understand
and cope with... one he was unable to separate in terms of "what belonged to him" verses
"what was a separate entity" in and of itself... because once these "parts" (the pencil and the
hand, the body and the clothes, etc.) touched the autistic child, they became part of the
"whole" — a part of him - that needed to be understood. Unless the "parts" were well
defined, the autistic child would experience frustration and distress as a result of his
inability to properly perceive and cope with the parts that made up the whole.
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YUK! Issues With Specific Food Textures...

As with the overall issue of touch the same overall issue of the inability to deal with
"partiality" could also lie at the root of sensitivities to specific food textures.

For example, in most autistic children, slimy foods were still very much an issue. Most
autistic children, even those on enzymes, refused to eat most slimy foods. Why was that?

I thought about this one a lot... and again it too, could be somewhat explained by the issue of
"partiality"... of "the part verses the whole".

If you think about it, slimy foods do something no other foods do... they stick to the tongue
and make it very difficult for the child to perceive "what is tongue" verses "what is food".
The two get integrated into a "new whole" and this, I believed was the source of frustration
for the child when it came to slimy foods. This also explained why other types of foods
(i.e., French fries, any crunchy foods, etc.) were better tolerated by the child... they were
much more "discrete" when placed on the tongue... the child could still tell "what is tongue"
and "what is food". Of course, there were always exceptions... and this was true of slimy
foods too... those foods such as puddings, for example, foods the child quickly learned tasted
"good" were quickly labeled as "ok" even by the autistic brain and thus, the child could learn
to overcome even certain "slimy foods" based on taste alone.

I must admit this was still a difficult area for Zachary. I had spent virtually no time on this
specific issue. Once things slow down, however, I would try to help him more in this area
by labeling foods as "slimy", as "sticking to the tongue" when I gave them to him to see if
that worked. Again, I suspected a label of "sticky" and the use of "sticks to your tongue"
may help a lot in this area. The keys to resolving issues with touch as they related to
partiality were again the same... labeling, explanations and other positive coping
mechanisms, perhaps such as counting.

Instead of placing foods on the tongue or trying to have Zachary eat them, I believed the
best way to go would be to first show him how slimy foods “stuck to his arm”. 1 believed
that could make it less stressful when the time came to actually make him eat these foods.
Also, I suspected issues with smell were at play here. Labeling smells was something I had
completely ignored/forgotten about until very recently... and smells, like anything else,
introduced a new “part to the whole”, that also needed to be defined — and the challenge here
was that “smells” were invisible! I had only recently started to always make Zachary aware
of smells that were about him... trying to label as many smells as I could for him. I knew
he understood the concept of “smell” even though smells were invisible “objects”,
molecules invisible to the human eye, but, I wanted to at least mention this issue with the
invisible in case it was an issue for other children. Perhaps making children smell “the
steam” from foods was the way to begin addressing issues of smell (being careful of course
to ensure the child was far enough from the steam not to be burned by it).

70

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

Listen!!!
Auditory Issues... Why Does The Autistic Child Have Such Sensitive Hearing?

Another common trait of the autistic was certainly that of their sensitive hearing. As with
other issues related to sensory factors, this was another one of those issues where I believed
perhaps several factors were at play, including the possibility of actual damage to those
structures necessary for proper hearing to occur.

Zachary's hearing had improved greatly since on enzymes... it took a few months, but he was
definitely less sensitive to sounds than he used to be. He was finally taking his "shopping
earmuffs" off in stores and sounds, overall, did not seem to bother him as much... he could
now better tolerate the humming of the lights or of the freezers in grocery stores. He was
much better able to handle general "background noise" since he had been taking enzymes.

I also believed, however, that what so many parents perceive as a sensitivity to sound may
not always actually be a sensitivity to sound but perhaps a sensitivity to "newly introduced"
or "startling" sounds. There had been many a time when Zachary had placed his hands
quickly on his ears. This happened especially when he heard a loud, unexpected noise, such
as a broken muftler on a car or the turning on of a P.A. system in a large retail store. What
I found to be a tremendous help with these "unexpected" noises was simply to label them.
When a car went by that made a lot of sound, I simply said: "It's a broken muffler", or when
the P.A. went on, | simply said: "It's an overhead announcement"... or something to that
effect. In no time, the noises no longer bothered Zachary... he no longer had to put his
hands on his ears when he heard these sounds... and when he did hear them, he would
simply tell me: "it's a broken muffler", etc. So, again, labeling helped him cope
tremendously.

For these "unexpected sounds", again, if you think about them in terms of the inability to
properly process partiality, or input from the senses, that also made a great deal of sense.
One adapted to the sounds about him as he walked or went about daily life. An
"unexpected" sound, however, introduced a new element into the equation... a new "part" to
the "whole" that had to be dealt with... that had to be integrated. Simply labeling sounds
helped Zachary integrate them to the point that they were no longer troublesome. By
labeling the sounds, once again, they took on an identity in and of themselves and were no
longer seen as "a part" that needed to be decoded.

For example, recently, I noticed a sound that always rang loud in our house... the whistling
of the kettle. I had not labeled this one for Zachary. I noticed he put his hands on his ears
when he heard it. 1 simply labeled “that sound” as the “kettle whistling” and told him that
that meant the water was hot. He immediately removed his hands from his ears and stated:
“hot water”. It had been that simple to help him “decode” that sound... to make him
understand it and what it meant!
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In my opinion, the inability to properly process “parts” also explained why vacuums and
hair dryers, for example, often seemed so troublesome for autistic children. If you listened
to the sound of these objects, they were not constants but rather changed with motion in
terms of the actual "aspirating sound" and the sound of the motor itself. The sound of a
vacuum on carpet was different than the sound of a vacuum against the wall as one cleaned
the edges of a room, or the sound of a vacuum on tile or wood flooring. If you added in the
rolling of the wheels on these surfaces, the sounds made by the removing and adding of
various attachments, you indeed had many “unexplained sounds” from this one object
alone. Much of the same factors were true for the hair dryer. Its sounds changed with
motion, speed selections (high, medium, low) and the surface off which the sounds
themselves reflected.

The act of covering one's ears, in Zachary, was also due to his "not wanting to hear
something"... yet another way for him to "ignore what he did not want to deal with". The
most specific example I could provide of this had to do with the phrase "get to bed".

As I worked on the computer one night, before I knew it, it was approximately 9:30 at
night. The children had quietly put in another video and knowing fully that they were well
past their bed time, they were being rather quiet - truly "little angels" in order not to bring
attention to the fact that they were still up. As I looked at the clock above my desk, I
realized how late it was and said: "ok, get to bed". 1 got up and went the few feet to where
the children were sitting. As Zachary saw me standing next to the couch and heard me
repeat "ok, get to bed", he immediately put his hands over his ears and said: "no... no get to
bed". :0) Of course, my heart melted as I laughed a little at his desperate attempts to stay
up. Isimply said: "You want to stay up? Then you have to ask and say: 'mom, can I stay
up please'? ". Zachary repeated the question and I, of course, stated he could stay up a little
longer. So there you had it... yet, more proof that putting one's hands over one's ears was
not simply an issue with sound frequencies... it was an issue with sound "content" also. :0)

With Zachary, I found the sensitivity to sound varied based on whether or not the sound
was something he heard verses something he himself emitted. Zachary did not seem to
“understand” or be sensitive to many things he was told... vet, he could scream very
loud, high pitch screams that were extremely offensive to all others and not be
impacted by his own sounds! So, in terms of issues with sounds, I found the best way
to teach him many things was to have him verbally repeat a question and an answer.
Once he did that, it was “as if” it had been committed to memory, whereas “incoming
sounds” were much, much more difficult to “hear” or “understand”!

I had noticed a variation of this in my autistic nephew, Andrew, as well. At 11 years of age,
Andrew was quite verbal. Yet, if he was confused as he spoke and felt he had not said
something "just the right way", the exact way he wanted to say it, just prior to "starting

over" in terms of making his point or telling his story, Andrew made a motion to cover his
ears. Again, it was "as if"" what he had heard, even coming from himself, had been "wrong"
and as such was somehow "offensive" to him and so, to "block it out" or "do away with what
had been said in the wrong way", Andrew simply covered his ears. When he was now

72

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

ready to "start over" and re-express what he had been trying to say, his hands "came down"
and no longer covered his ears. [ was, therefore, convinced that "content" of what was
heard also played a role in explaining why the autistic covered their ears!

The key was again, in labeling as many of these differing sounds for the child - explaining
that "this is vacuuming on a carpet", "this is vacuuming on a wooden floor", "this is the

sound of sucking up dirt", "this is the sound of sucking up air", etc.

My theory that autistic children could not properly process or integrate the “parts” they
received from sensory input also explained several other things when it came to sounds.

It explained why songs, movies, etc. could not be interrupted prior to completion. My
theory also explained why so many autistic children loved songs... and could easily
memorize them even though they had great difficulties in other areas of communication...
songs have a definite beginning and a definite end. To interrupt the flow of the song and
stop it prior to its completion, in a young autistic child, I believed would cause intense
frustration for the autistic child as this would create a "partial" he was unable to properly
process. As with so many other issues, in time, I believed autistic children adapted to such
“interruptions” as they were exposed to “more of them” and as such, they learned to better
deal with them. I found with Zachary, simply saying: "all done" prior to interrupting a
song or radio station helped him to anticipate the abrupt ending and thus helped him cope.

Issues with the inability to properly process sensory input as it related to sounds also further
explained why Zachary was so troubled by “open windows”. Open windows allowed more

sounds to be heard and as such, introduced “more parts” to an already confusing world! For
more on this issue, see my section on Biting.
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The Deaf Child Syndrome...

The theory of issues with "partialities" also explained the "deaf child" syndrome. The "deaf
child" referred to the fact that an autistic child could often be called by his name over 50
times and still not respond. It was “as if” he did not hear the parent at all. As stated
earlier, issues with “incoming sound” were much, much greater than issues with sounds
produced by Zachary himself in terms of actually “hearing them” and “understanding

them”! Yet, when tested for hearing, everything showed up fine. This happened with
Zachary as well when he underwent hearing tests...nothing abnormal was found. His
hearing was fine.

Again, if you think about it, until "Zachary" had been labeled as "Zachary", he had no idea
what that "sound" meant no matter how many times he heard it. Human voices were all
about. Autistic children had come to accept those as "background noise" and so to hear
someone calling out: "Zachary" would be no different than that person calling out "chair".
To the autistic child, I believed, the human voice was something he had accepted as part of
everyday life. I did notice, however, that certain voice tones were more troubling for
Zachary. For example, I noticed he put his hands over his ears when he heard his uncle talk
to him. This was not a voice he had been familiar with in the past and as such, it was
somewhat “unexpected”.

When Zachary was made to understand that "his name", "his own label" was "Zachary",
then, he responded. Again, it had been simply a matter of labeling him as a separate entity
as well — showing him he was also a “part” to the whole.

I believed parents made the mistake of assuming their autistic child "knew" his name... I
would argue that for those who appeared "deaf", the issue was simply one of not knowing or
understanding that they too, had "their label"... "their name"!

To teach Zachary his name, I simply said: "What's your name?" and answered: "your name
is Zachary". I did this over and over until he grasped the concept of name. It did not take
long for him to understand... especially since I showed him how "my name was mommy",
how "his sister's name" was Anika, how the "dog's name" was Patches and so on. He had
heard all family members use these names... and so, showing him the names of others
around him helped him to grasp the concept that he, too, had a name. As he finally
understood the concept of a name, he laughed as he said his name was "Zachary Patches"
instead of "Zachary Brohart". He knew this "got a response" from mom, as I jokingly said:
"no...no...no, you're not Zachary Patches, you’re Zachary Brohart" and to him, that was
funny. But, finally, I knew he understood the concept. Once he grasped that, I taught him
how to write and say his full name. He finally knew "his label" and could easily respond
when called.... and finally, "my deaf child" was gone! For more on the issue of the "deaf
child" and the concept of self, I encouraged all parents to also review my sections on "Look
At You! The Autistic Child's Inability To Look In The Mirror" and "The Danger Of Pretend
Play In The Autistic Child" as these sections provided what I believed was critical
information when it came to the autistic child's concept of "self".
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Also, since Zachary experienced what I believed was a severe reaction to cod liver oil (in all
likelihood due to its mercury or heavy metal content — see pictures of this reaction on my
website and in the Appendix to these materials), his hearing sensitivities had greatly
increased just after this incident. Nothing in Zachary’s diet or environment had changed.

He had been getting ready for bed when I put cod liver oil on his skin. Within 10 minutes,
his ears were beet red... he slept restlessly... and by 4:30 am, he was having what I believed
was a full allergic reaction — this incredible rash and extremely stressful experience lasted
only 24 hours (so, I knew it was not poison ivy, etc.). This reaction, I truly believed was the
result of the cod liver oil I had put on Zachary! Such a reaction, in a child that could be very
sensitive to mercury or other heavy metals, would be very much in line with the theory that
mercury and heavy metals in vaccinations were a real issue for these children in terms of the
actual damage they could cause. There was no doubt in anyone’s mind in our family that
Zachary’s hearing was much, much more sensitive the days immediately following this
reaction (this was in late August of 2002). Sounds that had not bothered Zachary in a long
time, bothered him again. He was making progress each day, but this was a very noticeable
setback for him. The pictures of this reaction were truly “a jaw dropper” for parents and |
encouraged all parents to view them on my website: http://www.autismhelpforyou.com.

As a result of my suspicions, I decided to get the contents of that bottle analyzed and will
post them on my website once received. I, honestly, in my heart, did not know what else
could have possibly caused this 24-hour reaction — other than the cod liver oil!
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Strength Of The Autistic Child In Auditory and Motor Learning...
A Yet "Untapped" Tool In The Life Of The Autistic Child...
And Why Learning Need Not Be Visual Only!

It had long been said that autistic children were visual learners. I believed they could also
be excellent auditory learners as well, as long as the "lesson" provided a sense of
completion... for example, calling out each letter and letter sound was how I taught Zachary
phonics (see Phonics section under Teaching Language To The Autistic Child)... in a matter
of days. He learned his phonics not by sight and reading the letters, but simply by me
calling out the sound for each letter... starting with "A" and working all the way through the
alphabet to "Z". Once Zachary saw the "continuity" in what I was doing... and that he
knew the alphabet started with "A" and ended with "Z" it was no trouble at all to go through
the entire alphabet... since he wanted me to "complete the task"... to get through all of it...
stopping in the middle, however, was a problem, but only at first. Once he identified each
sound with a letter, labeled each sound as an entity in and of itself, he was fine with
"mixing" the letters around, etc. Zachary’s understanding of phonics was amazing in that
once he himself could repeat the sound and associate it with a letter - that was all that
seemed to be needed to “learn” the sound. Again, issues of sensitivity to sound, in terms of
incoming sounds verses sounds he himself produced had played a role in learning phonics.
It was “as if” Zachary committed the phonics to memory once he himself had produced the
sounds!

What I did not realize until I was almost completely done with this book (literally, 2 days
prior to the completion of this work) was that although it appeared only sound had been
involved in teaching Zachary his phonics, I now knew motion had also been involved... the
motion from his Alphabet Train Video. I was now convinced that in the autistic, the
teaching of language was best not via visual stimuli, but rather, via sensory information that
involved motion. The reasons for which I say this will become evident to the reader as he
progresses through these materials. I did, however, want to provide valuable information as
it related to teaching language based on motion. This was a workbook my sister-in-law had
used with her autistic son to teach him language. At 11, years after this method had been
used, he still made use of these motions in deciphering language.

I had never been one for “reinventing the wheel” and as such, I wanted to share with all
parents the information for The Phonics Handbook, that book my sister-in-law used to teach
her son language via motion — a book I now saw as key to much more than “just phonics”.

The Phonics Handbook, by Sue Lloyd, published by Jolly Learning was available by calling:
800-488-2665 in the US or 0181-501-0405 in the UK.

The ISBN for The Phonics Handbook was: 1 870946 08 1.
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There were also other handbooks and videos available for those who were interested. These
included:

Phonics Video, twin pack  ISBN 1 870946 66 9
Finger Phonics Books 1 —7 ISBN 1 870946 31 6

I had only, personally seen The Phonics Handbook, but I provided these others as well as
they were listen on the back of the materials [ had. Anything that would involve using
one’s fingers though to teach language, was probably something to look at!

The other thing I could suggest in teaching language to the autistic was, of course via the use
of puzzles and videos — since both involved motion. The Alphabet Train in the Language
Section had truly helped Zachary with learning the alphabet. It was a video he adored to
this day... providing, motion in the form of spinning letters, sound as the letters were called
out and the entire video was set to the music of Mozart, visuals as the letters were placed on
a train and the sense of parts being made into a whole as each train car was loaded with
individual letters. Given all this sensory information Zachary was best able to “make the
connection” necessary in order to understand this all too critical first cornerstone to
language!

Since the autistic loved puzzles and trains, potentially, both these concepts could be used to
one’s advantage in teaching many concepts... I was already working on a couple for time
and money based on very specific ideas I had in terms of how these concepts could best be
taught... and had many ideas for teaching sentence structure, etc. based on that too, but,
truly, when it came to learning, teaching the autistic child via puzzles, trains, motion, and
indeed, perhaps even smell, was the way to teach language to these children! The phonics
as I provided in the language section could then be used as a good reinforcement tool, but,
based on what I had come to understand (literally 2 days prior to completing this book), I
now believed the best way to go was to teach phonics via motion!

Once the connection between letters and phonics had been made, the two key critical basics
to language had been decoded and Zachary could quickly move forward from there.
Zachary loved to spell... he especially loved just “hearing the spelled out words™ and often
called many out for many to spell... he then repeated the spelling of the word. 1 did not
have to spell out each word on paper. Zachary simply listened intensely as I spelled words
for him. In no time at all, he was asking me to spell new words he had heard in order to
"solidify them" in his mind... to understand the entity, the new word for what it was... a new
part that could now be integrated into the whole.

The other reason I believed that partialities and decoding of one’s world were at play was
because of a small experiment I did with Zachary. This was the "duck dog" experiment
mentioned in Chapter 16 of my first book, Saving Zachary: The Death And Rebirth Of A
Family Coping With Autism.
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When I first came to the conclusion that "order" was somehow involved in underlying issues
for the autistic child, I decided to do a little test. Since I believed the autistic child's world
to be one of the autistic child attempting to "decode everything" to understand the whole,
one of attempting to find absolute exactness in understanding how the parts fit together to
form the whole, I wondered if Zachary would be puzzled if he heard something that was
"out of the ordinary".

I pretended to be a duck. I started flapping my wings and saying, “Zachary, look, I'm a
duck...quack...quack...quack...”.  When I knew that he had seen me “as a duck”, I continued
flapping my wings, only now, I began to bark. Almost immediately Zachary showed
frustration. He started to “butt me” with his head and said, “broken dog”. There were those
"words to cope"... the word "broken" being used to deal with a part of his world he simply
could not make sense of and as a result of his frustration, Zachary physically tried to stop the
frustrating situation by actually hitting me with his head. As soon as I stopped the duck-
dog thing, he was fine. Later, I simply labeled this "mommy's duck-dog" and Zachary no
longer had an issue with the simultaneous barking and flapping of wings. :0)

Thus, I could not help to conclude that although there were most likely some “truly sensory”
auditory issues at play... issues helped by digestive enzymes that helped to rid the child of
the natural opiate effect of casein and gluten (including trace amounts in children who are
casein and gluten free), and issues related to vaccine injury to the physical workings of the
auditory system, I believed that, as with vision, with hearing, too, there was more here than
met the eye... that the actual way in which the brain processed "partialities" or "specific
sounds" in life was definitely at play... and that any "unexpected sound" (including a barking
"duck-dog") became an immediate source of frustration for the autistic child... until that
sound was labeled and seen as an entity in and of itself. Truly, auditory learning and
learning involving motion, especially, as it related to labeling parts to the whole were the
greatest untapped tools available to the parent of the autistic child. :0)
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Breaking Eye Contact ...
More There... Than Meets The Eye!!!

When it came to eye contact in the autistic child, many a parent would attest to the fact that
maintaining eye contact with an autistic child was a difficult task indeed.

Autistic children had issues with vision and many seemed to be helped by enzymes and cod
liver oil (use only a brand that has been tested for heavy metal content... check with
manufacturers). Most parents on message discussion boards seemed comfortable with a
brand called Nordic Naturals, but, again, I advised all parents to do their homework... and
check each time you buy a product as they can change over time. The website for this
particular company was: http://www.nordicnaturals.com/consumer/products_codliver.html.

Zachary recently experienced such a negative reaction to cod liver oil that I will never again
give him any cod liver oil. I encouraged all parents to read the account of what I believed to
be a reaction to cod liver oil, and the possible mercury it contained, on my website:
http://www.autismhelpforyou.com. The pictures I provided of this reaction would truly be
an eye opener, and “jaw-dropper” for all parents. The brand I had was purchased from a
local health food store and was made by a company whose website stated the oil was indeed
tested for heavy metals. Zachary's reaction was so severe, however, that I have decided to
have the bottle's contents tested (results will be posted on my website once I get them). I
encouraged all parents to read my section on our personal experience with Cod Liver Oil
and to be aware of what I believed was a very real and serious issue for children with
autism.

Note: The particular bottle I had, I had used in the past and was about half way through it.
Previously, Zachary had been fine with me rubbing the contents of this bottle on him. I had
seen no reaction to it in the past. I wondered, however, if the fact that I was on the “last
half” of the bottle was the reason he reacted so badly... I suspect that if his reaction was as a
result of mercury or heavy metal content in that bottle, that the “last half” would most likely
contain the bulk of these metals as they settled to the bottom. Although the manufacturer’s
website indicated their products were tested for heavy metal content, I later discovered that
often, this testing was done by “third parties”. That could be an issue in and of itself too!
All this was just a theory, but certainly one that would explain why this happened. I just
could not in my heart attribute this reaction to anything other than the cod liver oil! Time —
and testing - would tell! If I was wrong in this conclusion, I had no problem with admitting
that, but for now, this was my “best guess” as to what had happened to my son — and I was
now a very observant mother!

In the past, I had used cold liver oil because the vitamin A in cod liver oil helped remove
issues with "sideways glances" while enzymes seemed to help many, many children,
including Zachary, give better eye contact.
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As with so many other issues with "the senses", however, I truly believed that in terms of
breaking eye contact, there was more here than met the eye!

What continued to puzzle me for a long time was the fact that even with things to physically
help restore the functioning of the eyes (i.e., the cod liver oil I had used in the past and
possibly the enzymes), I still felt Zachary had great difficulty maintaining eye contact. He
had made some progress, but then, he always seemed to slip back somewhat. I knew it was
not that he could not physically look at me. There were plenty of glances into each other’s
eyes that I had so cherished. So, if it was not completely a physical issue, that the
"capability" to make eye contact was indeed there, then what was it? Why did Zachary so
regularly and so completely want to avoid eye contact so often?

It did not take me very long to understand this behavior when I considered it in terms of
issues with "partiality". Breaking eye contact was simply another coping mechanism for
the autistic child. If you think about this in terms of the autistic child's inability to deal with
the partial and to properly process information from sensory input... again, it all made
perfect sense.

For example, the act itself of looking someone in the eyes involved "looking at 2 eyes"...
that in itself was difficult for the autistic child since he could not deal with "partials" ... and
the 2 eyes were simply 2 parts of the face... that in itself was a problem for the autistic child
and was enough to make him want to break eye contact. But, the "part" that I had missed for
so long when it came to eye contact was the fact that breaking it... with anything...a person
or object... was also a coping mechanism for the autistic child. The child broke eye contact
with anything that was "partial" or offended him...in the sense that it had not yet been
“decoded”... be that his mother's eyes or a book. Not able to deal with the "pages"... the
"parts of the whole book", the child simply chose not to focus on a particular page, but
rather, often simply turned all the pages quickly, shut the book and tried to run away!

I had started to pay more attention to this issue of eye contact recently. I believed it was
important to label each eye for the child... the left eye and the right eye. I believed it may
also help to say that: "the left eye is to see things on the left" and "the right eye is to see
things on the right"... and "both eyes are used to see everything - together". Again the use
of labels was critical and for the autistic child, these labels had to be very, very specific
when first explaining exactly how "parts" fit together to form "a whole". Just labeling these
2 things as "eyes" would not do it... you had to label each eye and explain its purpose.

This was also true of all other body parts having a left and a right — although the eyes, given
their proximity to one another and their “motion”, obviously posed a greater problem for the
autistic child. See section on Motion also.
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Look At Me!!!
Why "Looking Through You" Is Simply Another Coping Mechanism...

This issue with the inability to properly process partiality also explained why the autistic
child always seemed to be "looking through you" rather than "at you". As with the “deaf
child” who did not understand “his label”, if you think about it, when a deaf child “looks
through you”, it was most likely due to the fact that he did not understand “another person’s
label” either. A “person” in the child's environment was but a "part" to the "whole" ... if the
child was unable to integrate "that part", "the person", then, that person was "not seen" in the
sense that the child simply refused to “ignore” that sensory input of which he could make no
sense. Each person, after all, came with his own physical appearance, his own voice, etc.
This, combined with the desire to break eye contact because "2 eyes" - "two parts to a
whole" created a stressful situation for the autistic child indeed made for a difficult task
when it came to making a child "look at you".

Just as the "child" needed to have "his label", so too, did I believe, he needed to understand
the labels of those around him... "the part" like "mommy" or "daddy" or "a friend" ...
labeling these, would greatly help the child in this area of "looking through you".

With Zachary, I found his greatest areas of difficulty involved both partiality and motion.
Parts to the whole - input that involved motion - were always the most troublesome in
terms of being properly perceived. See sections on Motion and Safety.

Blank stares also now made more sense. The eye, by design, needed light in order to "see",
but, much of our sight was also dependent on motion. In fact, the eye itself was an object in
constant motion, forever adjusting to light as it moved. In addition, the very act of "seeing"
involved motion. Your eyes were not "blank stares" as they observed objects... rather, they
were constantly in motion. In a normal person, to do what an autistic child did in terms of
"blank stares" was a very difficult thing to do. To simply "stare" at something, without
moving your eyes was indeed almost impossible to do. Yet, in the autistic child, "blank
stares" were commonplace. Why was that? Why was an "activity" I considered so
difficult to do - staring at one spot - something the autistic child engaged in so much? Was
this simply another coping mechanism - the autistic child's attempt at doing away with
motion or any other stressful situation? I truly wondered! After all, when Zachary had
recently had what I believed to be a very bad reaction to cod liver oil, blank stares once
again appeared... when they seemed to have previously been almost non-existent! Perhaps
"focusing" in this manner was simply a way of putting all one's energy into "coping" with a
particular situation, such as the stress involved in an allergic reaction! I truly wondered!
Blank stares were perhaps simply the result of intense focus in trying to “break the code”...
to understand how various parts fit into a whole.

So, herein was what I believed was the critical issue with eye contact... the fact that the
autistic child used "breaking eye contact" and “blank stares” as actual coping mechanisms to
not have to deal with what was perceived as "stressful" - if you did not physically see the
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"parts" you could not make sense of, then as the saying goes: "out of sight, out of mind"...
and stress levels were thus greatly reduced for the child. In my opinion, there was
something else to “blank stares” though... the intense focus in autistic children when giving
blank stares made me believe they were somehow attempting to “retrieve information™ to
cope with the situation at hand. Eye contact - something so critical in teaching, yet so
difficult for the autistic child!

So, what was the answer? Not surprisingly, again, I believed labeling was key in helping
with overall issues of breaking eye contact as this related to the autistic child's coping
strategy.

I, personally, had recently spent more time with Zachary on this specific issue. I decided to
label everything for him when it came to "his eyes". What I decided to do was to not only
label each eye as "this is your left eye" and "this is your right eye", but to also physically
show him the purpose of each eye. Therefore, I covered his left eye, for example, and said,
"your left eye is to see on the left... if I hide it, you can’t see on the left". As I did this, I
positioned myself out of his line of sight for the left eye so that he could no longer see me. |
then did the same thing with his right eye. Then, I finished by uncovering his eyes one at a
time and saying: "left eye plus right eye means I can see everything". After doing this a
couple of times, I could tell Zachary understood the purpose of having a "left" and a "right"
eye. In avery short time, I could already see that this helped him to better tolerate the
"parts" (the eyes) to the whole (the face) and I was hoping that this would also help with his
issues with eye contact in general... that he would come to understand that he needed both
eyes for a reason... to see everything. :0)

The autistic child needed to be a visual learner when the visuals "did not offend", but
perhaps needed to be an auditory learner as well, in instances where the visuals were just
too much to cope with.

So, how do you maintain eye contact on those objects such as the pages of a book that a
child needed to focus on to learn? The key may be in drawing attention to the "ordered"
parts... perhaps the numbers on the page - the child may then be able to proceed more
easily. Counting was a coping mechanism the autistic child generally loved... thus, it may
be that simply drawing attention to page numbers, showing the pages "as parts to the whole
book" would suffice.

Perhaps we needed books that were labeled showing the parts and the whole for the child...
so that instead of just one page number at the bottom of the page, you had something like
this:

1234 5 6 78 9 10

with more of a "whole" provided by counting, and yet the current page number, 4, showed
more brightly to show "this" was the current page and that we had more to go. 1 tended to
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think such visuals would help the autistic child want to “keep going” through the entire task
of reading a book due to his desire to “complete the task™ and get to “10”.

I encouraged any parent who has "found a trick" to maintaining eye contact with both people
and things to share their insights by sending me an email via my website,
http://www.autismhelpforyou.com. I truly believed parents held within them observations
and techniques, perhaps even unknowingly, that were surely key to further removing the
shackles of autism. Perhaps as more parents came to understand autism in terms of the
inability to properly process the whole without first understanding the partial, many more
"tricks to the trade" could be uncovered by parents in order that, together, we may help as
many children as possible with so many issues. :0)

Given eye contact was so critical to learning, this was certainly one of many areas where I
did believe that behavior therapy could be necessary provided the therapist understood these
issues with partiality and the inability to properly integrate information from the senses!
Simply teaching eye contact with a therapist saying: “look at me” would not be enough...
you had to teach the “parts” to why eye contact was done, and to teach eye contact with
"things" too... books, papers, blackboards, objects of any kind necessary in teaching.

Behavior therapy now became much more necessary for these children because the key was
to teach each child how to go about integrating all aspects of his life for himself... to teach
that child the necessary means by which they could themselves decode their world — a huge
task indeed!

To see "other things" I did to help Zachary increase his eye contact, please refer to my
section called "Exercises | Do At Home".
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The Importance Of Colors In The Life Of The Autistic Child...
The Pot Of Gold... At The End Of The Rainbow:
Shinning Light Where There Once Was Darkness!

I only recently came to understand the importance of colors in the life of the autistic child.
Yet, colors, too, were a huge piece to the puzzle. I had posted some of my observations on
autism on a discussion board and one of my list mates, an autistic adult on that board
responded by explaining that he had learned to read without understanding the alphabet. He
did not understand sound/symbol relationships until he was into his 30s. As a child, he
perceived letters as colors. He could not spell until he learned to ignore what the teacher
was saying because labels the teacher taught for letter sounds made no sense to him. He
learned to "picture" text and use "referencing" to communicate... retrieving a mental picture
of "how" that word had been used in the past. He would then "copy the word" from visual
memory. He stated how he broke text into parts, yet, had never actually understood the
label as it related to the symbol. This adult did not think my theory was correct, yet, when
his comments themselves were examined in terms of partiality, it was clearly obvious that
everything he had said was 100% in agreement with my theory.

There were many interesting things to note in terms of the response provided by this autistic
adult.

1. The reference to perceiving objects as "colors".

2. The fact that this perception was "as a child"... and that it was now used "in the past
tense"... meaning that it was no longer the case that this adult perceived objects as colors...
or at least did so a lot less as an adult.

3. Sound/symbol relationships were not understood.

4. "Referencing" communication was used to understand words/ideas - this topic I will
cover under my section on "Language".

5. The idea of breaking everything into parts was also clearly expressed by this autistic
adult... the whole idea of trying to "break the code" was there, however, so was another
important aspect... the idea of creating one's own code in order to deal with issues of
partiality — in order to understand the parts to the whole!

The importance of colors was truly an area I, personally, had completely missed until this
autistic adult made reference to colors in replying to one of my messages on a parent
discussion board. This autistic adult's comments on color absolutely fascinated me... and the
more [ thought about it, the more it all made perfect sense. The importance of color had
been there throughout Zachary's life... I simply had failed to recognize it for what it was!
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Color... other than a mother’s voice, it was perhaps the first thing a child truly came to
perceive in life. From the first few days of life... it was there, all about... something
beautiful, something interesting to look at... something fascinating. Children,
undoubtedly, perceived objects very much as colors when very young... certainly this could
be true until they came to the realization that one object could actually appear in many
colors. As such, what a perfect way to begin to understand one’s world... to color code it...
much in the way adults used color coded files to keep their affairs in order, so too, did I
believe a child, from the very start, color coded his world!

Given that boys were usually more often color-blind than were girls, I wondered how this,
indeed, played into the equation in terms of the autistic child’s overall level of impact in
terms of how he was affected by autism. For example, would a color-blind child be more
severely impacted because a “coding method” was no longer available to him? I suspected
this could actually be the case. The more I thought about colors, the more I truly came to
see their importance in the life of my own son, Zachary!

It had been Zachary's Room Of Colors that had triggered his language, as clearly expressed
in my first book, Saving Zachary: The Death And Rebirth Of A Family Coping With
Autism. I thought Zachary simply thought "this was a cool room"... I had, however,
completely missed the actual importance of "colors" in his life... colors as a means of coping
with life! A picture of Zachary's Room of Colors was provided below- a color picture of
this room was available in the Appendix to these materials!

This "Room of Colors" had come to me in a dream... a dream so vivid and so real for me
that I truly felt it had been sent to me from God himself... that was how powerful the image
of this room in my dreams had been. As such, upon waking in the morning, I immediately
told my husband "I had to paint... to reproduce the room of colors in my dreams". It took
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me three days of constant painting to reproduce this room. Each wall had a specific color,
the yellow alphabet wall, the red numbers wall, the green shapes wall, the purple wall with
orange closet doors, the blue ceiling... and the pink carpet. :0) This had been my daughter's
room... she and Zachary had always slept in the same bedroom... a bedroom that now
became my room for working with Zachary. Each corner of this room provided its own
unique color combination... it was truly like being in the middle of a "Rubik's cube". I
would later buy a Rubik's cube for Zachary... understandably, it quickly became an object of
fascination for him. :0)

As I thought more about the role of colors in Zachary's life, more pieces fell into place.
Two of his favorite videos - even to this day, after 2 years of watching them - were the one |
called “the alphabet train” and The Celebration of Colors videos, by Babyscapes' . The
alphabet train (Miracle of Mozart, Teaching Your Child... ABCs) was the very video I
spoke about at the opening of the "Teaching Language Based On A Building Blocks
Approach" section... and it absolutely amazed me that even after 2 years, Zachary still
absolutely loved that video on letters. The letters popped up in different colors and spun
around... so, if colors and spinning were coping mechanisms in the autistic child, this could
certainly explain why Zachary had been able to "pick up" on the concept of the alphabet so
quickly. This was a very, very visual and motion packed video... and an excellent one for
any child... but, again, it absolutely amazed me how Zachary had never become "bored"
with it... he simply loved it as much today as he did on day one and it had been 2+ years!

For parents who would like to get that video, Babyscapes'™ can be reached at 888-441-
KIDS or you can visit their web site at: http://www.babyscapes.com/ourvideos.html . This
company had excellent videos I had used for letters, numbers, shapes, and colors (they had
one for phonics, too, but I had not used that one), etc,... and again, these were by far, by far,
Zachary's favorite videos... and most of them involved a ton of color and a lot of spinning
things.

This video (Miracle of Mozart Teaching Your Child... ABCs) that had fascinated my son
for over 2 years now had all the critical parts to it: 1. Colors for each letter, 2. Spinning
letters, 3. A Train (the video was about an "alphabet train"... and, generally, autistic children
loved trains... why? In my opinion, it was because they showed so well how the parts (train
cars) fit together to form a whole... a train.... and in this case, each "car" was loaded with a
letter...the train ended when the alphabet ended and, 4. The whole thing was set to the
music of Mozart... another huge plus for autistic children! It was the perfect way to teach
how the "parts" made up the whole.... how letters were simply parts of ... the alphabet! - the
perfect way to teach that all critical first building block for language.

While on a message discussion board, a parent mentioned that "PEC" (Picture Exchange
Communication) had been an absolute life saver for their child... and another stated that try
as they may to teach their child the alphabet, nothing seemed to work.

Those who used the PEC system will confirm that communication could occur through the
use of PEC (Picture Exchange Communication) or other means, even without understanding
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the alphabet. Well, that was certainly true... as had been demonstrated by many autistic
children who could communicate via pictures. However, was that "communication" the
optimal way to go? I did not believe that it was! In my opinion, teaching the alphabet had
to come first, then, pictures could be used to help with the labeling of specific things.

The statements by parents that their children somehow learn to read without understanding
the alphabet brought up another thought... "how exactly had parents tried to teach their
children the alphabet?" - How had parents who had children who could read "failed" to
teach them the alphabet? Here, I used the term "failed" only in the sense that the children
"failed to understand the concept - the symbols behind the letters"... I was in no way saying
that parents "failed" their children in any way... only that the children, somehow "failed" to
understand a "concept" but yet could master the task of reading. Being the parent of an
autistic child myself, I understood completely how much all parents went through... |
understood the stresses, the frustrations, the disappointments and the joys behind every
small step in the life of an autistic child and his family. Yet, this was truly an amazing and
intriguing thing for me... for the autistic child to be able to read without understanding the
concepts so critical, the building blocks behind reading and overall communication! As a
result, I now believed that more research was indeed needed in exactly how children were
taught the alphabet... into how they succeed in learning it as well as in how they fail to
master the concept of the alphabet. Only then would we truly be able to devise the tools
that truly worked for these children when it came to teaching the basic building blocks of
communication!

The parent statement in the opening comment to this section on "colors" stated that he had
not understood the relationship between letter or "symbols" and sounds until he was almost
30... yet, he had figured out how to read on his own! How could that be? How could a
child learn to read, yet fail to understand the alphabet, how could one read and cope with life
and yet not understand the concept of "symbols" as "representations" of "other things"?

This was all truly fascinating to me. Yet, as I thought about it some more, again, more
pieces fell into place!

The fact that this autistic adult did not understand the "concept of letters" as "symbols
representing something else" did not mean that, as a child, he still was not constantly
striving to "break the code". This autistic adults statements truly indicated that this indeed
was exactly what he was constantly trying to do...trying to "break the code"... to figure out
the pieces or "parts" that made up "the whole".

My fascination with this concept of the autistic child thinking of things as "colors"
consumed me for the next several days after receiving the comment from the autistic adult as
it was provided in the opening of this section on the importance of colors in the life of the
autistic child. I had been thinking a great deal about this whole issue of the autistic
perceiving objects as "colors" and the thought then occurred to me that not only did I use
Zachary's room of colors, colorful videos, etc., to teach him the alphabet, but I remembered
that in actually trying to teach Zachary "colors" themselves, I had found the task extremely
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difficult as was explained in my first book, Saving Zachary: The Death And Rebirth Of A
Family Coping With Autism.

Zachary had a very difficult time learning colors...at least in expressing them to me. 1
worked and worked with him on that... but, for the longest time, no matter what I did,
Zachary just did not seem to "get it"... So I thought!

I could not understand why something that seemed like such an "easy thing" was so difficult
to teach... after all... red was red, blue was blue, green was green, etc. What was so hard
about that? Given what [ now believed to understand about the importance and role of
colors in the life of the autistic child, it was my opinion, that the concept of "colors" was
difficult for Zachary to grasp because he himself had been making use of this concept as a
coping mechanism... to make sense of his world — in his way!

I believed that when autistic children could not understand specific concepts (such as
letters), when they could not "break the code", they simply "come up" with their "own code"
- one that apparently involved the use of "colors as a coping mechanism"... "colors as a code
to understanding their world". This was in complete agreement with the autistic adult's
statement at the opening of this section on the importance of colors... it now explained why
the concept of "colors" was so difficult for Zachary to grasp as I tried to teach it to him. I
suspect he had been using this concept himself... in his own way... and perhaps "my way",
"my colors" simply did not match his "code of colors - his code to his world".

As such, if "what [ was teaching" was not in line with perhaps what he was thinking, with
how he understood things, I could certainly see that this would create difficulty in how the
"concept" of colors was understood!

Now that I looked back, and thought in terms of the failure to properly process sensory
information, in terms of "order" and "partiality", I thought that teaching "red, blue, orange,
yellow", etc., was not the way to go when it came to teaching colors. If I had to do this
over again, | would start with just one color. For example, I would cover "blue", "navy
blue", "royal blue", etc., before moving on to the next color. The autistic mind was so
accurate and so precise in its thinking, that I suspected Zachary may have "coded" hues of
colors himself... and if I then introduced these "hues" of blue as something different than
what he knew them to be in his own "coding system", then I was potentially, introducing an
unknown... potentially interfering with "his code" and "his understanding of the world based
on that code".

You see, if | introduced "this crayon as 'red' " and then showed this one as "green", and this
one as "blue"... that was what I was teaching you...red, green and blue. And so, that had
order... a code to it. But, if I tried to introduce "another blue", or "another red" then, I had
introduced a confusing "variation" for my child... a variation he may already had used in
"his own" coding system... perhaps in a "different way" and as such, for me to "label this" as
something other than the way "his code used it", could indeed result in a lot of frustration.
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So, I think if I had to do this again, I would start with variations within a single color,
labeling each one (i.e., "royal blue", "navy blue", "light blue", "dark blue") before
introducing another color... and I would label as many hues within one color as possible
before moving on to the next color. If colors were indeed used as a coping mechanism by
the autistic child, as I truly suspected they were, then providing as many colors as possible
should further enhance that coping mechanism. Again, just a thought, based on "order"
and the need to “decode” one’s world, but, I was fairly sure this would make teaching this
concept much simpler and may have the added benefit of helping the child further cope with
his environment. :0)

When I thought back, there were so many times that color had played a role in Zachary's life
and I simply did not see it. Whenever I worked on anything, on the computer, on paper -
anything - if it involved colors, Zachary always seemed to be "right there", looking over my
shoulder to see what I was doing. He particularly loved seeing me edit font colors by using
the "color wheel" provided under the "font, colors" option in most computer programs. He
loved to see me "make my own colors" as I used the mouse to scroll around a color palette
that allowed me to change "how much of each color" I wanted - moving from reds to
oranges in the color hues provided, from blues to greens, etc., ... thus changing the color
"composition" and creating a new color by myself. That was absolutely fascinating to
Zachary.

He was also fascinated by videos that showed how "red + blue = purple", how "blue +
yellow = green". He wanted to know the "equation" for all colors... calling some out to
me... to see if confirmed they were right. Some were, some were not - at least not in my
mind - , most, obviously, I had no idea. :0) In calling out these equations, was Zachary
revealing "his color code" to me? I could not help but wonder!

The composition of colors was indeed an interesting subject. According to this link,
http://acept.la.asu.edu/PiN/rdg/color/composition.shtml, how color was perceived depended
on the light reflecting upon the object. How interesting! That indeed seems to imply that
"colors" were perceived differently based on the light source.

If that were true, this could certainly also help explain why "changes in routine" could also
be so difficult for some autistic children. As places changed, so did their sources and
intensities of light. Could this be one of the reasons fluorescent lights were so troubling for
so many autistic children? Could their brightness have a serious impact on how colors were
perceived by the autistic child? I used to think it was possibly their "flickering" and their
"humming" that was the issue... but perhaps, again, here too, there may be more than met the
eye. I knew that although my car, to me, appeared to be a "cream color", to Zachary, it was
"yellow"... we kept "going over" the issue of the "right color", but perhaps there was no
"right color"... perhaps we simply perceived the car’s color differently... and as such, we
were both right! :0)
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For those of you, like me, who had trouble thinking of more than one type of red, etc., my
best suggestion was to buy the big box of "Crayola™" crayons. That would certainly
provide a good starting point in helping to color your world and that of your child. :0)

ROYBGIV
The colors of a rainbow: red, orange, yellow, blue, green, indigo, violet.

Colors... for the autistic child... these were truly the pot of gold at the end of the rainbow —
the key to understanding so much in their world!!!

There was no doubt in my mind that colors were important to children. I had so often seen
this in my normal daughter Anika - now 10 years of age. When Anika participated in her
numerous swim meets, I noticed that often, it really did not matter to her "how she placed".
She was, however, very interested in obtaining the best possible assortment of "beautifully
colored ribbons". She usually did not care about the "placement" as indicated on the
ribbon... she was more concerned with their beautiful colors... as were so many of the other
children in these meets! As I thought of this, I truly saw just how important colors were to
all children - but, now, I believed that was especially true for the autistic! In my opinion, for
the autistic, colors provided a very powerful means of coding their world in order to better
understand it!

Thinking of or understanding objects based on colors was an interesting subject for all
parents of the autistic. The ability to sense objects as "colors" was called "synesthesia"...
as [ only recently learned from another parent who provided a link on this topic.  This link,
I provided as a starting point for parents who wanted to learn more on this subject.

http://www.school-for-champions.com/senses/synesthesia.htm

As I studied the subject of colors, I came to understand a few more things and how colors
could be used to one’s advantage in teaching the autistic. The way the human eye was
made, cones for “day vision” involved in color were located in very specific parts of the eye.
Red and green cones were located in greatest concentration in the center of the eye, whereas
blue cones were concentrated in the peripheral area of the eye. Yellow, I learned was the
best color to reflect light. As such red, green and yellow were the best colors to use in
teaching the autistic.

In closing this section on colors, there was an important point I wanted to make. If my
suspicions were correct and the autistic child “coded his world” via colors, I
wondered... once that world was coded in his mind, would that child stop wanting to
actually “decode” life as it truly should be understood... thereby further slipping into
his own world. Although I firmly believed colors could be used to one’s advantage in
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teaching the autistic child to decode life, I also believed that if a child was left alone to
decode life for himself, that perhaps, this “code to life” created by the child himself,
indeed could lead to the child withdrawing further and further into his own world and
leaving the “real world” behind. :o(
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Difficulty With Certain Concepts... But Strength In Others...
The Concept Of Same Verses Different...

Although I did believe that color may indeed play a critical role in the acquisition of
language, before we actually get into my section on “Language”, I want to first touch on a
few “other things” that were also explained in the autistic child based on my theory of the
autistic child’s inability to understand the whole without first understanding all the aspects
of the “parts” that made up the whole... without first understanding all sensory input
involved in the understanding of that “whole”.

Like colors, these were areas that were either areas of difficulty or strength for Zachary, and
as such, I wanted to address them here.

As I worked with Zachary on the concept of "which ones are the same" and "which ones are
different", I noticed this concept also was a difficult one to understand... especially the
"different" part. I worked with him quite a while on this concept of same verses different.
But, it was only as I truly came to understand issues with partiality that [ came to also
understand why this particular concept was difficult for Zachary to grasp.

The concept of "same verses different" necessitated that something "not belong" and as
such, for an autistic child who was trying to "put things together" to figure out "how they do
belong together", this posed a special challenge... for, by definition, one "part" simply did
not belong. This easily explained why this was such an area of frustration for Zachary for
so long.

I found what helped him to get past this issue was to make him understand that "same"
meant "equal" and that "different" meant "not equal". Since he loved equations, that helped
to solidify the concept of "same verses different"... they were now taught as "equal to" or
"not equal to"... and that simple change made all the difference in how well he understood
the concept. :0)
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Uncanny Ability To Remember Specific Facts About Specific Topics

There was another characteristic so common in the autistic... the fact that so many of them
had an uncanny ability to remember countless facts related to a particular subject (i.e., the
name of all Presidents, in the correct order, etc.). This too, was explained by my theory on
the proper processing of partialities and the need to “break the code” to life. If you think
about it, if an autistic child could break “any code” to life, it would stand to reason, that as
he “broke that code” and was encouraged to do so by those around him, that his focus in this
particular area or “code breaking” would take on a much greater emphasis in his life. Any
code that was broken in any way and helped the child to understand even the smallest part to
his world - as meaningless as that “small part” could be to those around him — to the autistic
child, any “code breaking” to anything in life, surely had to be something he would want to
engage in completely.

This also helped explain why these children could remember so many countless facts when
it came to specific topics. Given that “some code” had been broken, and the importance of
“code breaking” to these children, it stood to reason that once any code was broken, it would
be very much committed to memory... indeed, I believed that “burning of information” into
one’s memory would be much greater than one would normally see in terms of memorizing
something!

Code breaking... truly the key to so much in life... and for the autistic child, the first way to
“break the code” in so much, was via a building blocks approach to language!
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Teaching Language In Autistic Children...

Based On "Building Blocks" With Specific Order

As a watched an alphabet video with Zachary on 1/20/02, and I saw each letter flash across
the screen, I thought to myself, hum..."Zachary knows his letters and indeed can read a
bunch of words, yet, he is still absolutely fascinated by the alphabet and counting videos". I
thought to myself that surely over time, these alphabet and counting videos would lose their
appeal, but, they had not ... not after two years of watching them. As I watched Zachary,
he still enjoyed these videos so much. What made the alphabet and counting so intriguing?
It took me a very long time to figure it out. After a few months, the answer finally came...
PARTIALITY! The alphabet and counting provided building blocks on which so much of
"the whole" in life were formed. They were the "lowest" levels of language and
mathematics... the lowest common denominators to so much more in life.

The more I pondered this puzzle of language and the autistic child, the more all the pieces
fell into place. From this point on, I will be discussing "language" specifically, although
this concept was equally applicable to teaching mathematics, or any other subject... the
concept was always the same... teaching things based on a "building blocks approach" from
the very lowest level up.

As I continued to ponder the question of language acquisition in the autistic child, I started
to really observe everything as it related to language. I knew Zachary's problem somehow
had to do with "order"... so, I thought of the alphabet as it related to order and specifically,
to the "parts of a whole". Now things began to make sense when it came to the acquisition
of language in the autistic child.

Just what exactly "was" the "acquisition of language" or of "communication skills"... it was
the "breaking of a code". And that was the key to it all... the alphabet was at the core of
communication... autistic children saw this code everywhere... and until they could "break
the code", their world would continue to be one marked by great frustration.
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Breaking The Code!

Due to the importance of this one page, I decided to repeat it here as it related to the
acquisition of language.

Perhaps the best way for parents to think of everything presented in my materials as it
related to the need to understand "the parts" before "the whole" could be understood, was to
think of all these issues in terms of the autistic child's need to "break the code".

By this, I meant that in order to understand almost everything in his world, the autistic child
first had to understand how every aspect of every part fit into the "whole". This was true in
everything from language to emotions, socialization to process completion, sensory (visual,
auditory, touch, etc.) input processing to issues with potty training. All these things - be
they behavioral, social, emotional, or sensory - first had to be broken into their respective
"parts" for the whole to be understood.

Thus, for the autistic child life consisted entirely of "breaking the code" or breaking things
down to their lowest level. Once each part was understood, the whole could then be "put
back together" and understood for what it was. Until that happened, everything in the
autistic child's mind would be perceived as:

A when it should be perceived as B

The key, therefore was in helping the autistic child "break the code" to get from A to B...
and again, this is true in absolutely all areas of life for the autistic child! :0)

There were many things that the “attempt to break the code” could explain in terms of
language. Perhaps one of the most concrete and simple to understand, however, was that of
the autistic child’s fascination with captions/credits at the end of a movie.
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Fascination With Captions... And "Breaking The Code"...

The autistic child’s absolute fascination with movie captions/credits could easily be
explained by my theory that the autistic child needed to first understand the "parts" before he
could comprehend "the whole".

Letters were the first building block to understanding language. Time and time again,
however, parents had stated that their children could communicate but still did not
understand the concept of language, specifically, of the alphabet. Communication, they
said could, occur through the use of PEC (Picture Exchange Communication) or other
means, even without understanding the alphabet. Well, that was certainly true. However,
not understanding the "concept of letters" yet, did not mean that the child was still not
constantly striving to "break the code".

So, if you think about captions, several issues could now be addressed.  The best way for
me to explain this was via the use of the example of "military decoding". The military was
constantly trying to "break the code" of various organizations. I believed that this was also
what the autistic child was doing... trying to "break the code". I then wondered, well, if this
was true, why would the fascination with captions at the end of a movie still be there for
children who did understand the alphabet... who had broken the code, and understood the
basics to the concept of language.

It took me very little time to come up with the answer. Did the military decoder stop
reading coded messages once the code had been broken? No, if anything, he reads them
with more passion... now understanding the basics and continuing to look for "the big
picture" in order to piece more and more together... much in the way autistic children
continued to look to decode things in their memorization of often worthless facts. I once
knew a child who could tell you the make, model and year for every car ever owned by
everyone he knew. Other children could tell you “all the facts” related to baseball players,
etc.

Much like the military decoder, so, too, did I believe was the autistic child looking to
“further decode” as he captivated himself with captions... trying to understand "more and
more of the code" to help make sense of his world. The autistic child knew their was "some
kind of message" in all those captions... and they scrolled by so quickly that when he
attempted to "decode" captions, his entire focus was on that task, explaining his very much
fixated look and the often physical motion of moving up as close as possible to the
television screen.

If this thing called "the alphabet" was a code that helped explain so much in his life, of
course, he would grasp every opportunity to further "break the code"... and to autistic
children who were so often so very intelligent, captions provided an interesting and
challenging code to be broken. I, therefore, think that, as boring as it was, parents should
take the time to "pause" the VCR and explain these "caption codes" to their children...
especially if their child had already mastered the concept of the alphabet. By explaining
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that these were the names of “people in the movie” or “people who made the movie”, you
could perhaps prevent captions from becoming an overtaking source of fascination. In my
view, it was absolutely critical to make them understand that this was, for the most part,
truly “worthless” information as far as they were concerned and that the only purpose of
captions was to let you know who had been involved in making a film. I encouraged all
parents to take the time to provide this explanation for their children, and to do so as often as
necessary in order to prevent “captions” from becoming “all consuming” in the life of the
child. Understanding the “idea” behind captions was all the autistic child really needed to
know. Parents had to do everything they could to help the child break the code as well
as identify for the child those things that were meaningless in breaking the code to life!

:0)

Given all this, what happens when the autistic child was unable to "break the code" -
specifically, as it related to language. The answer was quite simple. Either the child
remained silent or, in his constant attempts to "break the code" attempted to understand
communication and in doing so, engaged in echolalia and "ordering language" - something
that had, in the past, been referred to as "nonsense language".
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Echolalia And "Ordering Language" (Once Called: "Nonsense Language")

What some used to refer to as "nonsense language", I chose to refer to as "ordering
language" and I encouraged all parents to refer to this behavior as "ordering language" from
now on... because that's what it was. It made perfect sense once you saw it from the child's
perspective... it was not "nonsense" ... and in fact, when examined in terms of the inability of
the autistic child to understand the whole without first understanding the parts, it made
perfect sense and was truly a testimony as to the resourcefulness and absolute determination
that could be found within these children!

In my opinion, echolalia and ordering language were simply variations of the same coping
mechanism used by the autistic child to deal with stressful situations as they pertained
specifically to "breaking the code"- to understanding language. The child was simply trying
to "order" his world, to "order" what he had heard.

When I had first started phonics with Zachary, he engaged in “echolalia” in that,
again, he repeated for himself every letter. It was becoming more and more evident to
me that there clearly was a difference between “incoming sounds” and sounds he
actually produced himself and as such, his best learning occurred when he himself
made the sound! This certainly explained issues with echolalia and ordering language.
Language was “better understood” if Zachary uttered it himself!

Echolalia, the parroting of everything one heard, had long been associated with autistic
children. It was my opinion, that echolalia was simply an "immediate", "on the spot
attempt" at "breaking the code" of language. By constantly repeating what was said, the
child was trying to also "figure it out" as well as, I believed, commit the "utterances to
memory" for future reference purposes. It was a more "immediate" verbal coping
mechanism in the sense that the child was trying to cope with what was happening at that

particular moment... what he was hearing "right now".

Ordering language, on the other hand, was a coping mechanism used to help "sort" those
things heard in the past or still in the process of being "decoded"- but perhaps not pertaining
to the current situation at hand. I saw this as a "less immediate" coping mechanism. It was
one the child used as he went about - thinking - and trying to break that code that had yet to
be understood. It was important to note that "ordering language" could be related to
something the child "heard" during the day, or something "he saw" for example. Ordering
language was simply a verbal utterance of "what" the child was trying to decode at the
specific time the "ordering language" was heard. Hence, parents should take these
utterances as "cues" of things to work on at that specific time to help their children "break
the code". There was no doubt in my mind that autistic children somehow processed things
"differently" and as such, ordering language could be quite frustrating for the parent who
had a very difficult time making it out - at least at first. But, with practice, it did get

easier.
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Another example of this "ordering language" that truly helped me understand it, was
something that happened one day when Zachary was working on the computer next to me.
I usually said: "sit down" when I told him to sit in his chair to start working on his
computer. On this day, he was already sitting, but, he was very slouched, almost to the
point of falling off the chair. So, of course, I said: "sit up, please". When I said that, he
replied: "stand down, thank you".

He was making "opposite associations" in trying to understand his world. If the word "up"
went with sit, then, obviously, to him, the word "down" had to go with the word “stand” and
likewise, the word “please” had to go with “thank you”. Obviously, to counter such
reasoning, [ must admit was rather difficult for me at first. [ simply decided to "show
Zachary" the act of "sitting up" and to then show him that you could not "stand down".

nn

Instead, I showed him "lay down", "stand up", etc.

Zachary had been trying to “combine words” to figure out how they fit together in order to
provide for himself a “reference” he could draw on in the future. These attempts at figuring
out how words fit together and how they could be used in the future, I came to call
“reference communication” since Zachary created for himself “references” of how words
could be used for future use!

Siblings could be a great help in figuring out the "ordering language" and what the child was
saying. On many occasions, I found my daughter Anika, age 10, to be much better able to
understand her brother than I was. She understood his utterances as they related to videos
or computer programs... when Zachary said something and I just did not understand, often,
Anika would say: "mom, he's talking about.... in this computer program". She was more
familiar than I was with many aspects of his activities. She had watched the same children's
videos, and worked on the same computer programs, and so, often, her insight as to what he
was saying was simply invaluable. :0)

Ordering language was a coping mechanism used by autistic children in attempts to "break
the code", but, I had come to understand that "ordering language", indeed, had a dual role as
a coping mechanism. The first role of ordering language was just that - it helped the child
"order" his world - it helps him understand it! The second role of ordering language,
however, was that it also helped the child to cope when things "fall apart", when life simply
was too stressful and the child needed to "bring things back" to a level he could understand.
In this sense “ordering language” was used as an "order fix" by the autistic child when the
world all about was too stressful to handle.

For example, when stressed out, Zachary reverted back to words like: "green truck", "a fan,
a fan, a fan", or "circle, square, triangle"... these were all things that I could now identify as
"coping words" from Zachary's perspective. A green truck was a concrete object he could
visualize... with its spinning wheels and colors. A fan, too, was something else he could
visualize - spinning - making the partial whole as the blades of the fan disappeared as it
turned. Circles, squares, and triangles were specific shapes... they never changed, they were
constants and so they provided "order"... or "an order fix" as I called it... a way for the
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autistic child to reduce his own stress levels by reverting back to "an ordered world" or to
those "parts" of the world he understood and by doing so, by "reverting back" to something
he understood, the child reduced his own stress levels and was allowed to remain "in
control" of the situation. Thus, ordering language also provided a coping mechanism as it
allowed the child "to be more in control" of his world. A few concrete examples will better
help readers understand this and to also understand why I came to the conclusions I did on
this issue.

When Zachary used to be very frustrated at first, before I figured so much of this out, he
often made use of one small phrase throughout the day... for what seemed to be no reason at
all, out of nowhere, he would say: "green truck".

What was he doing or thinking when he said: "green truck"... out of nowhere? I had often
wondered about that. I had now come to see that there were several things going on.
Zachary had always been fascinated by wheels... no doubt because of the spinning effect
they provided (see section on Spinning). While on the highway, if Zachary ever got upset,
all I had to do was position myself next to a large truck and let Zachary look at the wheels
for a while... they provided an "ordering fix" for him. Obviously, I could only do this
where there were two lanes going in the same direction. Luckily, in the suburbs of
Chicago, there were plenty of those "multiple lanes" - of course, those drivers behind me
did not always appreciate my doing this. :0) A truck soon became a favorite coping
mechanism... as did colors. I was recently told by an adult autistic that - as a child - he
perceived objects as colors. This was all very fascinating to me. For more on that, see my
section on The Role of Colors In The Life Of The Autistic Child: The Pot of Gold At The
End Of The Rainbow®©.

If the autistic child indeed perceived objects as colors, the use of the phrase "green truck" as
a coping mechanism now all made perfect sense. These two words provided for Zachary
two very strong coping mechanisms all rolled into one phrase. The color, in my view so
important to the autistic child and his understanding of the world, and the spinning... the
making of the partial whole... provided by the image of a truck - these two things, when
combined, indeed provided a powerful coping mechanism... an actual image the child could
put into his mind to help him cope with the frustrations of life - on demand!

When spinning or other coping mechanisms were not available, Zachary simply resorted to
saying: "green truck"... providing for himself yet another perfect "order fix" - a simple way
to "de-stress" when life just became to unbearable or stressful!

An example of how ordering language was used as a coping mechanism, a means of
"ordering the world" occurred on the day Zachary tried to figure out "Walk" and "Don’t
Walk" signs.

Zachary and I had gone to the store to buy something one day. As we crossed the street, |
made it a point to show Zachary the "Walk" and "Don’t Walk" signs. He repeated: "Don’t
Walk" since that was flashing at the time. At the end of the day, before he went to bed,
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Zachary started saying: "Walk... Don’t Walk"... and repeating that over and over again. He
was "ordering" what he had learned during the day... and in this instance, understanding this
concept could literally save his life. It was at that time that I truly understood the
importance of ordering language.

I often worked on spelling with Zachary... a subject he loved. I often asked him what word
he wanted to spell. Even though he was just under 4 and 1/2, "big words" did not scare
him. One day, he asked me to spell one of his favorites, "wheelbarrow" (around that time
we gave him many wheelbarrow rides :0) )... so, [ wrote this word , on one of our many
chalk boards. I then spelled it out with him. This day was really no different than most as
we worked on various things throughout the day like potty training, spelling, playing on the
computer, etc. As with so many other days, it was soon time for Zachary to go to bed.

I had often taken Zachary to bed with me - what so often started as a desire to simply calm
him down for the night usually ended with his staying with me all night. Too often, it was |
who fell asleep first. :0) On this particular morning, I noticed something - when Zachary
awoke, the "nonsense language", which I have since then come to understand as "ordering
language", started right away.

The following morning, the very first thing he said when he awoke, was.... "wheelbarrow...
w...wheelbarrow". Again, this clearly showed that his "waking state" was certainly focused
on "ordering" what he had learned recently. I had, in the past, seen him do the same thing
with "walk vs. don’t walk", with the "entire alphabet... a is for apple, b is for bed, etc., all the
way to z... and do that twice, using different words for almost each and every letter before he
could settle down for the night - at that particular time, when Zachary would "go through the
alphabet saying words for each letter", we had just started to work on phonics.

An excellent spelling program that involved auditory learning was that provided by the
following company: http://www.writing-edu.com/spelling/. For $99.00 parents could get 5
spelling CDs for levels A, B, or C. The package included: 5 AUDIO Compact Discs, 1 set
Flashcards, 1 set small "zoo" cards, and Intro Video and Teacher booklet. This was a
fantastic way to teach spelling! :0)

I had commented in the first book I wrote, Saving Zachary: The Death And Rebirth Of A
Family Coping With Autism, that, once, I observed Zachary almost in "neural overdrive" as
he laid on his bed one night, trying to settle down. In this first book, I commented on how
it appeared to me as though "Zachary was trying to order his world" before going to
bed...a function, at the time, I believed occurred primarily at night... as we slept... that as we
slept, our brain somehow "ordered" or made sense of everything we had learned or
processed during the day.

Then, another thought/observation came to mind. The incidence of "ordering language", at
least for Zachary, was noticeably higher at specific times of the day - first thing in the
morning, just before bed, and during stressful, non-orderly activities throughout the day.

At the time, I definitely believed that Zachary's problem could lie in the fact that his
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brain may not be functioning as it should to "order things while he slept" and thus, he
had an intense drive to consciously perform the "ordering'" function while he was
actually awake!

Now that I understood the need to "break the code" in the autistic child, I saw the need to
"order" things in waking and sleep cycles. If the need to "order" the world was so all-
consuming during waking hours, could this also explain difficulty in sleeping in the autistic
child? Could it be that the brain truly was in "overdrive" even while Zachary slept? If this
were true, then, it made my belief that for the autistic child - "Rest Is Work Too©"- even
more true - because perhaps for the autistic child, there was much more going on during
sleep (and waking hours) than should be normally occurring when it came to
"understanding the world", and the "ordering" of what had been learned and/or
processed during the day! I could not help but wonder. Was his brain in overdrive at
night... processing more than it should in terms of "ordering his world" or was this
function of "ordering not even occurring at night" and as such Zachary, himself, had
to perform it consciously during the day? ... or, was it the opposite... that the need to
understand the parts before the whole could be understood necessitated that the
ordering function be the primary function during BOTH day and night? I had no way
of knowing. All I did know was that Zachary had an almost innate defense mechanism that
forced him to perform the "ordering function" during the day, while he was fully conscious
or awake. His entire life seemed to revolve around his need to "break the code" - in
everything!

Given what I have come to understand about ordering language, I strongly believed
that it should be allowed. In the past, I had thought this behavior needed to be "broken" or
made "extinct". At that time, however, I simply did not understand ordering language for
what it truly was... I still saw it as "nonsense" language... I still saw it as simply "an order
fix", much like a "drug fix"... I did not see it as an "order fix" in the sense of it being an
actual coping mechanism to make sense of one's world.

As such, I would, personally, never discourage the use of ordering language in an autistic
child, but rather, I would encourage all parents to use look at ordering language as a cue of
something "to work on", of something "to decode" or explain. Upon hearing any ordering
language now, I immediately looked for the opportunity to show Zachary how "what he was
trying to order or decode" - that part - fit into the whole. :0)

As the Zachary learned more and more via labels and explanations each day, I found
"ordering language" now almost nonexistent. It showed up a little at night before bed, and
maybe a couple of times during the day... that was it. The utterances were so few and far
apart that most people would probably never even notice them now. :0)

Given the importance of this coping mechanism in the autistic child, I, personally,
would not try to stop or prevent it in any way! In my opinion, as the autistic child
learned to cope and to understand his environment more and more, this ordering language
should greatly diminish, and eventually, will most likely disappear altogether. :0) But
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again, the key to reducing and/or eliminating ordering language in my opinion, was simply
in helping the autistic child see how all the parts fit together to form a whole... in
everything. As with everything else, when these coping mechanisms "come out"... I
encouraged parents to look for the source of the child's frustration and to help the child deal
with that frustration through the use of labels, explanations, fractions, coping mechanisms
like counting, etc... those things that provided productive coping mechanisms in that they
helped the child to break the code! :0)

I would ask all parents to begin talking in terms of "ordering language". Personally, now
that I truly understand "ordering language", the term "nonsense language" is offensive to
me. The fact that this was not understood in the past, from our perspective, resulted in a
label of "nonsense language" being tagged to children who, in reality, made perfect sense.
The fact that parents, researchers, doctors, etc., did not understand this for what it was
resulted in our associating very negative labels with these children - making them to be seen
as having "broken minds", when in reality, it was simply a matter of our lack of
understanding. But, as with everything in autism or any other illness associated with
"mental dysfunction" - it's all in the label - and quite frankly, I was tired of our children
being seen as "broken persons who made no sense at all"- because everything did make
sense - when you saw it from their perspective — in spite of the fact that a very critical
function within them, the ability to integrate sensory information, was truly “broken’!

Before we continue with other topics as they relate to language in the autistic child, I wanted
to provide for readers "what I used to believe" as it related to "nonsense language". The
reason I provided this was because there was a critical lesson here to be learned by all
parents and professionals.

Luckily for our family, I quickly realized the importance of "ordering language" and it was
because of this "realization" - that "this particular type of language was so critical to the
autistic" child - that I wanted to provide an example of what could happen when a negative
label was given ... simply because we failed to understand the autistic mind and chose
instead to show it as a "broken mind" by associating it with a term called "nonsense
language".

The implication of "a broken mind, as reflected in the use of the term ‘nonsense language’",
to adults, almost by definition made it so that we "wanted to fix it" - especially if we were
the parents of that "broken mind". That fix, could take on many forms... behavior
modification or other "manipulation" methods that were based on reward - and, often,
punishment - systems, the exposure of the child to countless tests, scans, etc., and perhaps
most dangerous of all, that fix could take the form of medications... medications given to a
mind that was not understood - and if the mind was not understood, how could medication
"fix it" in the first place? Did not the fact that the autistic mind was not understood, in and
of itself pose a dilemma in terms of the "effectiveness of that fix"? How could one fix with
drugs something that was not understood in the first place?

103

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

I knew tests, scans and medications were "out" for us as a family. For better or worse, we
had made a decision early on not to go that route. I would thus try my hand at a little
behavior modification. I had studied psychology through graduate school and felt I knew
enough to give this a shot on my own. I knew this was not the case for all parents,
however, and as such, [ wanted to caution all parents to read and inform themselves and
consult with any professionals they could before undertaking any behavior modification
program for their child. I understood enough of what was involved to tackle this. There
could be many negative results to behavior modification techniques... indeed there were
many techniques out there — most of which, I personally, did not agree with. I chose to stay
away from anything that involved punishment in any form. Patience and understanding -
those were the keys I would use in my "behavior therapy".

I used no negative stimuli, no negative reinforcements, there were no discrete trials, no use
of fear or threats, no goal of a conditioned response, no practice schedules, no reinforcement
schedules, no "steps" to work through via reward systems... my "behavior modification"
consisted simply of seeing "what Zachary would do if all of a sudden, his nonsense language
no longer made sense". All I was looking for in Zachary was to see "how he would react"
to what I did... nothing was required of him other than listening to what I said.

My goal was simply to get rid of "nonsense language" .. to see if I could somehow make it
go away. [ knew that there was a reason for Zachary to use specific "utterances" we knew
as "nonsense language", but I did not fully understand why particular words were used,
together, out of nowhere and seemingly making no sense. It was difficult to explain, but,
what I was trying to do was to get to whether or not this truly was "nonsense language"... if
it was, then, any "nonsense language" should produce some kind of response... I hoped I
would see "my nonsense language" be used by Zachary too. But, if it was not "nonsense
language" and there was more to it than I understood, then, my "nonsense language" should
not be "used" by Zachary at all. Would Zachary see what I did as just more "silly things
mom does" (see Exercises I Do At Home for more on that :0) ) or would my "nonsense
language" make sense to Zachary and would it actually be language he too would want to
use and repeat? That was what I wanted to determine!

Well, if "nonsense language" actually "made sense", I thought to myself, I now needed to do
something that would make "nonsense language" - not make sense!

So, how do you go about doing that? I found the trick to it... but, it was a very difficult thing
to do... requiring a lot of "on the spot creativity"... and at first, that was quite difficult for
me. After doing it a few times though, it became a lot easier. What followed was an
example of how I tried to "break nonsense language" in my son, Zachary. At the time,
Zachary was about 4 1/2 years old.

When Zachary exhibited his "need for an order fix" as I had called it in my first book, as it
related to "nonsense language", I went into action as soon as he had completed his first
"nonsense phrase".
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It was critical that all readers understand that at this time, I still saw the "need for an order
fix" much as a "drug fix" ... not as a coping mechanism! This was a critical difference in
terms of how I now refer to "ordering language" as an "order fix". Back then, when I did
these exercises, I thought the "fix" from "ordering things" was almost like a "drug high" for
these children... that it somehow triggered something in their brain that they just "could not
get enough of". I knew that may sound crazy, but, that was what I thought at the time... and
that was the "frame of reference" I worked with as I did these things with Zachary. Let's
face it, there have been many "silly theories" out there as they relate to autism... like the one
adopted by so many "experts"... the old "cold mother" theory. :0) That was how we
moved forward in our understanding of everything... you proposed a theory, you proved it
right or wrong, you kept the proven and then moved forward in search of another theory or
explanation to what was still not understood or proven to be true. Of course, unfortunately,
as with so much in life, theories were often presented as “fact” and that was always a
dangerous trap to fall into!

Luckily for Zachary, in no time at all, I was able to "disprove" my original "order fix equals
an almost drug fix sensation" theory and see what the issue really was. It was an "almost
drug fix... but not in the physical sense... what these children could not get enough of... I
soon came to understand... was that within the "ordering function" for them, lay the key to
"breaking the code" to so much. :0) That was where the "fix" came from... the "ordering
function" provided for Zachary a "fix" to understanding his world. It turned out that the
"ordering function" provided a "fix" but it was a different type of "fix" than what I had
originally thought... but, "a critical fix" nonetheless. :0)

When Zachary exhibited his "need for an order fix" - which, at the time, I thought produced
a pleasing sensation much like a "drug fix" would produce for a drug addict -, via
“nonsense” language, I now took his very utterances — at that moment — and “used them
against him” if you may call it that. For example, if Zachary was using “green truck” , one
of his favorites, I started saying something like: “yes... did you ever see a green truck
going down the road with yellow dots, purple stripes, orange feathers, with a squirrel on top
and a dog driving?”

I made it so “unusual” that Zachary actually had to really focus to “picture it”... he just
stayed silent for a few moments, trying to “picture” what I had just said. I could "tell" that
was what he was doing... trying to "picture it" in his mind.  Then, after a little while, he
would give me another word. If it was “a fan” or something else that “spun”, I made sure
“my nonsense sentence” did not include anything at all that could reinforce the “order fix”
he was trying to give himself.

So, I would never use words like: “did you ever see a fan turning...” because the use of the
word “turning” could in and of itself provide “the fix” as he visualized what I was saying.
So, instead, I said something like, “yes... I have a broken fan...it’s upside down on the floor
and there is a bee on it that has a green hat and a brown shoe”.
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The idea was also to make sure I did not use “similar phrases” for the same utterances. So,
when Zachary used “green truck” or “a fan” again, I had to come up with something else...it
could not be something I had already said in the past... it had to be "totally new nonsense
language on my part". To break the nonsense language, I wanted it to be “something totally
new each and every time” he used specific words to get an order fix. Let me tell you...
that was hard work... for both Zachary and me!

There were times when [ saw Zachary’s need for “order” also involve an actual, physical
need to “withdraw” in his own space. For example, Zachary had the video/story “The Very
Hungry Caterpillar” by Eric Carle and so, he understood the concept of a “cocoon”. As he
played one day, I noticed he was physically making himself a “cocoon”, wrapping himself
in a blanket as he literally said “cocoon”. I played along and said, “yes, you’re in a
cocoon”. Zachary was pretending to be a butterfly. He then came out and flapped his
wings like a butterfly...it was great to see him pretend like this.... I knew pretend play had
always been an area of difficulty for autistic children. [Today, I have huge reservations
when it comes to pretend play. I encouraged all readers to read my section on "The
Dangers of Pretend Play". |

Later, I noticed, that Zachary used the word “cocoon” as an “order fix” too... almost as if he
“sensed” the comfort of an enclosed cocoon. So, when he used “cocoon” that way, I started
breaking the nonsense language again... saying, “‘yes, there is a caterpillar in my cocoon,
and it is green with black squiggles, and it wants to come out and eat an apple”. I saw
Zachary actually trying to “picturing the caterpillar” I had just described as I used my
fingers to pretend I was the caterpillar coming out to look for an apple. Zachary thought
that was absolutely hilarious and he started laughing. I always tried to make any exercise |
did with Zachary fun for him too... granted that was not always possible as he got very
frustrated because I had really “hit a nerve” with what I was doing... I knew his stress and
frustration at times told me I was on the right track...but, I did try very hard to keep things
fun and interesting... knowing fully well, that in most cases, what I did would undoubtedly
lead to frustration and stress for Zachary. But, again, that was what told me I was on the
right track! If I got no response at all from Zachary, then I knew this thing with "order" was
not "it" - the answer I was seeking!

In looking back now, and analyzing this in terms of how it related to the autistic child's
inability to process the whole without first understanding the parts that made up the whole, I
had mixed feelings in terms of having done these exercises with Zachary as they related
specifically to language. These concerns were expressed in the section, called "Defined By
A Negative Label... And All That Implies :o( !".

Before getting into that section, however, | wanted to analyze a little further what happened
as [ went through the above exercises with Zachary. [ must say that in all the times I did
this with Zachary, I had never once seen him try to "order" my "nonsense sentences". He
made no "nonsense language" as it related to my nonsense language. So, I believed he
simply saw these as more "silly things mom does", but he did not, obviously, feel the need
to "order my nonsense language", my "utterances". That told me that, at least for Zachary,
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something was "different" about my nonsense language... and indeed it was. My "nonsense
language" actually was nonsense... his "nonsense language" made sense... because it was
"ordering language"!

As such, my nonsense language, although funny to Zachary, was something he chose to
ignore in relation to his "nonsense language"... he knew for a fact that my language was
simply silly... yet, I, and indeed everyone else, had not been able to recognize that his
perfect "ordering language" actually made sense - and that for his world to make sense, this
was a critical coping mechanism!

Indeed, in my ignorance, I had tried to destroy perhaps one of the most critical coping
mechanisms available to the autistic child... his attempts at "breaking the code" as that
code related to communication!

Not surprisingly, since the autistic child was so dependent on the "breaking of a code" to
understand everything in his life, once the code was broken, he would show great strength in
those areas that were very ordered and based on a building blocks approach... those things
such as math and language, etc.. This was also true in terms of physical activities such as
putting puzzle pieces or train parts together ... two areas of intense fascination for the
autistic child... two activities that made parts become “a whole” once the parts were “put
together”. These activities, in and of themselves, trains and puzzles also provided a coping
mechanism for the autistic child in that they helped to “order” the autistic child's world and
to “get rid of the parts”... the sources of frustration.

It should also come as no surprise that the autistic child, by the very fact that he needed to
“break the code” to understand his world, would be very weak in areas where there was no
apparent code to be broken... areas such as socialization, conversation and to some extent,
process completion. The key to these areas, surely, was in “providing some kind of a code”
for these activities... a list of “things” that go together, numbered activities, etc., to help the
child understand the overall situation. Concrete examples of “things to say” or “things to
do” would undoubtedly be necessary to gain strength in these areas. As such, role playing
was critical for the autistic child to understand areas such as socialization. Conversation
and Process Completion, luckily, could be somewhat broken down into “codes” or “parts”
too. Conversation included "parts" in the form of subject information, verb information,
object of the verb information, etc. Process completion involved sequencing of tasks, thus,
lists or numbered activities could be used to one's advantage in teaching processes.

107

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

ABCs To “Breaking The Code” Of Language

When you look at the alphabet, there were certain constants there... each letter had a specific
"look", a specific order in the alphabet itself (i.e., C always came after B but before D), and,
one or two specific sounds.

As Zachary sat there and watched his alphabet videos, videos that were now close to 2 years
old, I remembered that 2 years ago, Zachary's absolutely favorite software program was Dr.
Seuss' ABCs (By A Broderbund Company). We had paid about $14.00 for this software.
Zachary could sit there and either listen to a narration that went through each letter of the
alphabet, big and small (the “Read To Me” option) or he could click on the interactive part
of the program that also went through all of the alphabet, big and small (the “Let Me Play”
option). Each letter had a little “script” that went along with it. For example, on letter “A”,
it said: “Big A, little a...what begins with A? ... and then it gave a lot of words that began
with “a”...all of these words appeared on the screen, along with a picture of each item/word
and so Zachary could read along as well as see “what” that was - thus, the label was
associated with a visual object. The “Let Me Play” option allowed Zachary to discover all
kinds of fun hidden things that related to the specific letter on the screen. This was a
fantastic program for any child. It took about twenty minutes to get through the “Read to
Me” and Zachary used to love sitting there and listening to it. Zachary could listen to it
three times in a row in one sitting. He also enjoyed the “Let Me Play” option tremendously.

Zachary used to watch ("Read To Me" option on the CD) or play ("Let Me Play" option on
the CD) this program over and over and over again... and he absolutely loved it. I would say
he watched that video or played the software for a good month or two. It was right around
the time Zachary started to play with this software that he was confirmed to be autistic by a
pediatrician.

Within a month of Zachary's confirmed diagnosis, I had a dream - a dream of "a room of
colors". So powerful and vivid was this dream that when I awoke in the morning, I told my
husband he had to watch Zachary... that I had to paint - and so, I recreated the room of
colors I had seen in my dream. It had taken me 3 days of constant painting. A picture of
Zachary's Room Of Colors was provided below as well as in color in the Appendix.
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Colors were also key in triggering language/communication in autism. This had indeed
been true for Zachary.

When Zachary was diagnosed with autism, he was approximately 2 1/2. At this point in his
life, Zachary spoke but a few words... and he did not know the alphabet... so I thought! The
very day I completed Zachary's Room of Colors and the paint had dried, Zachary entered the
room. [ had gone into that room to "admire it" and make sure the paint was dry at 6:00

am. Little did I realize that Zachary had followed me in there.

Upon entering the room he went up to the "alphabet wall", touched the letter "H" and said:
"AAAAACCCHHHH". He then went up to the "A" and said: "AAAAAAAAA". 1was
in absolute shock. I had no idea he even knew his letters... he barely said 5 words and had
given absolutely no indication that he knew any letters. Indeed, like so many other
children, he had lost almost all speech. At the moment this happened, you could have
knocked me over with a feather... that was how absolutely unbelievable this was! Within a
few days, Zachary had not only showed me he knew the entire alphabet, he also knew his
numbers, his shapes and a few other things as well. Within no time, I could label anything
simply by touching it and saying the "label" for that thing. I touched the carpet and said:
"carpet", touched the window and said: "window". Anything I now "labeled", Zachary
could repeat right away, and he knew it. One "labeling" was all it took ... and Zachary
seemed to remember the "labeled object" for good! Those first true signs of Zachary
understanding communication, of his understanding the alphabet and all that "labeling" had
started in May of 2000.

As I watched the alphabet video on 1/20/02, another thought crossed my mind. I knew for a
fact that "order" somehow played a role in many of the issues with autistic children. If
autistic children had a problem with order, perhaps they needed to start with the very basics
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in everything... the "parts" to the "whole"... including the basics behind speech...and that
meant the alphabet. I had come to understand the need for a building blocks approach to
language in January of 2002. It would not be until several months later, however, that I
would see this need to understand the building blocks, the "parts" to understand the "whole"
actually applied to everything in the life of the autistic child. It finally all came together
when I truly realized that "partiality" (a subset of order) was really the issue for these
children... not "just order". Again, it now all made so much sense!

The fact that a "building blocks" approach was needed for language certainly explained why
some children had acquired language while others had not. Some had been taught
language by parents who perhaps only stumbled upon the proper "order", while others had
failed to do so.

Most children acquired language by having parent first begin to "label" things for them.
Labels were critical to all children in acquiring language... in making associations that
"things had names"... and "things" were then seen as "parts" to other things.

There was a saying, that “the whole was defined by its parts”. For the autistic child, this
was indeed a critical observation! Until the child could "define" the parts, he could not
determine the whole. Therefore, in as much as a word was made up of "parts" - letters -, it
was critical that the autistic child first understand the concept of letters to then be able to
progress to the next level in speech - labels and phonics - then the next level - actual written
words - then the next level, the definition of words (nouns, verbs, adjectives, adverbs, etc.),
then, the next level, etc. Whereas for a normal child what came first were labels, then
conversation, then the alphabet, words, etc., for the autistic child, that order was somewhat
reversed. Before there could be conversation, there first had to be an understanding of
"where" the parts to conversation came from. Hence, in the autistic child the proper "order"
for language acquisition was that of: the alphabet, phonics, words, words defined as
sentence parts, and so on. More on the proper "order" for the autistic child was provided
below. Suffice it to say for now, that the alphabet was first in the line of things that needed
to be learned - the first domino that allowed all others to fall into place.

Thus, the key to teaching language to the autistic is simply to build from the lowest building
block up in the correct order!

Like with many autistics, Zachary's speech had started with first echolalia and then
"ordering language". But, I had not recognized these for what they were. In my eyes,
Zachary's "real speech" - speech I understood - had begun with the alphabet...and then
phonics... not with words or "reference communication" as would be the case for a "normal
child". Indeed, Zachary's first form of "reference communication" had been the alphabet...
having finally "broken the code" of the alphabet, he now had a "reference point" in terms of
these symbols and what they meant. Each reference point had a label, each letter had a
name of its own... and that first point of reference provided that first critical cornerstone that
had laid the foundations to support all future language!
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Zachary had been almost completely silent until I had painted my "room of colors". Only
when he saw the "room of colors", did "what he had seen" on the computer and on TV
provide the association he needed to start "uttering" letters. Again, I wanted to emphasize to
parents that I truly believed color was also key in triggering Zachary's language and as such,
I strongly encouraged all parents to review my section on the importance of color in the life
of the autistic child. By painting my "room of colors" I had taken these "letters" on the
computer and brought them into his reality by actuality painting the letters on the wall... and
painting them in various colors.  The letters became "part of the wall". It was as if, all of
a sudden, "he saw them"... and when he did, he started saying them, one after the other. In
thinking about the inability to process the parts without first understanding the whole, you
would think that the "letters" would not be perceived as "part of the wall"... that, indeed, like
the "parts" to so many other things, they would cause a sense of confusion and not be
understood. So, what was it that had been so different about these particular letters... why
had they all of a sudden been "seen". The answer, I truly believed, was in the fact that each
letter was painted in colors. Colors were truly a "pot of gold" at the end of the rainbow in
the autistic child's life as they provided for him a coping mechanism... a means by which, I
believed, the autistic child somehow generated his "own code" of the world in order to make
sense of it.

Once the code of letters and colors was broken... and I did believe in the possibility that it
was a 2-part code, involving both letters and colors, communication could then begin... in its
many forms... phonics, labels, etc. The first building block, the necessary cornerstone, the
cornerstone to support the entire "structure of communication" had been laid! Not only
were letters labeled, but they were now understood to be "symbols" representing something
else... each letter represented a specific sound that could now be pronounced... the sounds of
the alphabet itself (I was not talking about phonics here... just the actual "alphabet sounds"...
as you would hear them if you just recited the alphabet). The "letter symbols" had now been
"labeled" ... and Zachary was able to easily generalize that concept to "other things"...
numbers, shapes, physical objects, etc.

In Zachary's "room of colors", numbers and shapes had also been painted... they were made
"part of a whole", part of the wall and, again, they had been painted in colors. An important
thing to note here was that Zachary actually knew the letters and I did not even know it. I
had wasted a lot of time by thinking/assuming he did not have this knowledge.

If I had to do it all again - if | were a parent whose child had not yet mastered the concept of
the alphabet, I would seriously consider doing colorful letter representations from the very
start... and if that did not work within a week or so, I would go back to the drawing board
and look for what else was missing in the equation. Zachary also had an alphabet train
video that provided the concept of parts making up a whole (train cars put together to form a
train). This video provided a lot of spinning letters. Undoubtedly, that had somehow
helped too. My point here was simply to emphasize to parents not to waste time on things
that were not working. We had a tendancy to underestimate autistic children because they
could often not communicate back to us. As I discovered, however, that did not mean that
certain concepts, such as letters, were not already known. And, as such, the key was in
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"getting the child to utter what he did know". If something was not working... do not wait
months to throw it out... to try something else or look for "what's missing" in your tool set!

I was not much for singing in those days... but, I could certainly see how the "alphabet song"
(also on this Dr. Seuss CD) could be used to teach the alphabet since autistic children
responded very well to music... and a song, in and of itself also helped with issues of the
parts making up the whole since by definition, a song had a beginning, a middle and an
end... and the alphabet song was not "complete" until it was "all sung"... thus, this child's
song showed how parts (i.e., letters) fit together to form a whole (the alphabet). In
actuality, I did not know if Zachary "really" learned the alphabet from the song, the actual
going through of the alphabet on this software package, or his alphabet train video... all
options were there - I was just thrilled that he finally knew it.

So, for parents having a difficult time with obtaining any speech in their children, I would
suggest trying the "alphabet song" first, then showing the child the alphabet on a poster that
provided each letter in various colors ... where the child could see all the letters in the
correct order at once... a "border" type poster would probably be best.... just one long line
with letter after letter (as opposed to a more compact poster where "you run out of room and
have to go to the next line).

I had taken the letters and "made them part of a whole" - a physical wall - a new entity, and |
had used colors - something I now believed to be so critical for these children.  That whole
could have been a song... or an alphabet border poster. But, my "whole" was a wall. If you
think about it, a "wall" was an easier entity than say, a book, for an autistic child to perceive,
if I was correct and their issue was one of an inability to process the partial. To the autistic
child, a "book" was made up of "parts"... pages, cover, back, stories in text, pictures, etc....
and to the autistic child, perhaps for him to "perceive" and "understand" the "whole" when it
came to the alphabet, he needed to "see it all on one page"... just as on the wall in my room
of colors with no “other things” to decode (such as words, pictures, physical parts to a book,
etc.). Thus, how the alphabet was taught was critical. I did definitely believe colors
needed to be involved and that the "whole" needed to provide some continuity (such as a
song, a border poster, etc.). Do I know the exact combination yet... no... but, I do believe I
understood some critical pieces that needed to be there... and that now, it was really a matter
of parents putting these suggestions together to find the optimal method of teaching the
alphabet. It may be that a combination of methods were needed... colors, songs, videos,

etc. But, one thing was certain, I did believe that there was a "key" to the proper way to
teach the alphabet to an autistic child and as such, this was one area that needed great study
since it was truly the one key to unlock all communication!

This theory as to the fact that there was a "right way" and a "wrong way" to teach the
alphabet to autistic children certainly explained why some children acquired language and
others did not. Some of us may use tools to teach the alphabet that showed the entire thing
all at once... like a poster... while others try to use books... a constant source of frustration
for the autistic child who has not figured out that a whole (a book, or the alphabet) was made
up of its parts. Some parents used a pen... with a single color... others used wooden puzzles
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with multiple colors. The fact was that there was enough variation in "how" parents tried to
teach the alphabet to truly explain why some children "got it" and others "did not

For Zachary, once the alphabet was learned, and each letter had been associated with a
symbol and a sound (as in the alphabet song), the concept of "a label", a "symbol"
representing something had now been solidified. All of a sudden, I simply had to label
something once, and Zachary remembered the label... he remembered "the association" of
"this label" for "that thing". I easily took the concept of a "label" for each letter "off the
wall" and started to apply it to everything in life.
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Phonics

I was convinced that the autistic child had an inability to process partiality and as such,
unless the "parts" of the "whole" were understood, the "whole" (i.e., words or utterances)
could not be understood.

A "normal" child learned that a "dog" was this funny thing with fur and a tail. =~ That, if
mom pointed to "a dog" and said: "dog", the lesson had been learned... the label given, the
association made. For a "normal child", the association was simple. But, I was of the
opinion that for an autistic child, the "association" as to "what a dog was" could not be made
until the "word itself - the label of dog" was first figured out. [ was not saying that each
label must first be understood before an association could be made. What I was saying,
however, was that in the beginning, as the autistic child was just embarking on his journey
to learn language, the concept of "where a label came from", first had to be understood.

Once the concept of "a label" was understood... then, the child would easily learn any label
given. To understand where the "label" came from, the autistic child first had to understand
the phonics behind the label... the sounds that made up the label. To understand the phonics
behind the label, the autistic child first had to understand that letters had sounds. To
understand the concept that letters had sounds, the autistic child first had to understand that
letters were symbols that represented something... and that this "something" was the code
that needed to be broken!

To say: "dog" to an autistic child who did not have an understanding of "the code" behind
language (the alphabet) provided for him only an utterance he could not understand. This
utterance...."dddddogggg"... what did that it tell the autistic brain? In my opinion, not
much! There were "sounds" there, but to the autistic child they were "meaningless sounds"
since he had not been taught "the breakdown" of each sound, what it was, what it "said",
what it "meant", "how to put the sounds together", etc. But, if the child was first taught the
alphabet, A, then B, then C... there was order there. Then, the child could learn "A" says
"a" (as in apple), sometimes "a" (as in cake), "B" says "buh", and so on, then, there was
order there, something the child could relate to... and not only was order provided but in
understanding the alphabet, the code was literally broken to unlock all other aspects of
communication!

I spent a great deal of time just "labeling" everything for Zachary... that had its good points
and its bad points. The good was in that Zachary had the opportunity to identify "more
parts of his world". The bad was in that I was so focused on having him "talk", that I failed
to see the "concept" had already been learned...the concept of labels... and so, once learned,
he was ready for the next step. 1 did not see that until much, much later. I spent a great
deal of time just "labeling" when I should have been moving on to phonics!

It was fine to label as many things as possible... but once the "concept" of labels had been
learned the child would easily learn "all the labels" when they were uttered... and so, the
focus now needed to turn to "the next step"... to not stay in the "trap" of simply labeling. It
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was wonderful to hear Zachary say each and every new word, but, for him, saying new
words was not the issue once that "task" or "concept" was learned... the issue was to move
on and show how "that part" fit into the next step in communication and the rest of the
whole... to eventually move toward actual conversation. Zachary could grasp a concept
very quickly... and so, it was always important to remember going forward, to "move on"
and not stay fixed on one task once that task or concept had been learned (as in this case,
"labeling").

It was probably close to 8 months later that I, personally, came to the realization that
Zachary was able to "move on" to go to the next logical step in language... phonics. This
was one of those: "If only I had seen this sooner... he could have moved on more quickly"
issues for me, and I suspect many parents.

I had parents tell me that even though their child knew his letters, schools often
recommended not bothering to teach phonics until in the appropriate grade. Parents whose
children were in pre-kindergarden and knew the alphabet for example, were told to wait
until kingergarden or even first grade before tackling phonics. I could not disagree more!

Once the autistic child had mastered the alphabet, parents needed to move on as quickly as
possible to phonics. Waiting for "other kids" was ridiculous. The autistic child needed to
move forward as quickly as possible in those areas of strength... where the code had been
broken, because unlike other children, he would be much more challenged than his peers in
areas that did not have an "obvious code" - areas such as socialization and conversation.

While "normal children" were still learning the alphabet, the autistic child who had mastered
it at an earlier age could then use "that time" to focus on areas of weakness instead of being
bored reviewing something he already knew and more importantly, falling further behind in
areas that were already more difficult. I saw absolutely nothing wrong with pulling an
autistic child out of class when his peers were learning concepts he already knew... and
putting him in a class with younger children to work on issues with socialization, etc.
Schools may not particularly like this suggestion, but, this was not a matter of what was
"more convenient" for the school... it was a matter of "what was in the best interest of the
child"!

I had wasted a lot of time by not "moving on to phonics" and I hoped that other parents
would avoid making this one mistake I very much regreted in terms of how I worked with
Zachary on language issues! I finally did realize my mistake, however.. and there was no
"more" time to be wasted "feeling bad" about that... it was time to move on...for both
Zachary and I.

With the concept of "symbols" learned - symbols as “things” representing letters, shapes,
numbers, I then decided to focus on phonics. Note that this "next step", in our case, did not
involve "pictures" or flash cards of any kind. Pictures were still only part of the concept of
symbols... and once that concept had been taught, even if only with the alphabet symbols,
the next step to language in my opinion, was phonics.
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Picture symbols could be used to expand the child’s knowledge of symbols, but in my
opinion, once the alphabet was recognized as “a code” and the concept of “this represents
this” was learned, it was time to move on to the next concept — phonics! Undoubtedly, in
autistic children, communication could occur without an understanding of "the alphabet"
first, as had been expressed by many parents who said their children could read but had no
concept of the alphabet, but without that understanding progress was far less effective since
the "code" to communication had yet to be broken.

Systems using "words" or pictures on cards were not the best way to start teaching
communication to the autistic. Sure, over time, you could certainly make a child memorize
that the letters c-a-t spell "cat", especially if reward systems were used and have the
"association" made, however, I think it was much, much more productive to go the way of
the alphabet and then phonics...based on a very specific teaching method that involved
teaching the alphabet as a “whole” via the use of colors, etc., because for the autistic child,
in my view, it was a matter of simply teaching "the concepts" behind language - of helping
the child "break the code" - and once the code was understood, the child would understand
all "picture/word associations" - 10 pictures or words would be no more easy or difficult
than 1000 because once the "concept" was learned, the autistic child could easily generalize
it to understand "all similar things"... in this case, all picture/word associations! I was
convinced there was a right way and a wrong way to teach the concept of the alphabet.

This was what I had found to be true in my own son, Zachary.

Zachary knew his alphabet, now our focus would be phonics!

I wondered about the best way to teach Zachary phonics for about 5 minutes... and again, I
think I just "stumbled" upon the best way right from the start.

So, how do you teach phonics to the autistic child? Surprisingly, for Zachary, it had been
much simpler than I would ever have imagined. It had not been that hard and I did not need
a lot of expensive materials to do it. It had been quite the opposite actually!

I now knew for a fact that Zachary knew his letters, so I simply took each letter and went
through the alphabet saying: "A" says "ah" (as in apple), sometimes "a" (as in cake), "B"
says "buh", C says "cuh" sometimes ssss (as in city). Note: [ never told him the "as in"
part I provide here in brackets... I just provided the letter and the sound... if more than one
sound existed for the letter, I would say the first sound, join it with the word "sometimes"
for any additional sounds: So, for example, I would say: A says ah, sometimes a. That's
it.... nothing else... no other words, no associations (for example, "as in apple"), etc.... just
the sounds for each letter... THE SOUND ONLY - THAT WAS IT! I gave “the letter — the
sound” only — the lowest level to phonics — with no “word examples™!

In no time, Zachary could rhyme though the entire alphabet providing me with the
appropriate letter sound(s) for each letter. Below, I have provided in table format how I
taught Zachary his phonics verbally.
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There were a ton of materials out there to teach children phonics... and some were rather
expensive. However, any person who knew how to read knew the letter sounds... and so, I
provided those I used for Zachary in the tables below. Teaching the concept of "letters
having sounds" was all that I wanted to do... and that, I could do without a book or fancy
materials.

Below, I provided each basic letter sound for readers as well as consonant blends and
digraphs most often used. These provided more than enough to get any parent started with
phonics. For vowels... I did not provide the "label" of short verses long until much later... I
ended up trying to do that later on... although I found that once Zachary knew the sounds, it
really did not matter if he knew "this was a long a or a short a"... most adults do not even
know that. :0) For those parents who did not know the difference between short and long
vowels, the mystery was simple: if the letter sounded like the "letter of the alphabet"... that
was the long sound for the vowel - the other was the short vowel sound! In terms of
Zachary knowing the difference, this was not a "biggy" in my book as far as having to teach
that right away. Teaching the label of "short" verses long could come later... after all,
anything having to do with "labels" was quickly learned by Zachary, and so, I knew this
would not be a huge stumbling block later on.

Basic letter sounds were as follows - remember, I would not "say out loud" anything I
provided in brackets.... I said just the letter and the sound - that was all I provided for
Zachary... with a "sometimes" if there was more than one sound. This was key to Zachary
quickly picking up the concept of phonics. Also important was to note that for Zachary, |
taught phonics "by ear" not "by sight".

By that I mean that I did not use flash cards or other materials (paper, blackboards, etc.) of
any type... I sounded out each letter sound(s) for him. The reason I believed you had to
"sound" out the phonics was because, again, flash cards, pictures, associations, etc. brought
additional "parts" to the situation whereas letter sounds were just that... basic sounds - so
there was no "additional interference", no unnecessary distractions to the lesson being
taught!

Also, keep in mind that most phonics materials out there may not teach phonics "in order of
the alphabet"... taking each letter, in the order it appeared in the alphabet, and providing that
letter's sound(s) one at a time - in the correct order. Doing phonics the way I did them
below, in alphabetical order, provided for Zachary that continuation of the parts making the
whole... the alphabet letters making a sound... later on, I could easily "mix them up" for him.

For parents who wanted to try teaching their children phonics, I encouraged you to practice
a little with the chart below before actually undertaking the task. You wanted to be fairly
"fluid" as you start calling out the letters and their associated sounds. I learned that the
"hard way" and found it confusing even for me to keep this straight before I had gone
through this a couple of times... I wanted to keep the long and short vowel sounds, for
example, always in the proper order... always saying the "short" sound first, and then the
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long sound. I knew that would later help Zachary understand the difference... that the "long
sound" was always the "second one mommy said for that letter", for example.

Although I had not personally used The Phonics Handbook by Sue Lloyd (ISBN 1-870946
08 —1) in the sense that I did not teach Zachary phonics using this method involving motion,
in writing this text, I did look at the Phonics Handbook for “the basics” in terms of
“sounds”, “blends”, etc. As such, although I just used the “letter + sound” approach to
teach Zachary phonics, the information provided in this section based on “sounds to use”
and “what the basic sounds were” in terms of things like blends, etc., was very much
information from materials provided in the Phonics Handbook, by Sue Lloyd.

For those parents interested in purchasing this excellent guide, the reference for The Phonics
Handbook was as follows:

Lloyd, Sue, The Phonics Handbook, Jolly Learning, Ltd, 1996 (ISBN 1 987946 08 1).

As I reviewed the information in this book as I wrote this text, I soon came to realize that
this text was indeed a fantastic tool for the autistic. As such, if there was one “book™ I felt
to be “the best” for teaching language basics in children with autism — without a question —
this was it!

Thus, even though my materials “looked different”, much of the content in the information
provided in this section was based on materials put together by Sue Lloyd in her Phonics
Handbook — a handbook that in my opinion, was one of the best tools on the market for
teaching language in all children, but in my opinion, one of the very best tools especially for
teaching language in the child with autism or any other person having difficulty in either
producing or understanding language. Thus, although my materials were “different in
look”, much of their content in this section was based on the work of Sue Lloyd. I had not
used the “motion” in her teaching materials with Zachary, but I had used the basic “phonics
information” in terms of knowing for example “what blends to teach”, etc. and as such,
much of her information was included/integrated in what “I had done”. Granted, I had used
other phonics materials also, but, without a doubt, if I had to “go back™ and “start over” with
Zachary, I would have made greater used of materials presented in this text.
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'What you want to know to say before you say it for the
child...again, most of these words come from Sue Lloyd’s
Phonics Handbook (ISBN 1-870946 08 1). I encouraged
parents to use words their children especially loved (i.e., for
Zachary, I used “t is for truck”.

How it should come out when
you say it for the child... make
the appropriate letter sound
based on the example to the
left!

A says "a" (as in apple), sometimes "ay" (as in day)

n H

A says "a", sometimes "ay"

B says "b" (as in bat)

B says "b"

C says "k" (as in car), sometimes "s" (as in city)

C says "k", sometimes "sss"

D says "d" (as in drum)

D says "d"

E says "e" (as in egg), sometimes "e" (as in bee) E says "e", sometimes "ee"
F says "f" (as in fish) F says "f"

G says "g" (as in girl), sometimes "g" (as in George) G says "g", sometimes "j"
H says "h" (as in hat) H says "h"

I says "i" (as in pig), sometimes "i" (as in ) I says "i", sometimes "I"

J says "i" (as in jump) J says "J"

K says "k" (as in kite) K says "k"

L says "l" (as in lip) L says "l"

M says "m" (as in man) M says "m"

N says "n" (as in nest) N says "n"

O says "0" (as in off), sometimes "0" (as in open) O says "0", sometimes "oh"
P says "p" (as in pig) P says ”p"

Q says "q" (as in quack) Q says "q

R says "r" (as in rat) R says "r"

S says "s" (as in snake) sometimes "z" (as in because) S says "s", sometimes "z"
T says "t" (as in top) T says "t"

U says "u" (as in up), sometimes "u" (as in you) U says "u", sometimes "you"
V says "v" (as in van) V says "v"

W says "w" (as in water) W says "w"

X says "x" (as in fox) X says "x"

Y says "y" (as in yellow), sometimes "y" (as in sky) Y says "y", sometimes "i"
Z says "z" (as in zebra) 7 says "z"

I sounded the letter sounds out for Zachary a few times...
the entire alphabet.

always working my way through
Since Zachary knew "of the alphabet", he understood its parts...
understood the alphabet started with "A" and ended with "Z"...

he
and so, I wanted to provide

the continuity from A to Z without stopping in the middle. In fact, if I did stop in the
"middle" Zachary got upset and I had to continue until the entire alphabet had been
completed. Within a day or two, I then started to ask him to tell me the sound... and he

could! Iwould call out the letter and say, for example: "A says... "

the phrase by providing the appropriate sound...
letter, after he said the first, I simply added "sometimes...."
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learned the lesson... each letter had a specific sound(s) associated with it... that was all that
mattered. Once the concept was learned, it was understood and the concept of "letters
having sounds" could now be generalized to "combined letters"... or words! Once Zachary
understood and knew the basic letter sounds, more sounds could then be added... in the form
of short words and later basic blends and digraphs. Basic blends and digraphs were
provided below. Again, I taught these sound in the same manner as shown above.

Once Zachary knew his basic letter sounds, these came easily - the concept was the same...
each letter had a sound, so it was just a matter of putting the sounds together. For digraphs
(like "ch", all I had to do was say: "c, h says... and say the sound"... that was all it took!
The basics blends taken from Sue Lloyd’s The Phonics Handbook included:

bl, br, cl, cr, dr, fl, fr, gl, gr, pl, pr, sc, sk, sl, sm, sn, sp, st, tr, ch, sh, th, wh, kn
So, for all of these, I proceeded just as I had with the letters... For example, I would say:
KN says N (as in knee)

Note: I could have easily used the concept of equations to teach this same thing, but I saw a
problem with that. For example, if I said:

K+N=N

Zachary would catch on to that too... but, the more I thought about that, the more I thought
equations should be kept for learning math as much as possible... for me to introduce the
concept of an equation here may confuse him down the road... that was still too far ahead for
me... but, something I did want to mention. So, my preference was to use: KN says N.
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Then there were a few more complicated sounds to learn - again, this information was based

on that provided by Sue Lloyd in The Phonics Handbook.

'What you want to know to say before you say it for the
child... again, these were words from The Phonics Handbook
by Sue Lloyd — I provided these for example purposes only
and encouraged parents to use words they knew their
children seemed to “really like” or “already knew”.

How it should come out when
you say it for the child... make
the appropriate letter sound
based on the example to the
left!

AR says "ar" (as in car)

AR says "ar"

CH says "ch" (as in chair)

CH says "ch"

EA says "ea" (as in read -past tense), sometimes "ea" (as in
ea) - basically the same two sounds as the letter "e" above

n.n

EA says "ea", sometimes "e

EE says "ee" (as in bee) EE says "ee"
ER says "er" (as in her) ER says "er"
IE says "ie" (as in pie) IE says "aye"
OA says "oh" (as in goat) OA says "oh"
OI says "o0i" (as in coin) OI says "o01"

0O says "00" (as in foot), sometimes "00" (as in moon)
(both a short and a long to this one)

0O says "o00", sometimes "00"

OR says "or" (as in for) OR says "or"
OU says "ou" (as in ouch) OU says "ou"
ING says "ng" (as in song) NG says "ng"
QU says "qu" (as in quack) QU says "qu"
SH says "sh" (as in ship) SH says "sh"
TH says "th" (as in that) TH says "th"
UE says "ue" (as in cue) UE says "you"

Finally, certain sounds could be written in more than one way:

For example, for each of the ways in which the sound could be written, I would say to

Zachary:
ER says "er".
IR says "er".

UR says "ur".
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So as to not confuse a child too much, however, I recommended either introducing these on
separate days, fairly far apart or using an equation system as shown in this table. Again,
these "basic sounds/words" were taken from materials put together by Sue Lloyd in The
Phonics Handbook.

SOUND CAN BE WRITTEN AS
ER = IR = UR ER, IR, or UR (as in never, bird, fur)
AW = AU = AL AW, AU, AL (as in jaw, August, talk)
Ol =0Y OI, OY (as in coin, boy)
OU = OW OU OW (as in loud, cow)

Note that the important thing in the “equation” was to emphasize to the child that the sound
was equal even though the spelling was different. Zachary could easily grasp that concept.

This provided enough on "phonics" to get all parents started on the task of teaching phonics
to a child.

As mentioned earlier, the one thing I had not noticed until almost the completion of this
book, was the fact that in teaching phonics, although I had not realized it at the time, motion
had also played a part... in that Zachary had learned his letters via his Alphabet Train
video... a video that involved considerable motion. Thus, in my view, the alphabet had to
first be taught using motion, and color, and then phonics would come easily!

I had not personally used The Phonics Handbook to teach Zachary his “first phonics”
— the “basics before blends”, although I did go back later to use the information
provided in this text to supplement what I had done. My sister-in-law had used this
method and for her child, it had worked wonders. So, for Zachary, I knew that “the
motion method” described in this text had not been involved in teaching him phonics.
Clearly, for Zachary, the “sounding out” of phonics had been how he had learned
“basic phonics” at first. Yet, the more I came to understand, the more I saw why The
Phonics Handbook and its “motion method” was absolutely key. The critical link
between The Phonics Handbook and the “alphabet train video” was that of MOTION!
The Phonics Handbook used hand motions to teach sounds...the Alphabet Train video
used motion to teach the concept of letters and their names. Motion — I was convinced
was — like sound — a KEY element in teaching both the alphabet and phonics and I
suspected, that in teaching the alphabet, color had also played a critical role for
Zachary!

The one thing I did forget to mention in my first book (Saving Zachary: The Death And
Rebirth Of A Family Coping With Autism) as it related to phonics, was that I also used a
video called: Learn To Read With Phonics/Mrs. Phipps and Snoothy. One website that
sold this video was http://www.videolearning.com/S0702.HTM. This company sold over
15,000 videos. The one I was talking about was item 10-7060. This was an absolutely
excellent video for teaching letters and phonics. On this video, letters were written out
carefully to show the child exactly how the letter was made (upper and lower case) and each
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letter's sound was then clearly given. Zachary did watch this a few times, but he really got
the idea behind phonics simply by my calling out the letter sounds as done above. The
video was simply something I used to reinforce the concept of phonics while I got to relax a
little. This video costs $30.00. You may want to check with your local library ... or local
schools. If they do not have these same products, they probably have at least something
similar... Zachary knew all his letter sounds before watching this video simply based on my
“sounding them out”... but, this video was good in that it also carefully showed how to
make each upper and lower case letter too! So, the phonics video had not been involved in
his actually “learning” the phonics.

Finally, once Zachary knew these sounds for "letters", I could then move on to the next

step... WORDS! Another great resource from Mrs. Phipps for this topic is:

Learn To Read: Volume 2 This video dealt with soundable words, repeated vocabulary,
word groups and word families. Five stories were acted out by children as Mrs. Phipps
sounds out each word as it appeared on the screen, read the sentence, and then allowed time
for the children to read. This was item no. 01-4203 (65 min. $ 29.95). Although I had not
personally used this one, another parent of an autistic child suggested it as an excellent
video, too!

Buying resources such as these can get rather expensive. As such, I encouraged parents to
split the cost of such materials among support group members, etc. and to “create your own
library as a group”. I also would not “stock up” on a ton of resources until you knew your
child had mastered the first levels that needed to be mastered before moving on to the next
and buying the “resources” for that.
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Words!

Words were easy to teach once phonics had been mastered. I just wrote a simple word, like
"cat" or "dog" and ran my finger under each letter as I put the "sounds together" for
Zachary. Iremembered how Zachary's face totally lit up when he finally understood
exactly "where words came from"... these symbols, letters bunched together or "words" that
were everywhere in his world... he now understood. Another huge piece of the "language
code" had been broken for him. He finally understood how it "all fit together".

After the concept of words had been taught, I worked with a few flash card sets simply to
reinforce reading ability. I found at first I greatly underestimated Zachary's potential in
terms of reading. I, like all parents, started out with words like cat, dog, etc. I soon
realized that Zachary was capable of much, much bigger words. That realization came to
me when [ awoke one morning to the sound of Zachary reading a label in my bedroom... a
label he saw on the television... with perfect pronunciation, he read: "Panasonic". Again, it
was just a matter of learning the concept... and once the "concept" was learned, he could
easily generalize it to any word and moved forward quickly in terms of his ability to read.

So, from then on, I knew "big words" were ok too. As long as Zachary knew the phonics,
he could pretty well make out the word. I now used flash cards to teach new words. A
company called Frank Schaffer Publications made the flashcard set I liked the most. You
could buy various sets of flash cards (I had 3 sets) with the word on one side and the picture
on the other. The sets I had were for 1) action words (product no. FS-3214), 2) picture
words (product no. FS-3205), 3) blends and digraphs (product no. FS-3210). These were
excellent products for the autistic child. I simply picked them up at a local school supply
store. Any school supply store should be able to order these products as this is a fairly large
school supply company and it was very well known. I looked for their website, but could
not find it off hand. If someone did find it, please forward it to me via my website and I
will provide it for all parents on my website.

With these flash card sets, Zachary greatly rejoiced whenever he could make out a word and
I would flip the card over to show him the picture. Seeing the picture when I flipped the
card for the word he read acted as "the reinforcement" to go on. I did not have to use food
or anything else to get him to read once he understood the concept that letters had sounds,
and when sounds were put together, they made words... and words labeled things. That all
important label provided what he so desperately needed to begin to cope with so much in his
environment... and for Zachary, "breaking the code" provided plenty of reinforcement in and
of itself!

Zachary's face showed an immense fascination when I put the "letters" and "sounds"
together to "make things".... "words". It had been like seeing a little light bulb turn on when
he figured out that letters had sounds, and sounds, put together made words, and words
provided labels for things... and these labels helped understand "everything else". I literally
saw the amazement in his eyes and the joy in his face when he figured that out with the first
word he read: C-A-T. That critical "connection" had once again been made!
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In no time at all, almost overnight, he had developed the ability to read! In looking back, I
spent a great deal of time, just labeling things. A whole new world had opened up. I was
so happy that Zachary was finally "talking"... or so it seemed!
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Talking In Labels and Commands ... "Reference" Communication...
The Autistic Child's Preferred Ways to Communicate!

What I failed to realize for a long time was the fact that all of Zachary's speech now simply
consisted of labels (words) and/or commands. He knew "what certain things were" and he
had figured out that basic commands always produced the same outcome... commands like:
"juice please", or "let's go".  There were also the "yes" and "no". Because he could
respond with "yes or no", I made the mistake of taking this for "conversation" for a long
time. His world became one that consisted completely of labels, commands and one word
answers...these I came to understand were just variations of "labels"... not actual

conversation Conversation was still very much absent.

I now truly became aware of the fact that, for Zachary, "talking" was in "labels and
commands". I realized that like labels, specific commands represented or "produced" very
specific outcomes. "I want water", "open the door", "let's go walking", "car ride"... as did
"yes" and "no" - all of these things produced very specific results... and the results were
always the same. Thus, all these things, to Zachary, were no more than variations of
"labels". It took no time at all for Zachary to figure out the fact that like labels, commands
and "yes" or "no" always produced the same outcome... it had taken me much much longer
to actually see that for Zachary, these were just extensions of "labels". Labels, commands
and one word answers quickly became his "preferred" mode of communication... not only
did they produce a specific result, but he could "get things" through commands and "have
someone else do the work"... positive reinforcements indeed... for more than just the autistic

child! :0)

Labels, commands and one word answers provided for Zachary concrete things and as such,
he quickly learned to "tuck these away" for future use... what I have come to term "reference
communication"! Reference communication was something we all do, but, for the autistic
child, "reference communication" can become a huge tool as the child continues to "decode
communication", as we will see under the language section addressing how to teach
conversation and the concept of a "sentence" to the autistic child.

Reference communication played a critical role in terms of helping the autistic child
understand "Safety Issues". I strongly encouraged all parents to read this section, for in
areas of "safety", incomplete or inaccurate reference communication can be a matter of life
and death!
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Conversation

As I read more on parent discussion boards, it soon became evident that although Zachary
knew a ton of words, the fact that he spoke in labels and commands meant he was still “non-
verbal” in that actual communication still was not there. I soon realized that the term “non-
verbal” was a term that meant many different things to many parents. In my view, “non-
verbal” should mean that a child only had a few words or none at all. “Non-conversing”
was a more appropriate label for children like Zachary — children who had a wonderful
vocabulary but still could not carry on a conversation. As much as I hated all labels, at least
this one was more appropriate.

I now needed to figure out how to "get" actual conversation from Zachary. Coincidently,
another factor would fall into place just at the time I needed it to.

Zachary had been on a supplement called TMG (a Kirkman Labs product) for close to two
years now. Kirkman Labs specialized in products for the autistic. This particular
supplement was supposed to help trigger language in autistic children, and I did suspect it
did do that for Zachary - initially. I ended up running out of TMG in early July of 2002,
just as we were leaving for a trip to visit relatives in Canada and, at the time, I decided that
since Zachary was now on enzymes, I would no longer use the TMG and see how that went.
TMG had a pretty strong dose of vitamin B in it and from parent discussions on the enzymes
and autism Yahoo group, http://groups.yahoo.com/group/enzymesandautism/, I came to see
that many parents felt their children could no longer tolerate TMG and other mega-dose
vitamin products once their children were on enzymes. Enzymes helped to better break
down food and supplements taken in by the autistic child, and as such, fewer supplements
seemed to be necessary.

To my utter amazement, within a couple of days of being off the TMG, Zachary actually
started to show more conversation... more actual responding to questions using more

words. I could not believe it and thought it was just me... until others noticed it too. I did
not know if this was just a "fluke" or if there was more to this... but I did know, that for
Zachary, conversation started after I took him off the TMG. I wondered as to why that
could be. I had never seen any studies on the long-term use of TMG and the result of then
"going off the supplement"... so, I really had nothing to go on... just this one observation... in
my own son.

Like other parents, I suspected that the enzymes did indeed allow Zachary to absorb more of
his supplements and that perhaps now, he was actually getting too much Vitamin B. I had
also removed the Super Nu Thera from Zachary's supplement list, again, based on comments
from other parents who stated that "mega dose" vitamins had negative effects on their
children once they were placed on enzymes. I had learned enough the hard way... so when
the enzymes went in... the Super Nu Thera went out... it was only a couple of months later
that the TMG ran out. I had placed Zachary on a regular cfgf (casein free, gluten free)
multivitamin and so the TMG had been providing an extra dose of Vitamin B he probably
no longer needed once on enzymes.
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Again, this was simply a theory based on what I observed in my son - but literally within
days of being off TMG, Zachary started to show signs of the ability to hold a conversation...

nmn

it could have been a "fluke", "a coincidence", but I had no way to know either way.

At the time of the writing of this text, Zachary has been off TMG for about 2 months and his
conversation skills were truly improving. This was the point at which we were. But, we
had made progress even in the last month and so I wanted to share with parents my
ideas/thoughts in this area as well... in terms of how I was tackling the whole issue of
conversation based on what I had come to understand in terms of the autistic child's inability
to process the whole without first understanding the parts that made up that whole.

The challenge with conversation was that it was random... it had no order. So, how do you
even begin to bring order to something that had no order? How do you break down the
"parts" to a sentence, for example, so that a very young child could understand how the
"parts" of a sentence "fit together" to form a sentence and that sentences were then put
together to form conversation.

I had noticed for a long time that if I asked Zachary to repeat a sentence, he could repeat the
first few words, but then, the rest got all "garbled" as he tried to recall and repeat it. Why
was that, I wondered?

Well, if you think about this issue of language in terms of the autistic child's inability to
process the partial, what I believed to be the root cause of almost all their problems, then it
all started to make perfect sense.

Letters, sounds, words... all of these, in and of themselves provided a "label" of some kind.
For example, "A"... this was the letter "A"... that letter was now recognized as an entity in
and of itself once it had a label specific to it and it only. The same was true for sounds and
words... they provided "labels" for things and became entities in and of themselves... the
"part" had now taken on a whole and so, it now became very, very easy for the autistic child
to communicate in labels because these "names" for things define specific objects... whether
those objects were "wholes" or "parts" of something else... the label made objects entities in
and of themselves.

For example, the label "1/2" took a "partial" and made it "whole" ... the label 1/2 made the
fraction, "the part", an entity, a "whole" in and of itself... something that could stand alone
and be recognized as "1/2".

If indeed the autistic child had trouble with the processing of the parts making up the whole,
as I firmly believed to be the case, it made perfect sense that a "sentence" would only appear
as a bunch of incomprehensible "parts".... that until the child was shown the labels to those
parts and shown how the parts fit together, that conversation would not come easily.

I thought a lot about this issue - how could I make such a young child see the "parts" to a
sentence? To show the "parts" to the sentence, I would have to somehow
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"compartmentalize" the various "parts"... to allow Zachary to see individual parts first, and
then to see them come together to make a sentence. So, how do you do that?

I came up with an idea... but I must admit, for quite a while, I debated as to which step
should actually come first... the labeling of words as nouns, adjectives, verbs, adverbs, etc.,
or the physical representation of a sentence in compartments to show the "parts of the
whole". I had not thought about teaching the concept of a noun, verb, etc. to a 5 year old...
and so, I simply decided to go with the concept of "compartmentalizing" the sentence
visually for Zachary. [knew Zachary quickly grasped labels and so I felt the "concept" of
breaking the sentence down into its parts visually should come first, and the labels to those
parts, second. Once the "parts" were "there" visually represented, I could then worry about
labeling them accurately later on. Partial labels would be enough for now.

As with everything, when it came to working with Zachary, I always went with my instincts
as to which way to go. I had figured out a long time ago that the "voice" within me was
there for a reason... and mothers, in particular, seemed to have been given a fantastic sense
of instinct when it came to caring for their children.

The reason I decided to go with visual compartmentalization before providing labels for
words (such as nouns, verbs, etc.) was very much in keeping with my theory that the true
problem was first and foremost one of processing the parts to the whole... and that once
those parts were understood in terms of how they related to the whole, labels would come
easily. If my theory was correct, an autistic child would not be able to "label word types"
(i.e., a noun, a verb, etc.) until he first saw how the words made up the whole... the
sentence... and for the autistic child, the best way to do that, was via a visual representation
and compartmentalization of "a sentence".

So, how do you put a sentence into "compartments"?
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Sentence Compartmentalization Via Bubble Graphs

The answer was in what I called "bubble graphs". This concept was based on something |
myself had learned when I was in 4th grade. [ modified the concept to make it more
applicable for the autistic - specifically! I did not believe this concept was still taught in
schools, but it was a fantastic way to teach the "parts" of a sentence... for any child - autistic
or not!

Before we get into the concept of bubble graphs, I wanted to emphasize to all parents to read
my section on the importance of colors in the life of the autistic child. I believed that colors
and shapes added extra elements or "parts" to bubble graphs that further help solidify the
"compartmentalization of a sentence" for the autistic child... and as such, I would encourage
all parents to make use of colors and shapes if they decided to try this. Note that sentence
parts should have the same color and shape. For example all information related to the
subject should look the same in terms its shape and color used. This in my opinion, helped
to group that sentence part into a whole of its own... apart from the rest of the sentence. As
such, I decided to use the following shapes and color codes with Zachary:

Red oval = subject info (article, subject, adjective), blue square = verb info (verb, adverb),
green rectangle = object of the verb info or object of the preposition (depending on how
technical you want to get at this stage — answers who, what, when, where, why, how — here,
it was “how” in the sense of, for example, pulling with something verses the “how” you
would see as an adverb, such as “pulled slowly”), brown hexagon = preposition info, purple
cross = conjunction info.

Note: There were two types of bubble graphs presented for each sentence in the examples
below... part “a” and part “b”. There was a tendency to move on to “part b’ quickly —
perhaps simply because these bubble graphs were so much fun to do — but, as with
everything in teaching the autistic, I believed the concept presented in “part a” had to be
well understood first, before moving on to “part b and actually trying to “break out” the
bubbles for labeling purposes. The key in everything was always to make sure the lowest
building blocks were well laid before moving up in terms of going on to the next concept.
If the lower building blocks were not properly laid the foundation to teaching language and
conversation would not be as strong and as such, I wanted to caution parents against the
inherent desire to “move along quickly”. I found I came much better at gauging Zachary’s
pace in this area... I did not want to move too slowly (as I had done with labeling), but I did
not want to move too quickly either (as I had done with teaching money — see Teaching
Money section for more on that and how I think this needs to be taught)! :o0)

Using The Bubble Graph Concept...
To Show How The Parts (Words) Fit Together To Form The Whole (The Sentence)

I used the following three sentences in working with Zachary - the first being the simplest,
the last, the most difficult.
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1. The train pulled into the station.
2. The long train pulled slowly into the station and was loaded.

3. The long steam train pulled slowly and carefully into the station and was loaded with
logs, cars, trucks and coal.

The first sentence would be represented as follows in a bubble graph:

la. The train pulled into the station.

Before I went any further, I provided a basic list of prepositions and conjunctions for parents
as basic review. Teaching this concept to Zachary necessitated I have a basic understanding
of grammar... nothing complicated... just the very basics! :0)
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Prepositions And Conjunctions

Prepositions include: above, across, after, around, at, before, behind, below, beside,
between, by, down, during, for, from, in, inside, into, of, off, on, out, over, through, to,
under, up, with.

Conjunctions include: and, but, or

An excellent reference/workbook for parents was that of Wanda C. Phillips' "Easy
Grammar" series: http://www.homeschoolbooksource.com/EasyGrammarDailyGrams.html.
It provided a basic overview for grades 2/3 that went over key grammar concepts. But, any
basic grammar book would do if parents felt they needed to "brush up" on grammar.

There were several key things the "bubble graph" representation did for the autistic child.
Actually, this concept could be used for any child... and as such, would be an excellent way
to help integrate the autistic into classes with their peers.

This graph took the sentence and broke it into pieces... its parts!

Note: When I was young, all we used were "bubbles" or ovals... I varied that concept a
little, because I thought that a different shape and colors for each "word type" or "sentence
part" would be more useful to the autistic child. Variety in shape and color, I believed,
would truly help reinforce these concepts.

Also note that I showed "ideas" as parts to the whole. For example, the concept of "into the
station" was left together... it conveyed one idea... and answered one question: The train
pulled where? Into the station. This should greatly help with further sentence analysis in
terms of actual labeling, etc., later on. Likewise, at this point in time, the subject
information was all left into "one bubble"... the words "the" and "train" belonged together.
By doing this, I hoped to help Zachary group ideas or concepts. I could then pull them out
when it came time to label the "types of words". For now though, in order to understand
conversation, what mattered was the understanding that sentences were simply small “parts”
lumped together and that each “part” consisted of an "idea".

When the time comes to label the parts, this sentence would look as shown below in 1b...
again, [ believed “part a” had to be mastered before moving on to this level.
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What the bubble graph concept did was that it provided a means by which the child could
mentally compartmentalize a sentence as it was being said... and I hoped that this would
help Zachary, and other autistic children to remember what had been said more easily during
actual conversation or teaching. The concept was really quite simple and it was one I could
build on as the sentence became more and more complicated and as the Zachary grew and
learned more about grammar... about the concept of prepositions, conjunctions, phrases, etc.
The key for the parent was just to start doing as much "labeling" as possible... to start with
the basics and then to expand from there!

For example, in sentence no. 2, the sentence was slightly more difficult. Here, I added an
adjective (long), and adverb (slowly), a conjunction (and) and another verb (was loaded). In
spite of the greater difficulty, however, the concept remained the same.
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2a. The long train pulled slowly into the station and was loaded.

e e e

So, this was basically, the same concept as in sentence 1... with just a few more words
added. As far as the "and was loaded", this was where I was taught the "second verb"
should go when I was a child. However, if that was too confusing for Zachary, I would not,
at this point, have had a problem with moving the arrows to go from "into the station" to
"and was loaded" instead of in between "pulled slowly" and "was loaded". The idea was
just to get Zachary to "grasp" the ideas in the sentence. To try to develop conversation, |
just wanted to ensure the concept of "compartmentalization" of parts (words/phrases) to the
whole (the sentence) was understood.

Expanding sentence 2 for the "labeling stage" would give us 2b as shown below (again, this
only needed to be done much later... when Zachary was fully comfortable with part "a" of
graphs 1, 2 and 3 - and understood the concept of compartmentalizing "ideas" very well):

134

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

Now, each part of the sentence could be labeled for Zachary. Again, labeling, in my view
would come after the concept of "ideas" within a sentence was learned. In school, most
children probably learned this stuff in 2nd or 3rd grade. Since Zachary was only 5, |
figured I had time (although, at the time I started doing these exercises with him, again, my
enthusiasm got the best of me — again!). But, as I was practicing all these graphs with him,
I tried to make sure I labeled for him as much as I could as we work (keeping it to subject
info, verb info, object of the verb info was the best way to start). If [ saw [ was getting
ahead of what Zachary could grasp, I simply had to slow down on the "full breakout" and
work with the simpler "grouped" ideas graph (the first graph for each sentence). It really
depended on Zachary as to how fast we would get to the "full breakout" and "full labeling"
of articles (i.e., the), nouns (i.e., train), adjectives (i.e., long), verbs (i.e., pulled), adverbs
(i.e., slowly), prepositions (i.e., into), and object of the verb (i.e., station... with associated
adjectives, articles that go along with "station").

Now for sentence 3. This was, again, the same concept - just a little more complicated.
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3a. The long steam train pulled slowly and carefully into the station and was loaded with
logs, cars, truck and coal.

Note that no matter how difficult the sentence became, the "ideas" were grouped together, to
facilitate comprehension and provide that "compartmentalization" of sentence parts |
believed could help Zachary with actual conversation as it helped him understand the parts
to the whole.

NOTE: As I did these examples on a chalkboard and worked with Zachary, I noticed he
became confused with the sentence flow... that was easily fixed by a simple arrow change...
now the arrow flowed exactly with the sentence... from "into the station" to "and". Zachary
easily grasped the concept of bubble graphs. He was truly fascinated by it and
enthusiastically answered with the correct answer when asked: "what goes in this
bubble?"... so, I was sure this concept would work well for him! I had done this sentence
with Zachary the day I first introduced the concept of bubble graphs to him. As usual, I
always had a tendency to “get ahead of myself” when I saw how well Zachary grasped
certain concepts. [ literally had done all 6 of these bubble graphs with him in a matter of an
hour or so. As with everything, the "complexity" of the sentence made no real difference
because once the concept was learned, it could be applied to any sentence. I did encourage
parents to start with simple sentences first, as I did however, to let the concept be understood
in its easiest form first and to really work with “ideas” first as opposed to what was shown in
part “b” of each example. I planned on “going back™ a little to make sure Zachary truly
understood the “subject” verses the “verb” info, etc., and I knew that right now, he did not
have that understanding... although he certainly loved making these graphs. :0)

Zachary did have a fantastic memory though...a week later, Zachary was able to recall the
entire last sentence from memory, in perfect order with no visual whatsoever! Truly
impressive for a child who could barely recall a sentence when it was spoken to him in
“conversation” right now... but, [ knew this concept would ultimately help him with overall
conversation issues! Thus, if I could teach him to do this for all sentences as he heard them,
to automatically "compartmentalize them", I believed this would greatly help with his
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comprehension of language and his ability to actually hold a conversation and respond in
"bigger sentences" than one or two word sentences as had been the case in the past. :0)

The idea for parents here was simply to experiment and do what worked best for your

child. The above, 3a, was better for "idea comprehension" and "sentence" comprehension
in terms of "flow" than was 2a ... and "idea comprehension" was the first objective! The
exact label (see 2a for “proper” label of that arrow going to “and” as it had been taught to
me as a child) could come later once Zachary understood the concept of sentence parts and
what each represented. He had after all, just recently only had his 5™ birthday — so I still had
some time to get these concepts across. :0)

Finally, for the "full blown" labeling stage, sentence 3 would appear as shown below in 3b.

3. The long steam train pulled slowly and carefully into the station and was loaded with
logs, cars, trucks and coal.

Note the changes I made to the flow here. This was slightly different from the way I was
taught to break a sentence down into its parts, but, I believed this worked better for the
autistic child... at least in the beginning. Actual proper labeling was not that big of an issue
in that once the concept of "ideas being grouped" was understood (part "a" to examples 1, 2,
and 3) it was much easier to "tag the label" to the idea. Autistic children strived on labels.
Shifting the visual representation of “parts” in and of itself did not change the actual “label”
of those parts, and hence "shifting them around", in my view, was not that big a deal. Once
the concept and the labels were put together, it should be much easier to shift things as
needed based on what seemed to work best for the child.
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Again, note that I had switched the arrow between "into the station" and the word “and”
leading to the next verb in order to facilitate Zachary's comprehension. When Zachary was
ready for exact labeling, that arrow could be moved to its “proper spot” as in 2a... but, at this
stage it was fine like this since it helped keep the ideas or “parts” together and helped with
sentence flow, allowing Zachary to focus on the concept of “ideas” to language/
conversation. The shapes maintained the concept of "groups" of similar things (i.e., all red
oval items referred to the subject, all blue square items referred to the verb, etc.).

Providing this consistency in labeling via the shapes and/or color would greatly help
Zachary as he moved from "idea groups" to "labeling of words within an idea".

So, to recap, I would suggest doing "bubble graphs" with "ideas" lumped together first and
ensuring that concept was well grasped (graphs 1a, 2a, and 3a type stuff) to help the child
with "categorization" of sentence parts and ideas and then, later down the road, I would get
into the full blown "labeling" (graphs 1b, 2b and 3b) of sentence parts as shown above.
Note, there was nothing wrong with starting to label, subject items, verb items, etc., almost
right away as long as the child was grasping the "categorization" of each group of "ideas"
(i.e., the subject info, the verb info, etc.). Indeed, Zachary actually showed great interest
when I actually "blew out" the bubbles for labeling purposes. The entire concept of bubble
graphs fascinated him... understandably so... since before him were the keys to unlocking yet
another code for language... sentence parts!

Once the "ideas" or “parts” were captured visually, the actual exact labeling of sentence
parts could really take place, and in my opinion, truly move the child forward in mastering
language and conversation.

As with everything, when the child was ready for the actual "labeling" of everything that
"labeling" of specific sentence parts needed to take on a specific order to help the child see
how the "parts" (word types, such as noun, adjective, verb, adverb, etc.) fit into the "whole"
(the sentence). Each word type (i.e., noun, verb, etc.) needed to be specifically defined.
For example, a noun was a person, place or thing.

Providing labels to sentence parts would further help Zachary grasp the concept of language.
This was a good reference for teaching language basics.

http://web2.uvcs.uvic.ca/elc/studyzone/grammar.htm

The concept of bubble graphs as shown above could then be expanded specifically to teach
grammar or actual word types such as nouns, verbs, adjectives, etc.

For example, for nouns, a bubble graph could be made to show "nouns" in the top bubble
with that bubble having arrows to three separate bubbles below: persons, places or things.
Each of those bubbles (persons, places, things) could then be made into bubbles of their own
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with examples of each below in yet more bubbles. For example, under a "top bubble" for
"person", you could add arrows to a bubble below with the words: mother, father, sister,
brother, doctor, teacher, Zachary, Andrew, Anika, etc. The same could be done with
"places"... with words in the lower bubble including things like: beach, park, home, school,
Chicago, Arizona, work, etc. Likewise, the same concept can be used for "things".

The concept of the bubble graph was a very powerful tool for the autistic child in helping
him to break the code to the meaning of sentences and "how they worked". IfI found that
Zachary was having too much trouble grasping idea groups, I would simply try to start by
labeling the various word types and seeing if that worked better instead (i.e., making bubbles
to define nouns, etc. as explained above).

For the absolute genius in labeling sentence types, this was a fun link that would surely keep
any little genius from being bored!

http://www.virtualsalt.com/rhetoric.htm

Note that in labeling actual sentence word types, I had a specific order in mind.... first the
noun... then anything related to the noun... like the adjective (big, fast, etc.) or the article
(the, a, etc.). I would not move on to the next "type of word" (i.e., a verb), until all types of
words relating specifically to the first type (the noun) had first been identified (i.e., the
adjective, the article) and their association to the first type of word, the noun, carefully
shown and defined.

Finally, the next step would be to take the same sentences you had previously used and to
"move them around" to show how simply changing the order of the words could change
sentence meaning as well. Again, I would use the bubble graphs to do this.

If you think of the "building blocks" approach... it was my belief that language should be
taught as follows to the autistic child:

1. Start with the alphabet (using songs, colors, border type posters, etc.)
2. Show the child that letters had sounds.

Note that I did not say: Tell the child each letter had "a" sound. That would be incorrect
since some letters had more than one sound. To say each letter had "a" sound would
introduce confusion for the child when "another sound for that letter was taught"... and I
believe that once "labeled" as "each letter had "a" sound", you would have a very difficult
time undoing that label showing only "one sound association". That was why I felt my
approach to phonics had worked so well with Zachary... I gave him all the sounds for each
letter at once, simply using the word “sometimes” between the letter sounds! By
introducing all the basic sounds for one letter all at once, I did not “surprise” Zachary by
trying to introduce “additional sounds” for the same letter. So, the key was to say: "letters
have sounds"...and to say that a letter can have 1, 2 or maybe even 3 or 4 sounds... and to
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simply join those sounds with the word “sometimes”, as explained in my section on
Phonics.

I would work on showing the child the sound(s) for each basic letter by saying them out
loud... going through the entire alphabet each time. That provided continuity for the child.
In addition, it was less stressful. To stop in the middle of the alphabet may prove stressful
for a child who could not cope with partiality, what I believed to be the root of almost all
problems we saw in autistic children. With practice, the child would see the "label" to each
letter and sound association, and as with everything, that "sound" would become an entity in
and of itself and so, as time went on, it became easier to go through sounds "out of order"
and to mix up the alphabet. From the time I started to teach Zachary sounds, to the time I
could mix the letters up took only a matter of days.

3. The next step would be to show the child that you could put letters together, to make
new sounds (digraphs) and that sounds could be put together to make words...and that
WORDS provided LABELS for things!

4. Next, I would show the child that you could put letters/sounds together to make words.
Once Zachary knew his letters and sounds, it was simple to "put them together" for him... to
simply write a word and have him read it by saying: "What does that say"? or "Read that
word" and putting my finger under each letter as I showed him to read the first few words.
After just a few, he was off and running...

5. Next, I would provide a "visual" representation of the "parts" of the "whole"... the words
that made up the sentence by use of what I called a "bubble graph" as shown in 1a, 2a and
3a.... and eventually moving on to 1b, 2b, and 3b after the child had grasped the concept
shown in la, 2a and 3a.

6. Next, I believed would come the labeling of word types within a sentence... a noun, an
adjective, a verb, and adverb and so on... in a very specific order, as noted above.

Order I would suggest: noun, article (i.e., the, a), adjective, verb, adverb, object of the verb
or preposition (answers who, what, when, where, why, how), phrase (idea), preposition
(with, under, into etc.), and conjunctions (i.e., and - words that join ideas or phrases). Show
that ideas could be put together to make a sentence. Sentences should be labeled as
complete thoughts. Sentences could be put together to make paragraphs. Paragraphs could
put together to make a story, show a lesson, provide information or for pleasure/fun.
Lessons had to be defined as teaching you facts, morals or could be just for "fun". Each one
of these things would need to be labeled and defined as its own entity, with its purpose made
as clear as possible for the child (i.e., the paragraph, the sentence, the lesson, etc.).

7. Next, I would change the order of the words in the sentence... the order of phrases
within the sentence to show how changing order can change the meaning as well! :0)

140

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

8. The next step to actually getting to conversation was to help the child "visualize the
bubbles" away from the paper/board - as conversation was taking place. This could be done
using your finger and "drawing/placing/pointing to the bubbles in the air - as you spoke".
This provided a visual reinforcement for the child that "conversation was simply sentences
with parts"... and should help take the concept of “bubble graphs off the wall or
chalkboard” to apply it to daily life!

9. The final step would be in helping the child focus on the "important parts" of the
sentence... to explain that "when people talk, the important stuff was usually at the
beginning or the end of a sentence" and that you had to "answer" the person. To answer,
would mean to answer the question, or reply to the last part of the sentence. Role playing
would greatly help in this area. For example, I often asked Zachary a question and then
provided the answer to... and then, made him repeat it.

For example, if I asked Zachary: What are you doing? If he did not answer, I answered for
him and told him: "say... I am watching tv mom"... and he usually then repeated the answer
for me. Much as with echolalia and "ordering language", this helped him to "order"
appropriate responses for future use - reference communication, as talked about earlier.

Zachary was just starting to initiate conversation... right now, he answered my questions.
He was getting slowly better at using more words in his replies. I had also noticed that he
was now using more "statements of fact" in his conversation as opposed to labels and
commands. For example, he was finally saying: “I am tired” and expressing emotions or
“how he felt” more. Since autistic children had such limited speech... and speech
development was often so lengthy, it was easy to fall into the trap of "conversation" simply
taking on the form of "questions" initiated by the parent/caretaker. Parents, like children,
needed to work at increasing the variety in terms of the types of language used... to move
away from "just questions" to "exclamations, statements of fact, etc." I, personally, found
this hard to do after having spent so much time always "questioning" Zachary.

Although I, myself, was just really at this stage of moving from labels and commands to
actual conversation with Zachary, I found that he was quite receptive if I did the following:
When he asked for something, I took it the next step by asking him for the "object of the
verb"... in other words, I always tried to ask him to answer the "who? what? when? where?
why? or how?" behind everything he wanted. When he said something, no matter what it
was, | tried to "tag on" one of these questions to expand on the idea.

A simple: "give me that" on his part was followed by a "what do you want that for" on my
part. "I want juice, please" on his part was followed by a "where are you going to drink that
juice?" on my part. It was easy enough to switch the "who?, what?, when? where? why?
and how?" around to create a little variety in speech. For example, I could also respond:
"how do you want your juice?" or with "when do you want some juice?". At this point, I
pretty well always had to answer for Zachary, and make him repeat the “answer”, but that
was fine since I knew this helped build that “reference communication for him”. Anything
to help further the idea just one more step would eventually go a long, long way toward
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helping actually get to conversation. :0) Using this concept in reading books, and pointing
out the "who? what? when? where? why? how?" as the book was read should also help a
great deal in making this whole concept of phrases as ideas, or parts to a sentence a lot more
concrete.

Obviously, since I was just starting to do this myself, Zachary still struggled very much with
my doing this... so, I always helped him along by giving him the answer and having him
repeat it.  This did a couple of things. It helped reinforce the concept of "what is the object
of the verb"... and therefore, this helped him "understand the ideas" or "parts" to the
sentence and made my paper examples of bubble graphs now become practical, concrete
examples of speech that he could use for future reference. Once I could get Zachary to
think this way, I believed conversation would flow much more readily and that
comprehension would be greatly increased (although I did believe he truly understood a lot
more than I gave him credit for :0) ).

The key to all language, however, in my opinion - was labeling and the definition of purpose
for each type of word or phrase! The more parents labeled and explained, the more the
child would understand - the more he would "break the code" and the greater his progress
would be... in all areas!

Given what I had come to understand, as provided further in this document, I also
believed that motion was critical in terms of actually understanding language and the
meaning of words. Thus, “moving bubble graphs” would be the best way to teach the
“concepts” behind language (via software, videos, etc.).

In terms of teaching language, there were a few other key areas that I also wanted to address
in terms of "how" I would teach them based on what I had seen in Zachary.
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Teaching Synonyms, Antonyms, Homonyms, Homophones and Acronyms
To The Autistic Child...
Synonyms and Antonyms

Much like the concept of "same" and "different", the same stumbling blocks were true in
teaching the concept of "synonyms and antonyms".

I knew this had been another area of struggle for Zachary. I found that the key was in
"which words" I used to teach this concept. Zachary understood the concept of "equal to",
so, when teaching synonyms or antonyms, or the concept of "same" verses "different", the
words "equal to" or "not equal to" went much further in getting the point across than saying
for example, "means the same thing as". "Means the same thing as" had no meaning to
Zachary... for him, all things were "this" or "that"... so, the difficulty was in breaking that
understanding that something could only be "one thing"... that only "one word" could
represent "one thing". The best way to do that was to use the words: "equal to" or "not
equal to"... that made it clear and provided the "order" Zachary needed to understand the
concept.

Once he learned what words could mean the same thing or could mean opposites, I could
expand his vocabulary even further by using "equal" or "not equal". By the way, the
concept of opposites worked well for Zachary... so, responding to "what is the opposite of
... would not be difficult for Zachary. Again, however, it was an "all or nothing", up verses
down, open verses closed... so to teach “more” antonyms, I believed there would be greater
success in expanding vocabulary by perhaps switching between the use of "not equal to" and
"opposite of".... in the same way that "equal" should be used along with labeling something
as a "synonym". Proper labeling was critical! One or two word labels were best to teach
concepts. As with everything, I found it critical to try to teach the "in between", the "parts"
or "variations" to each concept... to use examples that showed degrees of "sameness" or of
"difference".

Words That Teach Quantity, thus, were another excellent tool (see section on Words That
Teach Quantity).

The key to teaching so many concepts, I found, was simply to use "equations" to teach
variations of the same concept. This, I believed, was the critical key to overcoming
issues with incomplete reference communication — especially as it related to issues of
safety (see section on Safety).

In teaching the concept of "same verses different"... I took pictures that looked alike, but not
quite... showed gradual increases in "sameness" or in "difference"... changing "one thing at a
time"... adding "one difference or sameness" at a time... and using the Word To Teach
Quantity as I went along... saying for example: "This one is just a little bit different" and
pointing out the difference on the picture. I labeled the difference for Zachary by verbally

143

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

expressing the difference.... then, once Zachary had reached the exact same picture as the
original picture, I would say: These are exactly the same... emphasizing the word,
"exactly". Again, was all in teaching the "in between" and labeling the "in between" for the
child!

Homonyms

Homonyms were words that were spelled the same way but had different meanings. For
example, a pool of water and the game of pool (played on a pool table). I had not had to do
much with these yet, but I did anticipate that they would pose a problem. I was sure that the
use of equations would help, but, again, using the same word to mean different things would
undoubtedly cause issues for Zachary. This was simply not an issue I had really had to deal
with so far. Perhaps in this case, pictures would be best used... with the words written
below them. I had done many flash cards with Zachary. Perhaps the key here would be to
teach these separately. For example, not to teach the 2 meanings for 1 word spelled the
same way on the same day... but to actually space out the 2 definitions... providing one on
one day, and perhaps the other a week or two later. I think time and pictures would be the
best tools to use in teaching this concept that one word could mean many things.

For the autistic child, homonyms would definitely cause confusion if taught on the same
day... because for the autistic, everything needed to "make sense" and have its own label...
and here, the " one label" was used to mean more than one thing. Thus, the "parts" could be
defined based on a specific label alone... and as such, I believed that with that label must
come something else... perhaps "a picture", or some other association in order to help
solidify the concept that one word could mean many things.

Homophones

Homophones were words that sounded the same, but were spelled differently. An example
of homophones was: to, too, two — or sun verses son. Here we had words that sounded the
same, but that meant something different. With homophones, I thought that teaching these
words on different days would again be key. Things that were “the same” (here the same in
terms of sound) but that mean something different should not be taught “together”... I just
thought that would introduce too much confusion for the autistic child, although, due to the
different spelling, I believed teaching homophones would be easier than teaching
homonyms.

I believed that once homophones were taught (preferably separately), that the autistic child’s
accurate mind would simply memorize these as “different” words even though they sounded
the same due simply to the fact that they were spelled differently. In this case, the parent’s
tool of choice was again, definitely “time”... actually teaching these on different days.
Again, the use of equations in the form of “two = 2” or “too = also” should help. Another
example would be the use of son verses sun... again, the concept was the same, sun =
something in the sky that was yellow, whereas son = mommy and daddy's boy.
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Acronyms

In working with Zachary, I also noticed that acronyms were a problem for him. For
example, as he worked on the computer, I noticed that Zachary would always say: "hit oak"
when he saw the word "OK" on any computer program. So, he could not read the letters to
the acronym... he read the acronym as he would read any word... and with "ok"... that
produced the sound of "oak".

I had only started to work this issue. In using bubble graphs as discussed in my language
section, I once made use of the song Twinkle Twinkle Little Star as an object of the verb.
Rather than writing out the entire title in the bubble graph, I simply wrote: "T.T.L.S." and
pointed to each letter as I said the song title. Zachary had seen the title spelled out in the
sentence and so it was easy enough for him to make the association. This was the only time
I had ever really worked this issue with Zachary. I honestly did not think this concept would
be that difficult a concept to teach as the use of equations (i.e., "equal to"), visual
representations and actual verbalizations as to what the acronym meant, together, should
greatly help the autistic child understand this concept. I found that in teaching acronyms
that “periods” between the letters were better than just letters in terms of getting the point
across.

Finally, in teaching Zachary anything, I found that some of the best coping tools I could
provide were "Words To Cope" and "Words That Teach Quantity". Both of these greatly
helped me to reduce Zachary's stress levels when things simply became too frustrating.
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Words To Cope®©... Words Of Encouragement...Words To Help Understand...

In working with Zachary, I found specific words to be a great help for him. When
frustrated, he came to use these himself to deal with frustration.

For example, if something was particularly frustrating, I would always say:

"it's ok...it's ok..." or "try again...", or "you can do it..." or "all done", etc. When things did
not work exactly the way he wanted... for example, when a stack fell over, I would say: "it's
broken" or "it's too tippy". To help him separate a part from the whole (for example - a
band aid on the skin), I would say things like: "it's stuck". Again, that helped him cope
with the fact that something that did not belong "was there" and that better helped him cope
with the "partial" (i.e. the bandage) and helped him accept it as part of the whole... as
something it was ok to have there. Using "all fixed" also helped in many, many situation.
These were just simple examples of words I used that I found very helpful to Zachary... you
could use them in many, many situations to help your child cope with the partial he had so
much difficulty with. "Bye-bye" was another one... a word to help "complete a visit" for
example... much like "all done". "All done", I found helped tremendously in going from one
situation to another... helping with transitions... helping to see completion of one task and
time for the next.

Words like: "it's stuck" or "it's broken" were especially important to Zachary. Given his
inability to cope with partiality in anything until parts were labeled and made entities in and
of themselves, I could certainly understand, why these two short phrases, in particular, were
among Zachary's favorite in helping him cope with stressful situations. Things that to him
did not appear to belong were just “stuck” or “broken”, until they could be better explained
and understood.

Also - again - helping him to "understand the problem" was a great help. For example, if
Zachary wanted to stack a lot of big Legos and they tipped over, I would say: "make it
sturdy" and show him how to do that as I reinforced the base of his stack and said, "see, now
it's study". Soon, as I kept saying "make it sturdy", the frustration pretty well went away
and he could cope much more easily with the situation when the blocks tipped over.

So, the key was to provide "Words To Cope©" when frustration presented itself. Other
words I used were: "it's ok to be different", or "it's ok to be silly", or "let's make it
different", or "let's make a funny pile", etc., ...as [ showed him how to make things different,
or funny, or silly, etc.

Another key phrase I used was "try again". Zachary really caught on to that
concept...whenever I gave him something he did not want to eat, now, he would say: "try
again"... it was so funny! He did the same thing when I tried to engage him in activities he
did not want to do, etc. I guess you could say that's his "favorite saying". When he could
not do something on his own and needed my help, he caught on to the “you can do it” phrase
I used with him... only now, he said: “you can do it, mom”. :0)
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I made all these simple words/phrases part of my daily vocabulary...they helped increase
flexibility... and that was key! These concepts were concepts parents used everyday with
their children, to various degrees, and I suspected, this also helped explain why some
children coped better than others... it was all in the labeling, the use of the "right words" and
in explanations (i.e., of purpose, etc.). :0)
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Words That Teach Quantity...
Another great tool for teaching the autistic child!!!

I used many words to teach the concept of "the part" verses "the whole". The words below
were but a few to get parents started on teaching quantities or “in between” situations. In
addition, when teaching a specific thing, a specific concept, the "degrees" within that
concept needed to be taught... the part verses the whole in everything. This was applicable
for teaching in all areas of life for the autistic child. These words helped the child
understand a multitude of concepts in terms of how the “parts” fit into the “whole”.

a couple each how much none some
a few empty in between not quite somewhat
a piece of enough just about one sparse
all equal to less than only too little
all but every a little part of too much
all done exactly many partial (ly) totally
almost few much plenty various
any full multiple scarce very little
as good as group nearly several very much
as much as how many no sole whole
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Teaching The Concept Of Money

One area that could positively make use of labels was in the teaching of the concept of
money. Once the concept of “symbols” representing something had been learned, this
concept could be applied to teaching many things to an autistic child.

Teaching money was definitely one of those occasions to show Zachary how the "parts"
made up the whole and how “things” often represented “something else”.

It had taken me about $10.00 in change to make the prop I needed to teach money. I hoped
to make both the "time" and "money" tools I created available as posters for parents to use.

The idea behind this was simply to give Zachary an exact visual of how money "fit together"
in terms of a "concept"... that 100 pennies = $1.00 , 10 pennies = 1 dime, 2 nickels = 1 dime,
1 nickel = 5 pennies, 2 nickels = 1 dime = 10 pennies = 1 dime = 1 nickel + 5 pennies = 1
dime = 2 nickels... and so on. Note that I did provide some repetition here because I found
that as [ went through the "board", Zachary had great enthusiasm if he could "answer"
something previously learned in terms of "what equaled what" (i.e, 2 nickels = 1 dime) and
that helped keep him interested in the task... anticipating knowing yet another answer as we
moved along!

I found Zachary's interest to be absolutely overwhelming the first time we did this task - as [
helped him "decode something", but to go to "almost no interest" by the second try. As
such, with almost everything, I always had to "put things away for a while" and take them
out again later. Having gone through the “initial trials” of teaching money to Zachary, I was
now convinced that the best approach would be to take my “poster” and to break it down
into unit equivalents that could be provided as flashcards. For example, one flashcard would
show: 1 dime = 10 pennies = 1 nickel + 5 pennies = 1 dime. I planned on doing this for all
units of money, showing as many “equivalents” as possible on one card.

The board below represented a final view of what to use to teach Zachary the concept of
money. Since interest needed to be maintained, just showing this entire board at once
would not be the way I would start if [ had to do this all over again. [ would take "each
section" or unit of money and actually work on that section or unit with "real money" or
flashcards and use the board as another tool to reinforce the concept once I had taught "each
part" with actual money. This was one of those issues I was still working and,
unfortunately, I could only share my experience to date in terms of how I did things, what
worked and what did not work in terms of traps I fell into.

In working with Zachary I found that just verbally giving him the equations also worked
well. For example, [ would say: "10 pennies = 1 dime " and later, I would say: "10 pennies
=" and I would wait for him to provide the answer. As with phonics, that seemed to work
quite well. The poster provided a good visual "final concept", but, I really believed a verbal
"calling out" of equations and the use of actual money was the best way to start teaching the
concept of money. Of course, since money could be a chocking hazard, when I did use it, |
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was always careful to make sure I was there with Zachary and that "all the coins were
returned" when we were done. Using "exact amounts" at first was critical. [ could then
"add" more money and show Zachary how money could be "added" or subtracted... just like
anything else that had to do with numbers.

In my opinion, as with the need to teach language in building blocks, the "correct
progression" was important when it came to teaching money. As I had created my “poster”
I first took 10 pennies and showed that 10 pennies = 1 dime, then I took 2 nickels and
showed 2 nickels = 1 dime. I started with a definition of each basic unit of money first... 1
penny was shown as 1 penny (as I showed him an actual penny), 1 nickel was shown to be
"this silver thing" and also said to "equal 5 pennies"... and so on! I worked with one unit at
a time to show the various combinations that could "make that equivalent"... for example
working with a dime and showing that 1 dime "was this little silver thing", but 1 dime also
was equal to 2 nickels, or 1 nickel and 5 pennies or 10 pennies. 1 did this for the nickel, the
quarter, and the dollar as well... working my way up, from the smallest unit up... starting
with the penny, to just show 1 penny... then the nickel... to show 5 pennies = 1 nickel, then
the dime... to show 10 pennies = 1 dime or 1 nickel and 5 pennies = 1 dime and so on. I
started with pennies, showed how each "related to all other units" (nickel, dime, quarter,
dollar - counting out up to 100 pennies to show the dollar relationship, etc.). Then, I
tackled the next unit.. and its "combinations".

I spent a long time putting together this "final board"- actually using glue to put each coin
into its perfect place, etc... but, again I found that Zachary lost interest the second day... so, |
decided to try just one small unit each day... and work up to the whole as shown below... and
to use the "final board" as a summary or reinforcement when the basic units were learned.

:0)

Autistic children were very intelligent and, at least with Zachary, I found that although he
wanted to "take it all in at once", doing that often worked to my disadvantage in that it was
then much harder to maintain interest the next day and the tool had to be put away for a
while and be retrieved later to continue the lesson. A slow buildup over time would be
more helpful than providing the entire concept "as on this board" all at once... the final board
was good, but only once the basics had been learned as small, individual increments. Many
things, unfortunately, I had to learn the hard way, but I hope that my experiences with
Zachary would help many parents from falling into the same traps I personally encountered.

150

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

This same concept of "building up slowly" should be applied to just about any lesson... for
example, in teaching geography... teach the parts to the whole... starting with one country,
then one continent, etc., and putting it all together... like a puzzle!
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Teaching The Concept Of Time...

Given what I now understood about the autistic child's need to understand all the parts
before the whole could be understood, I had very definite ideas as they related to the
teaching of time in the autistic child.

Obviously, teaching time with a digital clock was the easiest way to start. Zachary could
easily read digital clocks. However, he still needed to understand "those other clocks" too!

Ideally, I would like to eventually work with a programmer on many of these issues as they
related to teaching very specific concepts to the autistic. For now, however, I could only
share my knowledge via the Internet and paper copies... although I did hope to team up with
a few programmers to develop software geared specifically to the autistic child. I had
worked for a fortune 100 company for quite some time and during that time, I had the
opportunity to work with close to 20 programmers, developing and testing software
applications. Good programmers were expensive but well worth what they were paid in
terms of working efficiently and effectively and providing quality products!

Actually, much of what I had come up with in terms of teaching language, money, time, etc.
were valuable tools in teaching these concepts to any child! Software packages geared to
the autistic could be invaluable tools also.

In terms of teaching money, there were really no clocks in existence that met the needs of
the autistic child... so I came up with my own! I labeled everything I thought the autistic
child needed to understand in terms of the concept of time... and I believed that this final
product was an excellent one. I will look into making this available as a poster for parents
also. I still have a few modifications to make to this idea in terms of colors but the general
concept was there.

Again, this tool could be used to teach the concept of time to any child. My daughter and
niece, both “normal” children, had still been struggling with some aspects of “time”,
especially the “to” aspect of a clock. Upon showing each of them this clock I had made for
Zachary, within a matter of seconds, they both said: “Oh, ok —I get it now”. I added a few
smaller clocks in order to teach “time” in smaller increments and then, put the final concept
together in the “final clock”. The subset clocks dealt specifically with hours, minutes and
seconds and the concepts of “to” and “after”.

The things to note about this particular clock were as follows:

The seconds and minutes were labeled all the way to 60... each "tick" and each "minute" was
there! The final clock would most likely make use of alternating colors for each tick —
colors that would match the minute and second hands. By alternating colors this way, I
hoped to further solidify for Zachary the fact that both minutes and seconds went “all the
way to 60”.
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The word "o'clock" appeared just below the "12" to help Zachary understand that whenever
the "minute arrow" reached the "12", that was an "o'clock".

The second, minute and hour hands (not shown here) were provided... in colors matching
other aspects of the clock. The minutes "going backwards" were provided to help with the
concept of "so many minutes to" the hour. Increments of 5 were labeled and were shown "in
step" with the minutes... for example, the clock had labels for the concept of "AFTER" such
as "5 after" (associated with the 5 minute "tick™) as well for the concept of "TO", such as
"20 to" (associated with the "20 minutes to tick"). The clock was further defined by a "stop”
and a “start” (something I might replace simply by using colors to represent each half of the
clock... the "to" and the "after" halves). The "stop" and “start” provided a concrete example
that the child needed to start or stop at a particular point or he would "cross over" into the
other half (the "to" or the "after" half). As such, this drew attention to the correct or
appropriate label once that "crossover" point was reached. Also, the shading around the
clock was done in a manner that once on the “to” side, the numbers “read backwards” were
more visible than the numbers continuing up to 60... thus emphasizing the “to” aspect to the
clock.

Finally, the smaller “concept clocks™ and labels below them helped “build up” to the final
clock concept so that teaching time could be done in “small increments”. Labels below the
small “concept clocks” included:

1 minute = 60 seconds, 1 hour = 60 minutes
12 am hours (am = morning)

+ 12 pm hours (pm = afternoon + evening)

=24 hours = 1 day

All of these "labels", when taken together made for a much more useful clock when it came
to teaching the concept of "time" to any child.

In teaching the concept of time, the final thing to add would be the concept of roman
numerals. Given that Zachary loved equations, this final concept would be simple enough to
add once the overall concept of time was understood. These labels could also be added at
the bottom of the "clock poster". Labels to provide here would include:

I=1,11=2,T1=3,IV=4,V=5,VI=6,VI[=7, VIII=8,1X=9,X =10, XI = 11, XII =
12.

Making use of math equations to greatly help solidify this concept quickly. For example: X
+1=XI. Again, as with so much in the autistic child’s life... it was all in providing the
proper labels and explanations!
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Socialization - Why Interaction Is So Difficult For The Autistic Child!!!

Another very characteristic trait of the autistic child was his inability to interact socially.
Again, this was easily explained by my theory that the autistic child had an impairment that
prevented him from properly processing "partialities" in life. If the child was unable to
process "the whole" until every parts was labeled, then it stood to reason that parts to
"socialization" would also have to be properly labeled before the child could "understand"
the situation and begin to interact with others. Add to this the fact that the child had a
"label" misunderstood by most, and indeed, socialization became a very difficult matter for
the autistic child.

Persons in society may "mean well", but for the most part, when I informed people that
Zachary was autistic, almost 100% of the time, they replied with the typical: "Ohhhhhh".
It was my belief that most people did not understand autism, yet, the "label of autism" and
its association with terms such as “nonsense language” produced a reaction that further
complicated matters when it came to socialization. These children were just "understood to
be broken" by society - with no apparent explanation for so much of what we saw in them.
The task of socialization thus became even more complicated in that persons all about the
autistic child almost "gave up on him" before even giving him a chance. Very little was
expected of the autistic child when it came to socialization, as evident from the typical
“Ohhhhhh” - but if only they knew!

As with everything in the life of the autistic child the key to success in coping with one's
environment and daily life was in labeling the parts to the whole. For example, until
"people" were labeled as "a man, a woman, a child, a mom, a dad, a friend, a stranger, etc",
the autistic child would continue to be unable to incorporate these persons into his world.
They were simply "parts" that he did not understand and as such, almost chose not to see.
Again, not "looking at something" was one of the autistic child's ways of "dealing with what
was not understood".

Of course, the labeling of "parts" to what was involved in socialization usually began with
the description of people in a home or school environment via the use of computer
programs, television shows, etc. However it was critical that once these "parts" were
labeled, the child be taken to an environment (such as a park) where the "labels" could be
associated with actual people... where each type of person could be physically pointed out to
the child to help in his comprehension. With children, it was probably alright to tell the
autistic child that "strange children" were "friends". However, when it came to adults, it
was important to make sure that the concept of "stranger" was explained in a way that
associates with it the concept of "danger". As children learned to associated more items in
the physical world with certain concepts, such as the fact that "cars were dangerous", it then
should become much easier to generalize the concept of "danger" to people (i.e., strangers)
also... and when the word "danger" was taught, it should always be accompanied by the
words: "stay away... " and perhaps also "stay with mom", "go see mom" or "call mom".
This way, you could actually teach the child the appropriate response in the face of potential
"danger".
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Thus as with everything else in the life of the autistic child, the key to socialization, surely,
must rest in labeling everything. In view of that, what were the "parts" to socialization that
needed to be labeled in order to promote this activity in the autistic child?

For the autistic child this labeling of "parts" was indeed much more complicated than most
would think. The best way for me to explain this was by using the example of "going on a
walk and simply acknowledging persons who go by". This seemed simple enough... but,
when it came to what the autistic child must understand in order to accomplish this simple
task, readers will see that this was no small task for the autistic child.

The "task" of socialization - to simply go for a walk and acknowledge persons the child saw
on the street - started the very moment the child left the house or his familiar environment.
The autistic child learned to adapt somewhat to his home environment and his yard. These
had within them "things" he had become familiar with... regardless of whether or not he
understood them - the "things" in the autistic child's home and its immediate surroundings
had somehow, been accepted by the autistic child as "his world to be dealt with". It was
this "world" he worked so hard at understanding... at decoding... and slowly, he began to do
so as more and more labels were provided and the "code" to daily life was slowly broken.

In leaving his familiar environment, however, the autistic child introduced new "parts" to
"his world", new sensory data that now had to be understood... and if these "parts" were not
understood, frustration would undoubtedly set in quickly. For the autistic child, the simple
act of going for a walk and trying to acknowledge even one unfamiliar person while on that
walk was a huge, and overwhelming task.

Socialization in and of itself was not the only issue here for the autistic child. When a
normal person thought of socialization, usually, that involved, primarily, interaction with
people — with only minimal attention given to the situation or environment itself.
Socialization, for the most part, involved interaction while at a gathering of some type — the
emphasis of this “activity” clearly placed on human interaction. For the autistic child,
however, socialization involved much, much more than this.

For the autistic child, all information being processed by the senses had to also be defined as
"parts to the whole".

Thus, in going for a simple walk, the autistic child had to understand each of the following
"parts" for the "whole" (the world) to make sense, and each characteristic that could be
perceived for each and every “part” listed below:

Visual input in the form of:

a street, pavement, gravel, sand, mud, potholes, cracks, green leaves, brown leaves, grass,
weeds, flowers of all kinds, trees, various plant types, posts, telephone wires, trash (pollution
by the road), rocks, stones, cement, sidewalks, paint markings on streets, sewer drains,
sewer covers, mailboxes, the writing on everything along the way, various
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buildings/structures, animals, bugs, anthills, lawn decorations, nuts, pet feces, pollution in its
various forms along the street, cars, trucks, bikes, street lights/signs, persons and everything
about those persons in terms of clothing, what they are doing, holding, etc., and anything
else that provides "visual input" along with all variations (in terms of shape, size, color, etc.)
within all these "things" in and of themselves.

Auditory input in form of sounds from:

Various car, truck or train sounds, wind, rustling of leaves, animal sounds, each different
bird sound, crickets, the sound of a fly or bee buzzing by, people and their various voices,
screams, laughs, the sound of planes flying overhead, etc.

Olfactory (smell) input from:

smell of plants, people, animals, pollution from vehicles, odors in the air from foods being
cooked in homes, etc.

Touch input from:

the sensation of various surfaces on the feet, hands, etc. as one walked or toucheed things
along the way.

... as well as issues related to motion — what I believe to be a huge area in the autistic
child’s understanding of the world!

In other words in order for the autistic child to even begin to attempt to socialize, absolutely
all input to his senses needed to be understood in terms of how the "parts" fit into the
"whole"... how all these things "fit together" to form "an environment"... an environment
that was so different from that the child knew best - his home. Given this, one could easily
understand why, for some children, leaving the home was so very stressful! This simple
activity of leaving the house introduced a whole new set of variables that the child now had
to "decode"... and until these variables were "decoded", these new variables would but only
add to the child's frustration level.

Again, as overwhelming as this seemed, the key was again in labeling and providing
explanations for everything for the autistic child - to help him decode his world - to help
him understand just how all the parts "fit together" to form a whole! Only once the
"physical environment" was understood could the child then focus on specific things within
that environment that "were not really 'part' of that environment"... those things could be
there but may not be... such as people!

It was important to note also that the environment itself also changed with time in terms of
not only the objects within the environments themselves (i.e., cars there one day but gone
the next) but also in terms of seasons, for example. The autistic child, like all of us, lived in
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a constantly changing world, and as such, the world was, for him, a constant potential source
of frustration.

Once the environment was defined, people themselves had to be then defined in terms of
who they were and what they were doing. When humans and the various activities they
engaged in, clothes they wore, way they smelled, way they talked, way they moved were
thrown in, the situation was indeed overwhelming to these children. Throw in there the
inability of the child to process "sentence" parts or understand unexpected or unfamiliar
noises and you indeed had a very difficult situation for the autistic child to overcome.

In my opinion, another one of the best tools parents had in terms of “teaching socialization”
was to make use of “role playing”. To actually role-play a “social situation” and provide
for the child the appropriate response for certain basic situations should greatly help these
children as role-playing provided for the autistic child a “reference point” for future use for
similar situations and for autistic children, I truly believed “reference communication” was a
key coping mechanism.

In addition, the child had to have an understanding of who "he was"... to understand his
name and how "he too" fit into the whole. That too, was a critical piece I believed had long
been overlooked! Autistic children were often characterized by what had come to be known
as the "deaf child" syndrome.

The theory of issues with "partialities" and sensory integration failure also explained the
"deaf child" syndrome. The "deaf child" referred to the fact that an autistic child could be
called by his name over 50 times and still failed to respond. It was “as if” he did not hear
the parent at all. Yet, when tested for hearing, everything showed up fine. This happened
with Zachary as well. Until "Zachary" had been labeled as "Zachary", he had no idea what
that "sound" meant no matter how many times he heard it. Human voices were all about.
Autistic children had come to accept human voices as "background noise" (although new
voices, especially men’s voices, I found bothered Zachary) and so to hear someone calling
out: "Zachary" would be no different than that person calling out "chair". To the autistic
child, I believed, the human voice was something he had accepted as part of everyday life.
However, when Zachary was made to understand that "his name" was Zachary, then, he
responded. Again, it had been simply a matter of labeling HIM as an entity as well — a part
to the whole!

To teach him his name, I simply said: "What's your name?" and answered: "your name is
Zachary". [ did this over and over until he grasped the concept of name. It did not take
long for him to understand... especially since I showed him how "my name was mommy",
how "his sister's name" was Anika, how the "dog's name" was Patches and so on. He had
heard all family members use these names... and so, showing him the names of others
around him helped him to grasp the concept that he, too, had a name. As he finally
understood the concept of a name, he would laugh as he said his name was "Zachary
Patches" instead of "Zachary Brohart". He knew this "got a response" from mom and to
him that was funny. But, finally, I knew he understood the concept. Once he grasped that, I
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taught him how to write and say his full name. He finally knew "HIS LABEL" and could
easily respond when called.... and finally, "my deaf child" was gone!

You obviously needed to "get rid of the deaf child" for socialization to occur. So, getting rid
of the "deaf child" by actually making the child understand the concept of "his name" and
"who he was" was the very first step necessary to socialization. After the child himself was
labeled, family members could quickly be labeled. If the child had no siblings, the concept
may be explained by "using children from another family"... or through videos, pictures,

etc. Obviously, siblings helped a great deal in understanding "family labels" in terms of
"brother and sister". "Mommy" and "daddy" were the easiest to teach. I simply put my
hand on my chest and repeated: "I am mommy" and pointed to my husband and said:

"that's daddy". When it came to "grandparents", I found the best way to teach that
association was to label the grandparent first as "mommy's daddy" or "mommy's mommy"...
or for me to actually put my arm around a grandparent and say the words... "daddy's
mommy", etc. Then, the actual label of grandpa or grandma could be added down the road
by simply saying "mommy's mommy is Zachary's grandma"... and that concept became
easily accepted. Again, it was a matter of first "labeling the people and showing the
association to the child within the family unit". The same concept could then be applied to
aunts and uncles... by using terms like: "mommy's sister is Zachary's aunt" or "mommy's
brother... is Zachary's uncle".

I believed it was important to make use of the child's name when labeling others to show the
child the relationship between those around him and himself. This would also help provide
that sense of security and greater understanding of the concept of a family at the time "a
family" needed to be labeled.

The next thing that needed to be labeled was "the environment"... everything within it in
terms of sensory input to sight, sound, smell, touch and taste...and motion. This involved
teaching the child that "this thing we live in is a house", "this place where you play is a
park", etc. and defining/labeling absolutely everything within each "environment" as much
as possible, down to the most minute detail. This concept was easy enough for the child to
grasp. Simply taking a child to a park and showing him swings, slides, etc., would quickly
solidify the concept of a "park". However, each part to the swing, the slide, the sandbox,
etc., also had to be eventually defined.

At first, I found “bigger concepts” (i.e., a swing) were ok, but that in most things, I had to go
down to the lowest level for Zachary to truly understand something and no longer be
“concerned with it”. As such, I had to further define the “swing” by its posts, its chains, the
loops between the chains and the seat, its seat, its motion (i.e., back and forth), etc. Until the
entire “code” to anything was understood, there often seemed to always be that need to
continue to break it until it was fully understood.

Next, persons within each environment had to be defined as well as the "what you do" in
each environment. For example, the child should be specifically told that you "play" at the
park... and that "playing" involved going down slides, on swings, and talking to other
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children. To teach the concept of play, the parent needed to say something like: "let's go
play on the swing" or "let's go play on the slide" or "let's go play with that little boy".
Again, the idea was to teach the concept of “play”. Of course, the concept of work would be
taught much in the same way... for, perhaps, the "school environment"... showing the child
that "we work at school" or "we learn things at school"... and I suppose you could throw in
"sometimes, we play at school" too. :0) For this example, however, I would continue with
the concept of play... but, again, the same process of labeling everything - down to its most
minute level - would be true for any environment. At first, labeling can be more general,
however, in order to best help the child decode his world labeling of persons, places, and
things needed to be taken down it its most "basic levels" as quickly as possible — and that
involved labeling each aspect of every part to the whole.

Once the concept of "we play at the park" had been solidified, the next step would be to
label the "other parts" in the park... those things that were not part of the park itself... the
other children... the "parts" not seen as belonging to the "whole" by the autistic child... and
as such, these "parts" to the park were often ignored.

Children in a park must not only be labeled as "friends"... their names should be provided
where possible. I would suggest always using "a friend's name" as opposed to simply
saying: "go play with your friend". By introducing the children and saying: "This is
Zachary" for example and asking the other child his name, then the autistic child could
understand the concept that other people, unfamiliar children had names or labels, too. This
helped solidify the concept that "everything had a label" and hopefully, the child would soon
begin to ask for that label.

Perhaps always asking the child: "what is this?" and providing the answer for the question
for the child was a way of getting him to understand the concept of "asking for a label" when
one was needed. For example, in showing something new to Zachary, I could say:

"Zachary, say: "what is this"?" and ask him to literally ask the question himself. By then
providing the answer, I could show Zachary the concept that he could "ask for help" by
using this question to help him "decode his world" when he needed to be provided with a
label. I only recently thought about this idea... and, needless to say, was very excited about
the potential within it to help these children figure out how to ask for help in those areas
where they needed further help in understanding something. :0)

Another way of moving toward this was for me to say to Zachary for example: "Zachary,
when you do not know... always say: "what's this?".

THIS WAS A MAJOR KEY TO HELPING THESE CHILDREN - TO ACTUALLY
TRAIN THE CHILD TO "ASK FOR THE LABELS" HE NEEDED BY HIMSELF
BY TEACHING HIM TO ASK: "WHAT IS THIS?".

To teach the concept of "who not to play with", perhaps all that was needed was to label "the
size" of children and emphasize to the autistic child that children that were either "too big or
too small" were not those he wanted to play with. Those children that were "good
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prospects" should be labeled as "just right" or "perfect" in size and demeanor. There were
definitely children you may not want your child playing with... those who were too
aggressive, etc. The same concept applied in labeling children as "not nice enough ". I
know it may sound terrible to "label" other children as "not nice enough", but, I did not
know at this time how else to teach this concept to the child... and yes, I did realize that this
was a "negative label" to put on another child... but "not nice enough" was still better than
"bad kids" for example. This was one I admit I still struggled with, perhaps due to the fact
that I once saw another child punch my son very hard at the park... a child of about 8
punching a 4-year old who was autistic. Needless to say, I was more than a little upset.
This particular child had simply wanted to "be mean". Zachary had done nothing to incite
his wrath. So, yes, some children simply were "not nice" and that was something Zachary
needed to understand because there was a very real lesson of life in that too! :0)

I just find that for autistic children, labeling someone as "not a friend" may get a little too
involved at this point... in terms of defining what "made someone a friend" and what "made
someone not a friend"... so, I would opt for the easier label of "not nice enough" at this time
in order not to have to explain "why" someone was not a friend. :0) Of course, parents
could come up with whatever "label" they think would work best for their child. Labeling a
child as "too big" or "too small" worked well... it was really only for the labeling of age
appropriate children who were "not nice" that this became an issue. :0) I guess you could
always teach the concept of "change" to show your child that people "change" later on and
that way, you could then "remove the label" from the child who was "not nice enough" later
on and have that be more easily accepted by your autistic child in the sense that you would
not be introducing confusion by labeling a "once not nice child", now good.

The next label should be that of "asking permission" to play with another child. For
example, showing the child how to say: "Can I play with that boy?" and showing him the
difference produced by a "yes" and a "no". For a yes, the next step involved walking up to
the other child and introducing your child and asking the other child his name. For a no, the
next step involved taking your child and walking away... to the car for example, perhaps
saying: "it's time to go home... let's go"... or "it's time to go eat", or "it's time to go have a
drink"... just a few words to take the child's mind off his desire to stay behind at the park.
When things were difficult, counting steps to the car was another good coping mechanism.
There were many things parents could think of that worked... it just took a little practice! :0)

If a child was allowed to go play, then the next label, after introductions, would be to label
the activity... i.e., playing in the sand, etc. Of course, here, the concepts of sharing and
"your turn" would be great things to have. In my opinion, these needed to be taught prior to
attempting playing at the park. You could teach "sharing" by sharing food... remember,
however, that you would have to "label" the piles as "mommy's food" and "the child's food"
since the whole concept of sharing, by definition, was one of creating "partiality" or “new
parts” ... the very issue autistic children had problems with, since sharing involved taking a
part from the whole and giving it to someone else - something that would surely create stress
for many autistic children.
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The concept of "your turn" and "my turn" was an easy enough one to teach - with throwing a
ball for example. Another important concept for socialization was that of "no fighting", or
"get along"... again, another fairly easy one to teach if the child had siblings or cousins to
work with on this particular "label".

Of course, as children started to interact, at first, there would no doubt be stressful moments
for the autistic child. As a result, "cousins" may be a good place to start since family
members would more likely be willing to help and more tolerant of the autistic child. In my
opinion, it was also important to explain to other children that the autistic child's brain
worked differently, and that he had a very hard time sharing and playing with other
children... not because he did not want to but rather because his brain worked in a way that
stopped him from doing certain things. It was amazing how much that could "motivate"
other children to help with the "interaction process".

Socialization was not something I had the opportunity to work with a great deal since I lived
at least 6 hours from my nearest family members, but, I had seen how during visits,
Zachary's cousins did really try to play with him even if he showed little interest, simply
because I had explained to them that he was a "little different". I also took Zachary to play
on the McDonalds indoor play equipment when I knew there would be a lot of children there
(i.e., Friday, Saturday or Sunday afternoon). Zachary was now slowly starting to enjoy
being around other children. There was a time when he would simply “plow through”
anyone... now, he was actually learning to “take turns” a little more. Overall, I found other
children to show great compassion, caring and willingness to help when it was explained to
them that Zachary's brain simply worked a little differently because he had "autism".

I had yet to label a lot of things for Zachary when it came to socialization because so much
of this, I myself, came to understand only a short while ago. :0) But, given the importance
of labels in everything else in the autistic child, I was pretty sure this approach would help.
I found it very important to constantly reinforce Zachary with a "good job playing with..."
when trying to address socialization issues. It was a small thing, but, to him, it meant a lot.
:0) Lately, I had found that if Zachary was getting "out of hand" in this area, a simple: "do
you want to go to bed?" helped a lot, too, since he would do almost anything to "stay up".

:0)

I stumbled upon his absolute hate of "going to bed" the day I gave him his first real "time
out" ever in early August of 2002. I had always tried to be patient with Zachary, as hard as
that was and had never really “punished him” in the past. Zachary had been particularly
stressed that did and he did something he only rarely did... he started to bite. Biting was
quite rare for Zachary now, and usually, when it did occur, Zachary bit himself as opposed
to others. There were a few times in the past where he had bitten his sister... but he had
never bitten me - until that morning! By this time, I had figured out that "biting" was a
coping mechanism for Zachary - just one of his many ways to deal with stress. I thus
brought him to his room and told him to say on his bed, laying down on his back. On 3 or 4
occasions he came out of his room. [ had never done this before. Each time, I brought him
back and told him to "stay there because you cannot bite mom". Zachary, like most
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children, found that hour to be very long. I finally went back into his room and before I let
him out I asked if he was going to bite again. When he responded "no", I let him get up.
Now, I just had to "mention" going to bed during the day and Zachary perked up and
listened right away. :0)

There were, of course, many forms of interaction and communication. Children could
simply play together and not speak and be perfectly fine. To get an autistic child to actually
"converse" however, was a lot more involved. Since the autistic child had issues with
perceiving "partialities" and sentences were made of "parts", to have actual social
conversation would necessitate that the child be able to converse. For more on this, I refer
all parents to the section on Teaching Language in the autistic child. I believed language
had to be taught in a building blocks approach - from the ABCs to the understanding of
sentence parts.

Once everything was labeled for the autistic child... in terms of socialization and language
acquisition, social interaction should truly blossom. With the passage of time, more was
naturally labeled for autistic children and they came to piece more together — as would any
child. With issues of socialization, autistic children would perhaps do better when with
younger children, at least at first, in order to acquire basic skills before being placed with
age appropriate peers. I did believe, however, that, as the “code” to socialization was
broken more and more each day, the child should be as quickly as possible reintegrated with
age appropriate peers to learn from them also. The goal was to make the autistic child play
with those of his age as opposed to say playing with children who were much younger
because, age appropriate socialization was, after all, the real goal. Thus, anything that
parents could do to facilitate the attainment of this goal should be done... and that, primarily,
would consist of helping the child "decode" his world and in providing explanations of just
“how all this fits together™!

Society had a very long way to go in terms of truly understanding the autistic. This was
also true in situations that involved the apparent need for police officers. There were
countless incidents that involved the autistic and the law, primarily incidents relating to
aggression in the autistic adult.

I certainly respected the need for police officers to do their work and their need to do it
safely. However, I hoped that the information provided within these materials would help
police officers in beginning to understand the autistic mind. Too often there were news
stories of parents trying to protect their autistic children, some of them adults, from persons
who simply did not understand these children or adults... and at times, that involved
protecting them from police officers too... police officers who had never been trained in
techniques that may be most valuable in dealing with the autistic.

The treatment of the autistic by persons in law enforcement was an area in which a great
deal of work was still needed in order to help police officers help themselves in the
performing of their duties, and in order to help serve and protect these very misunderstood
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individuals with autism and their families! Only with this greater understanding could we
best help to diffuse such situations before they spiraled out of control.

I hoped judges around the nation, also, would read these materials in order to better
understand the autistic mind and how, in many cases, what these children and adults do was
literally beyond their control as a result of how their brain failed to function properly in very
key areas!

As a final word of comfort to parents who were overly worried about issues of socialization
in their child's development, let me say that although I realized socialization was important,
I did believe society overemphasized the degree to which it was important - somewhat.
Quite frankly, personally, I was perfectly fine with having a child who was a little less
social than others - and perfectly fine with having a child who was not defined or who did
not define himself in terms of his peers, because today, unfortunately, peer pressure was
something that often led to "more headaches" anyway. Socialization was important, yes,
but it had to be kept in perspective too. Our children had too much pressure to be the "most
popular" child... and that was an additional pressure parents need not put on themselves nor
on their children. :0)

Finally, in closing, I wanted to also mention that since "socialization" involved a process,
the concept of "bubble graphs" as discussed in my section on "Teaching Language" could
also be of use in helping the autistic child understand social situations. Bubble graphs could
be used to "break down the situation" into its component parts and then further analyzed
through the use of yet more "bubble graphs" as explained in my section on Language.
Likewise, my section on Teaching A Process could also be of value in teaching socialization
skills to the autistic.
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Sharing And The Autistic Child...

A topic often associated with a child's social abilities was that of sharing with others. For a
very long time, issues with "sharing" in the autistic child had been seen as "problems with
socialization". In reality, however, it was my opinion, that this issue was very much also
tied to the autistic child's inability to understand the whole without first understanding the
parts that made up the whole.

I had often noticed that Zachary was fine with "sharing" food from his plate and putting it in
my mouth, or with sharing his lemonade and allowing me to sip some too. His issues with
"sharing" were more with things like the sharing of pencils, play dough, or anything else that
involved the actual "splitting in parts" of objects, then, Zachary broke down and was unable
to "share". I noticed that his issues with "sharing" had nothing to do with whether or not
something belonged to "him" verses his sister... they simply had to do with "things" that
were being "pulled apart"... in other words, with "sharing" that involved the separation of
"parts" from the "whole".

To Zachary, all pencils belonged together... as did all play dough... etc. His issues with
"sharing" consisted of the making of "different piles" for the same thing. For more on this
issue, I encouraged parents to read the section on "Odd Behaviors".

As such, I now saw that the issue was not with his lack of "sharing" but rather with his need
for order...and his inability to cope with the "part" of the "whole" being separated from the
whole. Sharing involved "creating a part", "taking a part from the whole" and giving it to
someone else... and that was something that was just "not doable" for the autistic child... his
brain simply would not want to allow that!

To the autistic child, "all these things belonged together" and should not be "separated"...
they were part of a whole. Again, teaching the "in between" situation with sharing was like
anything else with autism... the child had to see how the parts made up the whole and how it
was ok to separate the parts and give some to others. The concept of "fractions" was one I
truly believed would help many children to understand how "parts made up a whole" and
how those parts could be separated. Words to help the autistic child deal with this issue of
"sharing" were found under: Words That Teach Quantity. These could help all parents
address a multitude of issues dealing with parts of the entity - the whole.

In working this issue of sharing, I found play dough helped. I gave some to Zachary, and
then showed him that mom needed some too, to make fun things.

I had seen Zachary share crayons, etc., just fine, as long as they were all in the same
"container" and we each "took some" from there, and then "put them back where they
belonged - in the one container". If, however, I tried to take some of the same objects and
"split them up" in separate containers or piles - one for him and one for me - well, that did
not go over well at all. Zachary seemed to have no problem sharing objects that were
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"different" from those he wanted. For example, he was fine with having all the pencils and
I could have all the play dough. It was the separation of "like things" that was an issue.

So, again, I strongly believed the issue behind "sharing" per se was simply that for autistic
children, like things simply "belonged together" and that was all there was to it! :0)

It had been easy enough to work on this issue... when Zachary ate, [ would tell him to put 5
pieces of some cfgf snack he had at my “spot” on the table... by making him “count them
out” and put them apart from the rest of his pile, he was much better about creating that
“partiality”. At first, he ended up eating my pile too, but, I simply told him: “no, that’s
mommy'’s pile” and then he was fine!

I found, over time, Zachary was much better able to cope with sharing as I labeled this
“activity of splitting things apart” as “sharing”, always saying: “thank you for sharing” was
a phrase I used a great deal.
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Teaching A Process To The Autistic Child...

In my opinion, the best way to teach a process to an autistic child was via the concept of "the
critical path". Those readers who had taken management classes would know right away
what this meant. For the rest of you, however, I explained this concept using a simple
example - the baking of a cake — below.

Before we get started, I needed to first define "the critical path". The critical path was the
longest sequence of dependent tasks for which, if you changed one step/task in the sequence,
in any manner, the duration of the task was no longer optimized.

The critical path provided the optimal solution for completing a task based on specific
constraints (i.e., precedents, or things that had "come first", etc.) that had to be taken into
consideration. This was the more "technical" definition.

Obviously, with children, we were not as concerned with "optimizing/minimizing task
duration" as we were with "proper sequence". So, for example, you could not "eat cake"
without first "making cake". The focus here was to determine the actual sequence of
"things that need to be done" for the task to be properly completed. Again, this example
involved "baking a cake", but the same concept could be applied to any task... getting
dressed, brushing teeth, cleaning up, learning situations, etc. For anything where a process
was involved and, as such, by definition there needed to be a fairly specific sequence of
event, the concept of the critical path could be used.

This concept was actually quite simple to understand — it looked much more complicated
than it actually was in the charts below. It was simply that to explain this concept in depth
required a lot of work and detail on my part since I wanted to provide what parents needed
for "any process", and as such, I took an example that was a little more complex (i.e., baking
a cake) rather than one that was much simpler (i.e., brushing teeth) in order to better explain
the entire concept as it related to "flexible parts", etc. But, truly, this was much simpler than
it looked! :0)

In management, this could become very involved. I provided "many of the steps" to
completing one task - to give parents an idea of how complicated a simple task could
actually be when broken down into its parts - and given that this was what was necessary for
the autistic child, I wanted to provide a very concrete example of "how complicated"
something could actually be for the autistic child even though a "normal person" took the
completion of these simple tasks for granted because in the "normal person", the parts were
so much more easily integrated into the "whole". Note that I provided a "partial list" of
things that needed to be done. If I had wanted to, I could have made this list considerably
longer but space constraints in terms of presenting this on paper necessitated I limit the
example somewhat. Providing all the steps would have just made all this too
overwhelming.

167

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

My goal here was simply to provide for parents the simple concept of breaking processes
down into their respective tasks for the autistic child. I wanted to provide an idea of the
things one could eventually take into consideration... and to give readers an idea of how one
could expand or build on this concept as the child grew. The bottom line to all this was
really simply teaching "proper sequencing" to complete a task... and to teach a sequence of
tasks, the whole or process must first be broken down into its components or individual
parts.

Steps:

For each task, determine the following: 1. Task Name/Description, 2. Precedents (what
were those things that had to be done first, before this task could be done?), 3. Concurrent/
Current (what other tasks in the process could be done WHILE this one was also being
done?), 4. Dependents (what tasks could not be completed until this particular task was
finished?), 5. Duration (how long would this task take?), 6. Planned Start Date/Time,
7. Planned End Date/Time, 8. Early Start Date/Time, 9. Late Start Date/Time, 10.
Early Finish Date/Time, 11. Late Finish Date/Time, 12. Float (how much time did I save
or lose in days or hours because I started a task early or late?).

In management, within each activity, each task was then analyzed for further constraints,
such as human resources, etc. We were not going to get into all these aspects here. For
those of you who really wanted to learn more about this subject the link below provided
some good information in terms of basic definitions, etc. There were hundreds of sites like
this one for those of you who wanted to really get into the nuts and bolts of critical path
processing... and there were also, obviously, a lot of software programs for management
purposes.

http://www.demon.co.uk/mindtool/critpath.html

I had not found (or really had the time to look for) a good child's program that taught this
concept. Therefore, if any parent knew of a software package to do this, please let me know
and I will add it to my website. What we were really looking for was software that would
teach autistic children "proper sequencing" of multiple steps. :0) Software that allowed for
some flexibility in sequencing would be the most valuable of all in order to show the autistic
child that there could be more than one right answer.

Ideally, a combination of "exact sequence" exercises followed by sequencing exercises
allowing for some flexibility in terms of non critical tasks would be optimal... allowing the
child to first work through the sequencing basics in terms of examples showing how "things
needed to follow a certain order" and then allowing the child to "move non critical things
around" to help increase flexibility in autistic children. Jump Start's Advanced Second
Grade Program (made by Knowledge Adventure, 800-545-7677,
http://www.knowledgeadventure.com) in its section on "Discover Science" had some useful
sequencing activities in it. It asked children to sequence things alphabetically, numerically
and based on processes too (i.e. a frog egg growing into a full frog). It was definitely a good
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start in teaching this to children - although I, personally, would like to see something much
more geared to the autistic, specifically, in terms of teaching sequencing of very specific
every day tasks too.

To bake a cake, there were certain steps that needed to be done. These included:

1. Taking out your cookbook 2. Taking out your ingredients 3. Turning the oven on 4.
Taking out a bowl in which to make the cake 5. Mixing your ingredients 6. Taking out a
pan in which to bake the cake 7. Pouring the batter into the pan 8. Putting the pan into
the oven 9. Turning on the timer 10. Taking a break/doing something else while the cake
bakes 11. Listening for the timer 12. Turning the timer off 13. Checking the cake to
make sure it was "done" 14. If"done", removing the cake from the oven and letting it
cool. If "not done", going back to step "putting pan into the oven and continuing all steps
from there" 15. Once cooled, removing the cake from the pan and setting it on a cake
platter 16. Decorating the cake 17. Taking a plate and utensils out, 18. Putting a piece of
cake on the plate and setting it on table, 19. Sitting down to eat the cake.

I had listed the tasks for the critical path ... but, you could move "some steps" around and
still complete the task... yet, others were pretty well "set in stone" in terms of their order.
For example, you did not want to turn the oven timer on until the cake was in the oven... or
turn it off until the cake was ready to be checked or was "done".

Now, to determine the critical path, you had to determine the ONE sequence that absolutely
had to be followed for this task to be completed. To verify that you had the TRUE "critical
path", simply "move one step around"... if you did that, you should no longer be able to
complete the task in the most optimal time (in manufacturing, etc., time was obviously the
key component to “critical path determination”... but, in this example, it was left out since
this factor was really not needed for what we were doing).

I did not do a TRUE critical path here since time and other factors (i.e., human resources,
etc. were left out)...but this one was "close enough" for you to explain the concept and to
work sequencing issues with autistic children. To do a true critical path would have
involved including a lot more steps, time factors, human resource factors, etc. ... and there
were always steps that could be "moved around" to various places. I did all the various
"combinations" of "where things could actually get done, and include all other factors, you
would have so many arrows that it would become overwhelming. So, I provided what I felt
you needed to understand the concept in the graph below. Again, this was a simple
concept... it just looked a lot more complicated than it truly was! :0)
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The solid arrows show the "critical path"... each task number was included in the
appropriate critical path "node". Thus, critical sequencing was shown by these arrows...
one step could not go forward until the previous step was done (Again, I may not be 100%
accurate here — especially in terms of the very first steps - but, this was pretty close. It had
been over 15 years since I took this management class - and the book was long gone :0) ).

Some steps were critical (such as turning on an oven), but could be done at different places
throughout the process... so they were critical to getting the task completed, but "where they
happened" in the "critical path chain" could be a little flexible. When a "flexible" task
became a "critical path item", that arrow turned from a dash to a solid arrow to indicate that
if this step was not done at this time, we could no longer move forward in the process. For
example, step 3, turning on the oven, could be done at any time, but it became critical just
prior to step 10, taking a break... if step 3 was not done at the very latest, prior to step 10,
then the process could no longer move forward smoothly... the task would not be
"completable" without this - now critical - step.

This simple example could be used to teach autistic children almost any process. The idea
was simply to break the task down into its parts... down to the lowest levels. So, for
example, to teach a child to dress himself, teach him first to remove his pajamas, then to
take his clothes out of the dresser (showing him not only where to get his pants, his shirts,
his underwear, his socks, etc., but also how to open the dresser drawers by himself and close
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them once the clothes have been removed). Then teach the child what clothes "goes on
first", "what goes on second", etc.

For each piece of clothing, show the child "how you put it on"... for example, to put on
underwear, shorts or pants, explain that "the left foot went into the left foot/leg hole and
right foot went into the right foot/leg hole", to put on a shirt, explain that the right arm went
into the right arm hole, left arm went into the left arm hole and head went into the head or
middle hole", etc. You probably needed to show the child the "front and back" of clothing
too... perhaps using the "tag" as a reference point.

Flexibility could then be taught by showing the child it was ok to move certain tasks
around... like putting the left arm in before the right arm (or vice versa) or putting the head
in first when putting on a shirt, etc. Teaching the child the concept of "OR" should greatly
help increase a parent's ability to teach flexibility in tasks since if the child understood "OR"
then the parent could simply say: "or, how about doing it this way... will this work, too?".

There were many ways to teach the concept of "or"... giving food choices was the most
obvious. :0) The idea with the concept of "OR" was to teach that "more than one answer
would work" and was "correct". That would surely help increase the autistic child's
flexibility in many, many facets of life. :0)

Another thing I would mention had to do with the use of colors in teaching an autistic

child. Autistic adults had mentioned the fact that they often perceived objects as colors.
Given this fact, I think that parents should go out of their way to make use of colors
whenever possible. See my section on Colors. For example, in teaching a process, telling
the child to "put on his red shirt", as you went through the process with him... or to take out
"his blue socks from the brown dresser". Using colors may indeed be a powerful tool for
parents in teaching the autistic and getting more cooperation in the completion of tasks.

Again, these were simple examples, but they applied to absolutely everything that required a
"process"... and that included the "teaching situation"... "social interaction", etc. - all
aspects/tools down to the most minute detail should be thoroughly defined or labeled, tasks
identified and sequenced, etc. If a child was experiencing difficulty with something in
particular, I encouraged parents not to get upset but rather look at that "stumbling block" as
an opportunity to find something you may not have properly labeled or defined for the
autistic child... and then, to go from there! :0)

I would later come to realize that the sense of touch was also critical in teaching the
autistic child a process... further explaining why techniques such as “hand-over-hand”
clearly worked so well for these children! This issue was covered much later, although
I did want to mention its relevance here as well!
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Safety Issues... A Matter Of Life And Death!!!

It was well known that autistic children did not perceive danger the way normal children
did. The best way for me to explain this in terms of how "safety issues" and the apparent
inability to perceive danger as they relate to the autistic child's inability to understand the
whole without first understanding the parts that made up that whole was by very concrete
examples of what I saw in Zachary in terms of this issue. The fact was that "lack of
flexibility" was also very much a life threatening issue for these children.

In July of 2000, I learned first hand just how dangerous a place the world truly was for the
autistic child. I, like so many parents had to learn this the hard way. I did not fully
understand the issues involved at the time, but, now, in looking back, this too all made
perfect sense.

We were in Canada visiting family. The date was July 27" 2000... my daughter Anika's
8th birthday. We had gone to my in-law's camp for the day. Many family members were
to be there and we, too, wanted to be part of this family get together. I was weary of having
Zachary near water, but, as I had always done in the past when he was near water, I would
simply leave a lifejacket on him all day - just in case. The day went by quickly. It was
soon almost 10:00 pm and we had yet to sing "Happy Birthday" to Anika and have some
cake. As we prepared to do so, I made myself a quick cup of coffee. Zachary had been
just next to me as I did this. I then put sparklers on Anika's cake, lit them and was walking
toward the table with the cake when my sister-in-law said: “Where's Zachary? I’m sure
he'd love to see the sparklers!”

I had just seen Zachary and as such, I was not particularly worried. But, wanting him to see
the sparklers, a few of us started to look for him... within a minute, panic started to set in...
he seemed nowhere to be found. Surely, he must just be in a quiet spot playing... I kept
trying to reassure myself and to stay calm as we continued to look for him. This camp was
fairly large, with several bedrooms and a basement. In no time at all "Where's Zachary?"
was resounding throughout the camp. Everyone quickly started to look for him. Upon
perceiving panic now setting in, my husband Frederick had rushed outside - just in case. 1
continued to look in the camp... thinking he "just had to be here"! It was approximately
10:00 pm.

Frederick quickly went up and down the shoreline, looking for any movement in the water.
With the dark of the summer evening, he just barely made out something moving at the very
end of the dock. Sure enough, it was Zachary - chest high in water, at the very end of the
dock, facing away from shore and holding on to the dock with the very tips of the fingers to
his left hand - with a very watered down diaper!

Had he taken just one more step, or lost his footing, or had we taken just a little longer to
notice he was "missing", Zachary would have surely drowned.
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The fact that he had made it to the end of the dock in such a short time had to mean that he
had literally ran to the water once he snuck outside and went right in. This had all
happened too fast and he had gone too far, too quickly, for him to have simply "slowly
walked to the water and went in". I had just seen Zachary earlier when I had made my
coffee... in total, probably 4 minutes had gone by since then. This had simply been "too
close". I was a complete ball of nerves and needless to say, we decided to leave first thing
in the morning. The dangers all about for an autistic child were just "too numerous" for my
comfort.

Had Zachary made it to the nearby road, instead of the water, I knew he would have "walked
the line"... he had often done this in the past when we went for walks. I now understood
why! It was "an entity" — continuous “whole”... and he would have kept following it (either
the side line or the center line - depending on which one he happened to see first). The
nearby road had a 50 mile per hour limit... and with the dark, if Zachary was on the road, a
car could have easily hit him. Had he gone through the woods in the back of the camp, he
could have easily been lost also.  As I had searched for him during those couple of minutes,
all these things went through my mind... there were so many dangers for Zachary in a
"normal environment".

I knew Zachary had serious issues with direction changes, but I did not understand them
until after this near drowning incident. I understood that "normal order or normal direction
was involved" but it would be much later still that I would truly come to understand why
Zachary had so many issues with direction changes.

To Zachary, "normal direction" meant going forward... anything else did not make sense.
Going left, right, backwards or sideways were things he did not truly understand - until
directions were labeled as "left", "right", "backwards" or "sideways" - in everything - from
car rides , to walks, to rewinding of videos ("going backwards"). The directions of
"backwards" for example, went totally against "normal order" and until labeled, it was not
understood as "an entity in and of itself".

For Zachary, there could have been and would have been no going back to shore...his need
for "normal order", literally, "forced him to keep going forward", away from shore! Going
"backwards" was something he did not understand, it went against "normal order" , and thus,
he would not have "been able to come back to shore" on his own! I had not yet labeled for
him the concept of "going back" and so, he did not understand it. All his mind could do
was go forward. I had not labeled for him the concept of "danger", not specifically worked
on the concept of "be careful" because, at the time, I did not myself understand the autistic
mind. That would only come much later. I had not outlined for him the "steps to assess
danger"... all things so critical for the autistic child.

So many things we had taken for granted, we had assumed he understood — were gone and
with their disappearance, an incredible rigidity and inflexibility had set in. So many
concepts I had made use of — like his name — things I assumed he “still knew” were gone!
Had he actually lost memory or had I simply assumed he knew these things but they had
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never actually imprinted in his brain? It just did not make any sense! I knew Zachary had
known some of these things previously! 1knew Zachary had once made proper use of
stairs... but that had disappeared! Why? Why had so many things simply “disappeared” —
things I knew he knew at one time!

When I finally did understand, at least partially, Zachary's issues with "direction changes" |
worked with him on this issue specifically. When I first began to understand these issues, |
thought they were simply attributable to his "fanatic need for order". It was only later that I
would truly understand this issue for what it was - the inability to properly process a subset
of the ordering function - that function within the brain that dealt specifically with the
processing of "parts" to understand the "whole". Still, this near drowning had clearly
shown me that for some reason, Zachary had issues with direction changes. I therefore
worked specifically with him on this issue... walking backwards, left, right, sideways... these
were all things we would practice on our many walks to the park. Once labeled, and
identified as separate "entities in and of themselves", these "other directions" were now
"ok". They were no longer a problem for Zachary - once labeled!

This issue was a little harder to understand in terms of "partials", but if you think about it,
the concept of "direction" was an entity in and of itself. "Normal direction" was going
forward and as such, any change in direction would be perceived as a new "part" to the
whole concept of "direction"... a new "part" that until defined and explained, made no sense
to the autistic mind! All these other directions (left, right, sideways, backwards) brought an
unknown dimension or "part" to the concept of "direction", and as such, they were not
tolerated. Although a little more "abstract" in nature, the issue of problems with changes in
direction, could be explained based on the inability to process partiality... the parts to the
whole... in this case, direction.

Had Zachary made it to the nearby highway when he snuck out of camp that summer night,
normal order, or normal direction would have meant "walking the line"... and following that
entity. That could have cost him his life as could have the fact that he most likely would not
have perceived "cars" as parts to the whole - the street and as such, he would not have
"worried about them" but rather would have chose to "ignore them" since he most likely
would have not understood that cars were "parts" of the street. Speed and the physics of a
moving object were also things Zachary did not understand... and as such, they too, would
have been ignored and not seen as part of the whole equation of the inherent "danger" of a
street!

On another occasion, almost a year after the "near drowning", Zachary once ran right in
front of an oncoming car in our front yard while we were raking leaves. He was playing
quietly... and before I knew it, he was off and running down a small hill, into the street and
straight into the path of an oncoming car. By this time, we had moved and lived on a quiet
street in the Upper Peninsula of MI. There were only four houses on our street. It was a
very quiet street but every once in a while, a car went by just a little too fast for my

comfort. One neighbor, in particular bothered me in his driving habits. It was this very
neighbor in front of whose car Zachary ran. Luckily the driver saw him and was able to
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stop in time... but, again, this had been too close... within a month, we had put up a chain
link fence, 6 feet high, surrounding almost an acre for Zachary. We also installed safety
latches 6 feet up so that he could not possibly get out of the yard on his own. This fence
had cost us over $5,000.00, but it had been worth every penny! We also cut all the brush in
this "compound" in order to be easily able to scan the entire yard with just one glance. I
could now have a little more peace of mind when Zachary was outside. Still, Zachary was
always with someone even in "his compound". :0)

From that incident, even at this late age (Zachary was almost 4 at the time) cars on the street,
like so many other "parts" in the environment, were not properly perceived as a danger.
They were parts (cars) to the whole (the street) and if not properly perceived, and recognized
as entities in and of themselves, and identified or labeled as objects of "danger", then the
autistic child would continue to have no fear of them. Cars had to somehow be identified as
part of the whole. The autistic child had to be made to understand that "streets were for cars
- not people", "that streets and cars went together", that "cars were very dangerous" and that
"you do not go in front of or in back of cars", that "you stay away from cars".

In October of 2001, I was fortunate enough to encounter something on the road... a squished
pumpkin. :0) It had obviously fallen off a truck and either broken on impact or been hit by
a passing car. Luckily, Zachary was in the car with me at the time. The "squished
pumpkin" was very close to the intersection at which we had stopped for a red light... and it
was in Zachary's direct line of sight so he saw it clearly. I made it a point to show Zachary
the "squished pumpkin" and explained to him that if he went in the street, he too, would be
"squished"... just like that pumpkin. That seemed to help a little to solidify the concept of
the danger of a street. Within no time at all, I noticed Zachary showing a little more fear of
cars. My brother-in-law had told me that in order to teach his autistic son the danger of cars,
he had shown him a dead skunk on the road and said: “See what happens if you walk in
front of a car?”. He believed that was what had truly solidified the concept that cars were
dangerous for his son!

Zachary still had a hard time looking both ways before crossing the street in spite of the fact
that I had practiced that numerous times with him. Parts to the whole that could or could
not be there, like cars on a street, were simply not perceived as belonging there and as such
were not feared! This was especially true of all things that involved motion!

The following summer, in July of 2002, we faced yet another dangerous situation for
Zachary... this time, it was on my in-law's beef farm. We had taken both our children with
us to do some work in a shed just next to a huge holding and feeding area for cattle. Most
of the cattle were out to pasture and I had not noticed the one bull in the holding pen.
Luckily, having been raised on a farm, my husband Frederick had noticed it right away...
and he also noticed right away when Zachary headed straight for the bull’s pen. He started
walking down the "shoot" and had that door been opened to the bull pen or had he been able
to open the latch, without a question, he would have gone in... the "shoot" leading to the pen
was part of the whole (the pen), the bull inside the pen, however, was not... and as such,
Zachary did not perceive it as a part to the whole... a very dangerous part... and as such, the
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"danger" was not perceived. The bull itself would have had to be labeled as "a bull" and
then the label of "bulls are dangerous - stay away" would have needed to follow.

Life with an autistic child was stressful indeed! Parents could simply never let their guard
down, in any situation.

The autistic child was in constant danger in his environment... be that his home environment
or any other. True, the home environment was more familiar, but it too was dangerous. [
truly came to understand that the autistic child had no concept of what was "a little
dangerous" or "very dangerous" and until taught the difference - he would treat both as
equals. To the autistic child, getting onto a stack of bins in a closet was no more dangerous
than walking out into the path of an oncoming car or bull, nor in my opinion, did the child
perceive these situations as any more dangerous than say climbing onto the couch! Autistic
children honestly could not perceive or differentiate levels of danger... whether that danger
was climbing on a table or a chair or walking out into traffic. To the autistic child, there
was no difference in these activities... they consisted simply of "moving about" of "going
where he wanted to go"... and nothing more... until taught otherwise!

Zachary was now somewhat "more aware" of danger, but, I knew this was still a huge area
for him since he still did not remember to look both ways before crossing the street...
something we had practiced on numerous occasions while walking. I had also noticed
something else in Zachary that troubled me when it came to safety...

Recently, I had found Zachary in my bedroom closet. He had climbed onto two plastic bins
and was unable to get back down by himself. He was holding onto shelves high up in my
closet with his little hands. We pretty well knew that if Zachary was "missing" for more
than two minutes, even in the house, we had to go looking for him - just in case he was "in
trouble". When I opened the closet door, he turned and looked my way, and in a very, very
soft voice said: "help"...but, he did not know to yell for help when he needed - he had
waited for me to get there rather than yell for help as soon as he needed it! Another thing |
would have to work on!

Because the autistic child could not properly perceive danger these children had a tendency
to get into "more of it". Their curiosity worked just fine... and thus, they were easily led to
investigate things... even dangerous things - and too often, they were "in trouble" before
even realizing something was wrong - if they could even realize that. I believed they
actually needed to be taught "what constituted danger"! And, herein was a very difficult
task. How do you even begin to teach an autistic child the multitude of situations that could
"lead to a dangerous situation"? What generalizations could be made use of from one
situation to another? These were indeed difficult issues I myself am still dealing with.

What was the answer to this very serious issue if you examined the issue of "danger" in
terms of "partiality"? I was not sure there was "one answer" and as such, I believed parents
needed to err on the cautious side and assume that their children were in constant need of
supervision - at least until the child demonstrated a very concrete understanding of danger in
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many, many situations. Since Zachary had snuck out once, I feared he would do so again...
and so, as with so many issues, when it came to safety, [ was very conservative indeed.

I installed deadbolts on all doors very, very high up so that Zachary could not possibly reach
them (6 inches from the top of the door would be where I would put them today since, after
two years, Zachary was already getting to the point of reaching those I had already
installed)... and, I put in a 6 foot chain link fence in our backyard, with safety latches close
to 6 feet up, to further protect him when he was outside... so that he could not “escape” on
his own. To leave our yard, he had to be “left out” by someone else. Zachary was really
never alone outside, even within “his compound”. If he had no concept of danger, that
meant he also would not perceive danger in say, putting a rock in his mouth — a possible
chocking hazard — and as such, he was constantly watched (even though putting things in his
mouth was something he rarely did)!

The autistic child knew no danger and could express no heightened fear in a dangerous
situation - until he had been taught what it was like to "fear a little" or "fear a lot". He then
needed to be taught the appropriate response (i.e., yell for help) if the situation was one of
"fear a lot".

Safety issues such as these, I believed, had to be repeated/taught in multiple ways, in
multiple situations to make the child understand various aspects of safety. The key was in
helping the child generalize the concept of "what was dangerous". Yet, at this point in time,
at least for Zachary, I feared issues of safety were very situation specific.

In spite of repeated walks, going constantly over the need to "look both ways before
crossing the street" for example, for some reason, Zachary was still not seeing the need to do
this. I was careful to make it a point to stop at street corners and say: "look both ways", but
he still "did not really get it". In my section on Teaching Language, under the "ordering
language" section, I had mentioned how on one occasion, as we had gone on an errand, and
crossed the street one day, I had made it a point to show Zachary the "Walk" and "Don’t
Walk" signs. He had repeated: "Don’t Walk" at the time since that was the "flashing sign"
as we stood on the street corner. At the end of the day, before he went to bed, Zachary
started saying: "Walk... Don’t Walk"... and repeating that over and over again. He was
"ordering" what he had learned during the day... and in this instance, understanding this
concept could literally save his life. It was at that time that I truly understood the
importance of ordering language... it would be much later that I would understand the
importance of accurate and complete “reference communication” — especially as it
related to issues of safety!

Now, in focusing specifically on "Safety Issues", I could not help but wonder if Zachary's
difficulty in "looking both ways" before crossing the street was somehow related to the lack
of "Walk and Don’t Walk" signs. After all, he had clearly "ordered" his world in terms of
"Walk and Don’t Walk" on the day he had seen those signs. Did he now assume that all
streets should have a "Walk or Don’t Walk" signs and that if none existed, it was ok to keep
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going? In putting all this together, I was now starting to think that this was indeed the
case.

Much as language was ""tucked away" for future reference (reference communication
as I called it), I suspected issues such as "Walk and Don’t Walk' were tucked away for
future reference too... and that if '""no reference" or “incomplete references” existed
from which to "draw information", the autistic child was left without a "proper
response" to the situation at hand... and in a dangerous situation, this could make for a
deadly omission or inaccuracy!

Incomplete or inaccurate “reference communication” indeed made for a very dangerous
situation. If the “past reference” was incomplete in terms of what was considered a “safe
situation” for walking across the street, there was no doubt in my mind that Zachary would
walk across the street into the path of an oncoming car. I was certain this would also be
true if [ simply said “walk” — that based on that past reference and association to “proceed
across the street” upon seeing or even hearing “walk” that the “word alone” would be
enough to make Zachary move forward... without looking both ways to ensure it was safe to
do so!

I was now convinced that this was indeed a key to teaching an autistic child about safety...
that in order to do so, the child had to be provided with appropriate "references to draw
from" for future use. If this theory was correct, this made for a very difficult situation for
the parents of autistic children. How could you provide the necessary "reference points" in
terms of what to do in specific dangerous situations? I believed I could make use of
equations much as I taught synonyms. For example, saying: “car moving = don’t walk” or
“street corner = don’t walk”, or “no cars = walk” could help, but at this point, this was all
too new — even for me — and as such, I had to continue to be very, very conservative when it
came to Zachary’s understanding of safety issues! I had to continue to assume he had no
concept of such things... until he could slowly prove otherwise!

I would have to do a great deal more in this area before I felt comfortable that Zachary could
indeed even begin to "understand" danger! I, personally, would have to assume Zachary
had NO concept of danger - IN ANYTHING - until he showed me otherwise in everyday
situations! Videos, labels and "reference points" perhaps via books were all I had to work
with. I could make use of labels and such, but, in this area, I truly felt the more real life the
reference points, the better - and for our family, that would mean many videos on safety! I
believed there existed a great need for a safety video that made use of colors, motion, sound,
and visuals — geared specifically to autistic children! The realization of just "how
dangerous" daily life could be for my child had now truly set in very concretely! :o(

I knew of no place to turn to for help with this very serious issue! This was one of those
moments at which you felt very alone in life. At least, now, I had a much greater awareness
of the issue and I could begin to work on it.
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It had taken me such a long time to teach Zachary to "look both ways" - I had worked so
hard on simply "looking both ways" and gotten nowhere. That, alone should have tipped
me off to the fact that what I was doing was not working and that I needed to try something
else. Zachary, in the past had learned a great deal from children's videos and I hope the
same could be true for "safety" as well and that, eventually, safety videos would provide that
all necessary "reference point" for my autistic child!

This was indeed a very serious issue for parents and society as a whole. How could one
possibly teach a young child "issues of safety" when that child could not first understand the
"parts" that made up the "whole"... in this case, the dangerous situation - and the child had
no "reference points" or “incomplete reference points” to draw on in terms of "what to do in
certain situations"?

To further solidify this issue of “incomplete reference communication”, I wanted to provide
a final example of “how Zachary’s mind worked”. Zachary had “plastic shapes” I used in
doing exercises with him. There were about 250 pieces in this “bucket” of shapes (see
Exercises I Do At Home section). I had picked these up off the floor so often because
Zachary loved to “tip the bucket over” (it was about % full when all the shapes were in it)
that I decided to put that bucket of shapes above my kitchen cabinets — up high, where
Zachary could not get to them. Recently, when he wanted to play with those shapes, he
said: “shapes, please”. His sister was next to me. [ said: “Zachary, ask Anika to give you
those shapes... say... Anika, give me the shapes, please.” Zachary repeated the “Anika,
give me the shapes, please” and his sister gave them to him. After he was done playing with
the shapes, I then put them back where they belonged... once again, out of his reach. The
next day, Zachary wanted the shapes again — only this time, his sister was not in the kitchen
— his father was! When Zachary said: “shapes, please”, I said, “Zachary, you have to ask
dad for the shapes”. To my utter surprise, he said: “Anika, give me the shapes, please”.
He had drawn on his prior “past reference” on how to ask for the shapes... and in doing so,
used his sister’s name to ask for the shapes... even though his sister was not in the room!
Absolutely incredible! I then corrected him and told him he had to ask “daddy” for the
shapes because “Anika” was not in the room. The following day, again, Zachary had
wanted to play with these plastic shapes. This time, when he said: “shapes, please”, and I
told him he had to “ask for them”, he said: “Mom, can I have the shapes, please”. 1 was the
only person in the room... and this time, he had learned that the person you had to get to “do
something” actually had to be there to do it. :0)

This, example, truly showed me the workings of the autistic brain and how incomplete
or inaccurate “references” to draw from, could literally cost my son his life in a

dangerous situation — and how a_ past memory — an ingrained reference -
seemed to override actual incoming sensory input! It was then that I truly
came to see that Zachary’s life consisted not only of “reference
communication”, but indeed, of “reference living©” - or “living via
reference©” - in everything! A very dangerous way to live!
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Indeed, I now understood that echolalia and “ordering language©” or
“reference language©” were just tools by the autistic child used to “build

references”. There were so many topics on "safety" that had to be addressed: fire,
construction sites, traffic, animals, anything related to issues of danger and motion, etc. It
would indeed be a challenge to find good videos to address so many areas... videos, that
needed to include motion, visuals, sounds, smells (i.e, for dangerous substances), color, etc.

I encouraged all parents to submit " recommended safety videos" via my website,
http://www.autismhelpforyou.com - videos that, based on the above, could be used for
teaching certain concepts as they related to safety. [ would post these “suggested videos”
under my safety link for all parents. But, truly, I believed this area was so huge, that what
was needed was a video geared specifically to the autistic! As with everything for the
autistic child, understanding "safety" would could eventually come “over time” as the child
came to understand more about his environment and as he was provided with more coping
mechanisms (i.e., labels) to more fully understand that environment and its inherent dangers,
however, I feared that for these children, time was not on their side when it came to issues of
safety! This indeed was truly an immediate issue of life and death for the autistic child!

This inability to understand the parts to the whole - when combined with a dangerous
situation - and the lack of past information or incomplete information to "draw from"
indeed made for a deadly combination! = The inability to perceive danger - another issue
explained, yet again, by the inability of the autistic child to properly process the parts to a
whole and the inability to integrate those parts and assess them in terms of potential danger
in order to obtain the “appropriate response” given the situation!
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Motion And The Autistic Child...

Another critical piece of the puzzle I came to understand in terms of how I believed the
autistic child perceived his world had to do with the role of motion. As had happened in my
first book, Saving Zachary: The Death And Rebirth Of A Family Coping With Autism, as |
neared the completion of my second book, Breaking The Code To Remove The Shackles Of
Autism: When The Parts Are Not Understood And The Whole Is Lost! with only final edits
remaining, and once again thinking I was basically "all done", I came to see, what in my
opinion, was yet another huge variable that had been there all along but that I simply had not
seen until now: motion!

I had always suspected that "motion" somehow played a critical role in the life of the autistic
child, but I really did not understand to what extent that was true until very recently (end of
August 2002).

As I went for one of my many walks when I tried to sort things out, as I listened to cars
going by, I became more aware of "my person" as an intrusion within a specific
environment. For some reason, although I had walked this same route so many times, on
this particular occasion, I had an overwhelming sensation that can only be explained as a
sense of "not belonging there".

I had learned a long time ago to always listen to that inner voice. Why did I all of a sudden
have this overwhelming feeling of "not belonging there"? As with so many things |
pondered on my walks, I tried to understand this in terms of autism. So many of my
"answers" had come to me this way... and once again, I came to see a critical piece I had
overlooked: motion!

The best way for me to explain the role of motion in the life of the autistic child was, again,
via the use of examples as I saw the role of motion in the life of my son, Zachary.

In trying to understand the role of motion as it related to partiality, I came to see that those
things Zachary had the most trouble with were things that were not constant, but rather,
involved motion. For example, making Zachary "see cars" in terms of perceiving them as
parts to a street, had been very, very difficult for me.

Try as I may, I simply could not get him to understand that "cars were parts to a street", that
the two "went together". I now saw, that for Zachary, perhaps this concept had been so
difficult to grasp because cars were really not part of the street itself... they were something
that may or may not be there... things in motion, that came and went. I knew that Zachary
understood the concept of "walk and don’t walk" and what those particular words meant, but
I now understood that even though Zachary understood these specific words, I suspect that if
I said: "walk" even though a car was coming, that he would still proceed and walk directly in
front of an oncoming car! He had a "reference" established in terms of what "walk" and
"don’t walk" meant... that you cross or do not cross the street... from our experience with the
"walk and don’t walk" signs, but, I now feared that this "reference" was still incomplete...
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because, even though Zachary understood these words in and of themselves, he did not
understand all that went "behind those words" in terms of assessing safety issues!

If Zachary could not perceive the "cars" visually as a part to the whole, perhaps helping him
understand the danger of a coming car would better be explained by making Zachary "listen"
for a car and to make him understand that when he "heard a car" his response had to be to
"stay on the grass or on the sidewalk". Again, this was all so new to me that all these issues
of "safety" were very troubling to me. I feared even "listening for a car" may not be the
answer, because as Zachary came to understand the "label of cars", perhaps they would
simply all be simply integrated into the whole, as a now "acceptable part" that had been
labeled... and understood in terms of what it was...an object called a "car"... but, I feared the
much more abstract concept of "what a moving car meant" in terms of safety issues,
involved a great deal more work! How do you teach such abstracts concepts to an autistic
child...that things that could or could not be there were really “part of the whole, too”?
Needless to say, given the fact that I believed autistic children did not perceive moving
objects as a "part to the whole", the entire issue of safety as it related to autistic children
weighed very heavily on my heart! :o(

Although safety issues such as the above could now be explained in terms of the relation of
the "parts to the whole" and the fact, that in autistic children, I believed objects in motion
were not perceived as "parts to the whole", there were other things, in addition to the safety
issues that [ now came to understand based on "motion".

For example, issues with eye contact and blank stares also now made more sense. The eye,
by design, needed light in order to "see", but, much of our sight was also dependent on
motion. In fact, the eye itself was an object in constant motion, forever adjusting to light as
it moved. In addition, the very act of "seeing" involved motion. Your eyes were not
"blank stares" as they observed objects... rather, they were constantly in motion. Ina
normal person, to do what an autistic child does in terms of "blank stares" was a very
difficult thing to do. To simply "stare" at something, without moving your eyes was indeed
almost impossible to do. Yet, in the autistic child, "blank stares" were commonplace. Why
was that? Why was an "activity" I considered so difficult to do - staring at one spot -
something the autistic child engaged in so much? Was this simply another coping
mechanism - the autistic child's attempt at doing away with motion? I truly wondered!

Another area I came to understand a little more had to do with "self spinning"... something I
still saw in Zachary to this day. Zachary often looked up to the ceiling or down at the floor
as he "spun himself". Was this his way of attempting to figure out how he himself fit into
the "whole"... the environment? After all, persons were, like cars, moving "parts" to the
world and perhaps Zachary simply could not understand how he, personally, fit into that
whole... the environment, much in the way, I believed he did not understand how cars, these
"other moving objects", did not fit into the whole! Self-spinning was simply Zachary’s way
of attempting to “decode” how he, himself, fit into his world!
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I now understood why the simple act of catching a ball could be so difficult for these
children. If they had difficulty integrating motion in their world, all areas involving motion
would be impacted — including motor function!

I also came to understand how the inability to look in the mirror could also be related to the
issue of motion. Much like a street was a "stable object" without the "cars" or the "moving
parts", so, too was the mirror a "stable object" in and of itself... without a "moving person"
within it. Once that "moving part" was added, however Zachary could no longer
understand how this new, - moving part - fit into the whole! Once again, motion appeared
to play a part!

Difficulty in understanding how objects that moved fit into the whole could also explain
many socialization issues in these children. Large crowds, by definition, had a great deal of
motion (in addition to the many sounds, smells, etc.). As such, I certainly understood how
situations involving many persons could be difficult for young children still trying to
understand how "all these moving parts" fit into the whole. In Zachary, I knew this had
been somewhat of an issue, although now, he liked the hustle and bustle of certain crowds.
The fair, for example, with all its rides and things to explore, had been something he truly
enjoyed this year. Of course, as expected, some things were more fun than others. Rides,
with all the mechanics involved, were fascinating... animals were not! Rides were part of a
whole entity - animals and people were not!

If you looked at the issue of motion, it appeared that motion of "parts" that were truly "part
of the whole", like fair rides, the moving parts of a clock, gears of countless objects, etc.
were more readily perceived and understood by Zachary. Such motion was "ok". But, the
motion of "parts" that did not "truly belong to the whole", parts that "could or could not be
there" (like cars, people, etc.) were more the problem! As such, animals at the fair, or a bull
in a pen, or cars on the street - all moving objects that did not actually "belong" to the whole
- were objects that simply did not seem to be understood in terms of how they "fit" into the
"whole"... and as such, they were ignored! The implications for the autistic child were huge
and indeed, overwhelming!

This also explained why spinning was so fascinating to these children. I believed Zachary
spun things in an attempt to “decode” the mechanics of motion and how motion fit into his
world. The large wheels on the McDonalds toy (see Spinning section) created the
interesting illusion of the wheels spinning in the direction opposite of that the child was
spinning. No doubt, this created even further interest in Zachary when it came to this
particular toy. There were plenty of things he spun that did not create this “illusion”, but,
surely, perhaps, many did. The fact that motion, such as spinning also resulted in the
disappearance of “parts to the whole”, in my view, was how “spinning” could be used as a
coping mechanism also. Thus, spinning, I thought, played a dual role in the autistic child.
It was his way to attempt to “break the code” of motion and his way to cope with partiality
when the parts to the whole simply did not make sense! Add to that the visual stimulation or
vertigo effect of spinning, and this activity became powerful indeed!
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Perhaps this issue with motion also explained why fluorescent lights were so interesting to
Zachary, too. Fluorescent lights could create interest in several ways... via the motion or
flickering within them and perhaps also in their light intensity and the possibility that this

somehow impacted how colors were perceived. As with so much in autism, I always felt
there were several factors at play in even the smallest of things!

With motion, it was as if that “normal instinct” as it related to danger... that
connection we all instinctively made when we perceived motion — to assess a moving
object in terms of potential danger — was simply not there in the autistic child!

In my view, autistic children had to somehow be taught "how moving parts" fit into the
whole of life... moving people, moving animals, moving insects, moving things. Of these, I
felt moving "things" (i.e., trains, trucks, cars, etc.) and moving animals that could pose a
danger, were the first things to tackle... to clearly define, label and for which clear
explanations of "consequences" had to be given. I felt videos would be the best way to

teach such things, but I knew of none that even came close to what was needed for these
children!

As with so many issues, as [ wrote these materials, I came to understand even more in terms
of how the autistic child saw his world. I came to understand why “motion” was such an
issue for the autistic, especially when it came to the subject of “safety”. Although many
apparently felt that “overall ability to see” was not impacted in the autistic, truly it was, in
my opinion. [ came to see that, for Zachary, even when motion was involved, such as a
moving car, a past memory would over-ride incoming sensory input. As such, Zachary,
literally, could not “see” the car coming... based on the fact that a past similar situation had
already been ingrained in his mind and that was the information he chose to draw from when
asked “do you see a car coming?”... as opposed to relying on incoming sensory input.

Thus, truly, Zachary could not “see” the coming car... the object in motion... the object that
could so easily take his life!
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“Father, I Cannot Tell A Lie”... The Apparent Inability To Lie In The Autistic Child...

The autistic child's world was one of exactness and completeness in everything. A lie was,
by definition, a "fabrication" and thus, until the autistic child saw another child lying and the
lie was labeled as "a lie", then, the autistic child appeared unable to lie because it was
something that was simply not part of "normal life" - at least not part of life for very young
children! Young children did not “inherently lie” - it was something they had to be
"taught", something they had to learn! They had to "learn it" by seeing someone else do it.
A "lie" was a new "part" or "aspect" of language that was, at least at first, unknown or
"nonexistent” to the autistic child. Yet, once a lie was heard and the "label" of "a lie" was
given and the autistic child actually perceived that "this was a falsehood", I believed autistic
children could understand the concept of a lie and use it in language and "fib" as well as
anyone else. :0) Again, as with everything labeling and understanding were key!
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The Potential Danger of Imaginary Play In The Autistic Child...
The Slippery Slope... That Could Lead To... Adult Schizophrenia?

Like lying, imaginary play was something most autistic children did not do... until they were
taught, "to pretend".

It had long been speculated that schizophrenia was the adult form of autism. Based on what
I have come to understand of the role of partiality in the autistic child's life, I now believed
that this could indeed be the case. The best way for me to explain this theory was by
providing an example of what I believed could be a behavior that led down the slippery
slope leading to adult schizophrenia.

For the autistic child, as with any child, fascination started first with objects and then moved
on to people as the child grew older. This was why young children were perfectly happy to
just be at home with mom and their toys... but, as they grew older, the need to interact with
other children became more powerful than the need to play with toys... and in my opinion,
that was true of the autistic child also, in spite of his huge issues with “socialization”
because the issue was not one of ““ not wanting to play with other children” it was one of not
understanding one’s world — and that was a huge difference!

When the autistic child did that "crossover" - when the need to have friends became
more important than simply playing with objects - pretend play could take on a
dangerous role... that of actually replacing people — including the autistic child himself!

Again, a very poignant example would best show why I believed this to be the case. A
mother I knew recently commented to me that her son had become obsessed with a fictional
character in one of his software programs, so much so, that he identified himself completely
with the main character in this software package. Although this autistic child, like so many,
kept very much to himself and did not like to be disturbed at all when engaged in a
particular task, his mother soon discovered that if she called him by the name of this
particular fictional character in the software program, her son would leap to his feet and do
just about anything she asked without making a fuss. If the character's name was not used,
getting her son to do what she wanted was a lot more difficult.

In this particular program - but again the "identification" could come from any character in
ANY video, book, software, etc. - but, in this particular program, one of the main character's
tasks was to take ice cubes and make snow. To accomplish this task, the ice cubes were
made, then taken and put on a conveyor belt, passed through a machine and thus made into
snow. Each snowflake was then inspected for uniqueness with a magnifying glass.

Note, there were several key things here...

1. A process was involved... this process had a beginning and an end.
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2. The process had a particular order.
3. The process involved an individual... a fictional character.

4. The task involved something "with order"... first in the form of placing the ice cubes on a
conveyor belt and then in checking with a magnifying glass to ensure the perfect order or
uniqueness of each snowflake.

This child came to be so completely identified with this character, that he came to respond
primarily when called by the name of this fictional character.

This child also came to spend his time exactly as did the fictional character... the child spent
a good part of his day... making ice cubes and putting them into his mother's freezer. So
many of these ice cubes were made that the mother had to start bagging them... but the child
made so many, that there were always loose ice cubes in the freezer, falling out each time
the door to the upright freezer was opened.

If the mother took any of the child's ice, the child became very upset and the usual
outburst/tantrum followed.

So, how did this fit in with schizophrenia? Please remember, this was simply a theory was
putting forth... I had no proof that this was what was happening, but, I suspected that it may
very well be...

First, I wanted to emphasize that I believed "pretend play' became a very real issue
once an autistic child did that all critical "crossover" from objects to persons in terms
of what captivated his attention.

In the example above, the child was not allowed to "complete the process". He was only
going "as far as" the making of the ice cubes... but, he never completed the process
entirely. This was a definite source of concern.

As the autistic child grew, I believed he learned more coping mechanisms simply from
"being in the world", and as such, he adapted a little more to his environment... picking up
the concept of fractions along the way, understanding that things had labels, etc.

Note: A child who was left to “break the code” to life would have very little chance of
doing so and would only slip further into the clutches of autism. As such, when I referred
to “coping mechanisms” in the above paragraph, I was referring to positive coping
mechanisms such as labeling, explanations, etc. There were indeed many, many negative
coping mechanisms in which the autistic child engaged, and these, I believed, would only
make him slip further away.

As such, it was critical all parents understood the “simple passage of time” was not the
key to recovering these children! In my opinion, these children needed to be provided
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with the right coping mechanisms and that could only come through a great deal of
work and therapy!

Thus, positive coping mechanisms helped with "the real world", "the physical world" as the
child grew and more labels were provided to “decode” the physical world, and as such
perhaps less focus was given to environmental tasks since the child was now better able to
cope... having had years and years of experience to learn to adapt to his environment, having
had years of labels to help understand so much of his world.

As such, it was my opinion that environmental issues or issues as they related “to objects"
took less of a priority as the child grew older. Socialization, however, became more and
more important to the child. This was indeed true of all children- and I firmly believed, of
autistic children as well!

It was, however, a well-known fact that the autistic child had difficulty making friends... and
herein was the danger of pretend play in the life of the autistic child. As the autistic child
searched for "friends" and discovered he had very few... or none... he could begin to identify
with fictional characters... to consider "them" "his friends"... and since these "fictional
characters" were now "one's friends”, readily available for play, for company it would be
natural for the autistic child to want to "play with them" much as a normal child would play
with his "real friends".

In our example, the child engaged in the making of ice cubes... just as did the character with
which he identified himself. Indeed, this particular child not only engaged in the activities
of his "fictional friend", he was "becoming" his fictional friend - responding now, almost
exclusively, only when called by the fictional character's name.

Also important to this analysis was the fact that in the above scenario, this child was allowed
to make ice cubes - but, the process itself was never completed in its entirety... only a PART
of the process was done. There was that key word again: "a part"... a "part" of the "whole"
only had been completed!

Based on my understanding of the role of partiality in the autistic brain and the autistic
child's inability to deal with the partial, as I observed this autistic child, I could not help but
wonder what happened when a process was not completed, a conversation or activity with a
fictional friend or character identified with was interrupted?

It was my belief that the fact that the process, conversation or activity was never completed
made it so that this "partiality" became a greater focus of the child's attention...and just as
the autistic child strived for completeness in the physical environment by spinning, etc., so
may the autistic adult strive for completeness by "finishing" the process, conversation, task
or activity that was left incomplete or "partial".
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It was my belief that as the autistic child grew, by definition, he was simply "exposed" to
more labels and concepts... and picked more up along his journey through life in terms of
dealing with his actual physical world.

Given the fact that the life of the autistic child was one that demanded "exactness" and
"order" in everything, I began to question what would happen if that "completeness in order"
was missing... if, for example, a process was left only "partially done" as in the above
example.

If a child was allowed to so completely identify with a fictional character, would that child
not accept that character as part of his "reality" and consider that "part of his world" or "that
new person or process" in his world something that needed to be made "sense of" and
categorized or completed?

I could certainly see that as the environment became better coped with, the focus of the
child's attention could certainly shift to processes and other "issues" of conversation/
process, etc., that had remained yet unresolved. As the autistic child could not cope with
partiality and reverted to spinning, so too, did I suspect, the autistic adult sought a method to
complete the partial...only now, it was to complete the partial within... and this, I believed
could be what led to schizophrenia.

This may very well explain why the schizophrenic were seen "talking to people who were
not there".

Therefore, to allow children who were autistic to identify with fictional characters

may could actually lead to bigger problems down the road as the brain may focus on
incomplete processes (as the ice cube to perfect snowflake example), incomplete
conversations (as in with fictional friends), or any other incomplete or partial task, etc., that
may have been interrupted and left "undone".

As such, I personally, would not encourage any imaginary play in Zachary, especially as he
made that critical crossover from objects to people in terms of what captivated his attention,
and I would be very careful when he initiated pretend play himself... careful to complete the
task... to make sure tasks were completed with the verbalization of an "all done", etc. prior
to moving on something else.

In terms of "imaginary friends"... something I had not yet had to deal with... I would do my
best to "snuff them out somehow" as soon as possible by perhaps suggesting the "imaginary
friend" - "was gone", perhaps using the words: "bye-bye" or something like that! Of course,
words like “bye-bye” could reinforce the “existence” of such friends... as such, perhaps the
best thing was simply to “snuff them out altogether”! This was especially true if that
“imaginary friend” involved my child actually identifying himself with or as a
particular “character” (as had the child in the above example).
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This was a problem I had yet to observe in Zachary... but, I would make absolutely sure he
did not start to fall down what I saw as that possible slippery slope that perhaps led to adult
schizophrenia. :0(

This issue had the potential to be so devastating to my child, if true, that I was simply,
personally, not willing to take the risk of allowing my child to engage in anything that
had to do with "imaginary friends".

I suspected that as with so much in the life of the autistic child, labeling pretend play
when it did occur would be critical in helping the autistic child to cope... to make him
understand the difference between reality and the "pretend world". This may be as
simple as explaining to the child for example that "dogs did not talk", "that imaginary an
friend was not real... that they not someone you could call on the phone... not someone who
could really come and fill up your bucket in your sandbox", etc.

Indeed, for the autistic child, I truly believed that it was critical that pretend play,
when it surfaced, be carefully and painstakingly labeled for what it was — not real!

Also critical in my opinion was the fact that any actual identification with a
character/person be limited, by constantly reminding the child that '"his name was...."
and actually using the child's real name only. Teaching the concept of "what's your
name?"- of one's "self"- early on, I also believed was key... as was, I believed, using the
child's real name and that name only when calling the child.

It was too easy for parents, siblings and others around the autistic child to fall into the trap of
letting the child identify with a fictional character and allowing him to "respond to that
name" when called by that name since that was "the name" that “got” the child's attention.
But, in this case, allowing that identification with a fictional character by the autistic
child gave him exactly what you did not want to provide... control over a potentially
dangerous situation — a new coping mechanism to deal with loneliness as it so often
existed in the life of the autistic child!

If you think about it, pretend play allowed the autistic child to control the situation, or
his world... to make it "just the way he wanted it"... much in the way "spinning" was used by
younger autistic children to "do away with partiality". Indeed, many coping mechanisms
seen in autistic children provided this sense of control over the situation. I found this to be
true with spinning, self injurious behaviors, screaming, biting, associations whereby children
created "new objects" out of parts to make a new entity (see information on creation of a
truck in section on fractions), etc. and in my opinion, that could certainly also be the case
here!

The key for parents was to allow only those coping mechanism, like Labeling, Echolalia,
Ordering Language, Counting, etc., that actually helped the child cope with life in a
productive way and to work at eliminating all negative and potentially harmful coping
mechanism that allowed the child to not only control his world in a negative or non-

190

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

productive manner, but also allowed the autistic child a means of eliminating the need to
understand his world.

Labels were truly the parent's most powerful ally in this fight against autism. If something
had a label, it was a whole in and of itself... even a partial could be perceived as its own
entity. Labels were, I believed, also key to keeping the child in "this world"... because they
removed the frustration of "not understanding this world" and as such they could help ensure
pretend play was labeled as pretend and this too, helped keep the child "grounded in reality"
as opposed to a fictional world he could completely control on his own. I encouraged all
parents to review my section on coping mechanisms and to encourage only the use of
"positive ones" in working with their children. Parents would also find very valuable
information under my section entitled Exercises I Do At Home. These were exercises I had
done with my son in an attempt to help him deal with issues of "partiality"... in an attempt to
help him better cope with his world and to find joy within “real life” as opposed to seeking it
in a “make believe” world!

My theory was simply that... a theory... as was everything else I had provided in these
materials. Of course, what was to those in research simply a “theory”, to me, was very
much a fact of life... a “theory” that had proven itself time and time again! Based on what I
had come to understand of the role of "partiality" in the life of my own son, I believed this
“theory” as it related to the danger of pretend play, in view of its potentially devastating
consequences, certainly warranted further investigation.

Issues with "partiality" also helped explain other disorders that involved completing a task,
such as obsessive-compulsive behavior.

As I suspected that adult schizophrenia could be tied to the need to "complete the partial”
and the need to deal with issues of loneliness in the autistic child, so, too, did I suspect that
this obsessive-compulsive behavior could also be an attempt at “completing the partial or
incomplete” in life. Many autistic children were reported to have obsessive compulsive
disorders... and although many other children were labeled simply as "obsessive compulsive
disorder" (and did not have the label of autism), I suspected obsessive compulsive behavior
could simply be another, perhaps milder form of autism.

I had once heard a young man speak of his life with obsessive-compulsive disorder. The
young man was approximately 17 and had no other "label"... he had not been labeled as
autistic. As he talked he explained how he felt he could "catch germs everywhere" and that
as such, he constantly had to wash his hands. Much in the way that a bandage was quickly
removed by the autistic child who had not had a bandage labeled - a child who had not
learned to cope with something (the bandage) which was not part of the whole (the skin) - so
too, did I suspect a person suffering from obsessive compulsive behavior may be attempting
to "remove" something (germs) that were not part of the whole (the skin or person). Again,
this was simply a theory... but given we saw so much "obsessive compulsive" type behavior
in the autistic, it was certainly an interesting one - at least in my opinion. :0)
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In closing this section, I want to mention one final thing. There was apparently research
showing that schizophrenics often had parasites (i.e., hookworms) in their brain tissue.

Of course, as in so many other things, the medical community was quick to refute this
possible link. You could see this issue listed and refuted under a very popular link on the
Internet called "Quackwatch" by simply doing a search for "Hulda", a somewhat
controversial person in the medical community. Not surprisingly, "Quackwatch" also did
not believe vaccinations could cause autism. Given that most "advisors" for "Quackwatch"
were from the medical community, this was not surprising to me. Of course, anyone who
denied the impact of mercury, the second most toxic substance in the world, on the human
body was a “quack”, too! In my opinion, it was time for those on “Quackwatch” to look at
the facts rather than allowing themselves to be spoonfed what to believe by the
pharmaceutical and government agencies tied to vaccination programs!

The medical community, a community so closely linked to the pharmaceutical industry, had
long denied the vaccine/autism link - just as had the pharmaceuticals and the many
government organizations (i.e., CDC, NIH, etc.) directly linked to this issue of vaccinations.
I provide this information on parasites in the schizophrenic as "information only" for those
who wanted to look further into this topic since I did find it to be a rather interesting one —
especially given the fact that so many autistic children engaged in behaviors that simply
made them more prone to parasitic infections (behaviors such as licking, eating sand, etc. —
for more on that, see my first book, Saving Zachary: The Death And Rebirth Of A Family
Coping With Autism).

As a child, my mother, the wife of a doctor, always used to treat all her children for parasites
on a regular basis. When hyperactivity seemed to be a little overwhelming, she always
suspected worms. If indeed autistic children were prone to parasitic infestation due for
example to the fact that they were often "licking things" and, in Zachary's case, actually
eating sand (that could be laced with the eggs of parasites), that would certainly contribute
to hyperactivity. As such, treating for parasites (i.e., worms) was a good idea.

As I mentioned earlier, however, the cautionary word for parents here was that the medical
community did not give this issue the attention it deserved. Most tests for parasites tested
for only a very few types... and often, by the time the stool samples made it to a lab, the
presence of parasites was “negative” because the eggs, etc., had died by the time they
reached the lab (one of my sisters-in-law used to work in a medical lab and was the one who
had mentioned that to me). As such, I cautioned parents to become informed on the issue of
parasites (i.e., pinworms, roundworms, hookworms, tapeworms, etc.) and to be very
cautious in terms of allowing their children to engage in those behaviors that made children
prone to these infections.
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Teaching Emotions... Why The Autistic Child Is Never Simply A Little Bit Angry...

It was my belief that much as sensory, behavioral and social aspects of the autistic child's
life were impacted by the inability to properly process the parts to a whole, so too, was this
the case with emotional issues. In my opinion, because the autistic child was unable to
understand "partialities" his life was one of "all or nothing"... having no room for the "in
between" situation or "part" in anything — including emotions!

In the autistic child everything was “magnified” in that those areas that functioned
well, functioned extremely well... those areas that were dysfunctional, had the
potential for being extremely dysfunctional!

Thus, the inability to allow for the "physical" existence of "parts" that were not understood,
in my opinion also applied to the inability to allow for the existence of "parts" to emotions.
As a result, emotions, like the physical world, become a matter of "all or nothing" in terms
of what was "allowed" by the autistic brain. For example, "parts" to emotions, I believed,
were not understood - perhaps simply because they had never been "labeled" for what they
were - "degrees" of emotion within the expression of one specific type of emotion. Thus, as
with everything else, for the autistic child, "degrees" of emotion also had to be defined - to
be understood.

Take for example the "emotion" of "happy”. Parents did not usually think of actually
"teaching" the various "degrees of happy". In my opinion, however, this was exactly what
was needed to help the autistic child understand his emotions as well as to help him perceive
the emotions of others. I had noticed in Zachary that he could easily tell when "mom was
very upset" but that unless I was "very upset", he really went about doing his daily activities
without taking much notice of "how mom felt" during the day. Likewise, he could easily
perceive "very happy" when I laughed "very hard" - and he too, usually ended up finding
that "funny" and laughed “very hard” right along with me. Yet, what he found funny was
always "hilariously funny" and we always found ourselves wondering “why” things that
“just were not that funny” to anyone else were always “hilariously funny” to Zachary. If
something was perceived as funny, at all — it was always, hilariously so! If something was
sad, it was almost “devastatingly” so. Again, why the extremes even in emotions? Why the
hilariously funny? ... Why the violent outbursts? ... Why the tremendous aggression? Why
the so complete anger?

I truly came to understand this whole issue with "degrees of emotions" as I watched my
autistic nephew who was approximately 11 years old. It was then that I saw this issue with
“partiality” truly spanned all areas of life... including not only what was perceived by the
physical senses, but all those abstract things... like emotions, social, behavioral and, most
likely, sexual issues as well.

Andrew had exhibited all the characteristic behaviors of an autistic child. As a younger
child, he had been fascinated with many of the same things that currently fascinated
Zachary. As I observed Andrew, I often looked for "clues" of what I could expect to see in
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Zachary as he grew older also, in an attempt to help "prepare myself" for what was
inevitably down the road for my autistic child.

Like Zachary, Andrew was a very kind-hearted and intelligent boy. He had a fantastic
memory for specific things and excelled in or had immense difficulty in stereotypical areas
of strength and struggle for autistic children. In July of 2002, while we were visiting many
of my in-laws, almost all my nieces and nephews were playing together... all except
Andrew. He went around, talking to himself - undoubtedly a form of ordering language in
the older autistic child - and every once in a while, he would notice something another child
did, something he thought was funny. What hit me right away on this particular day, was
the fact that what Andrew had "perceived as hilariously funny", most children would have
perhaps only found "somewhat amusing". Yet, there was Andrew, laughing hilariously at
something that really "was not that funny" to begin with.

By this time, I had already figured out that partiality processing was an issue for the autistic
child... but, what I had not realized until that very moment, was that partiality processing
affected absolutely all aspects of the autistic child's life... including emotions! Once again,
it all made perfect sense!

Andrew did not understand the "in between" emotion or "partial emotion" much as he could
not understand the "parts" in anything else until they were first "explained" or "labeled". As
such, I came to quickly understand that for the autistic child, even "degrees of emotion" had
to be labeled!

As with so many other things in the life of the autistic child, we had made the mistake of
assuming a child could at least "see all levels" of emotions, but for the autistic child this was
a very false assumption! The fact that various "levels of emotion" were expressed every day
by those all around the autistic child did not mean that the child necessarily "understood"
those emotions, those degrees of emotions within a specific emotion. I would argue,
indeed, that the autistic child did not understand "in between" emotions until they were
specifically taught. Only then, did I believe, could the autistic child truly come to perceive
"levels or degrees of emotion"... only then could he understand the "parts" or "degrees" to
the whole - the type of emotion!

This easily explained not only issues with "hilarious or inappropriate laughter" so often seen
in autistic children, it also explained the other extreme of emotions too - the violent
outbursts of anger and aggression. In autistic children, it was all too obvious that it seemed
to take "almost nothing" to upset them tremendously. Again, there was no "in
between"...the autistic child was either "not upset" or "tremendously upset", "not finding
something funny" or finding something to be "hilariously funny"... and nowhere were
"degrees" of either anger or happiness anywhere to be found!

I now truly came to understand that in order for the autistic child to "perceive" and
understand the various "degrees" of emotion - in all types of emotion - those "degrees"
literally had to be taught via labels and explanations.
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The various or "in between" degrees of "happy", for example, needed to be taught to the
autistic child since he knew no "in between" emotions. The autistic child was either happy
or not happy, sad or not sad, angry or not angry. In my opinion, the autistic child
experienced only the "full blown" emotion or none at all.

As with everything else in the child's life... the part to the whole had to be defined to be
understood...and again, this was why labels were so critical for these children in coping with
their world. As with everything in the autistic child's world, when the parts could not be
understood, they were simply ignored, or frustration surfaced and erupted in the form of
anger and aggression, self injurious behavior and withdrawal and so many other "coping
mechanisms" we saw in these children.

Given this, how did you go about teaching "degrees" of emotion?

As with so much in the life of the autistic child, this too, had to begin with a label. For
example, in teaching "degrees" of happy, the autistic child needed to be given labels and
specific examples of the following ideas or "levels" of "happy": giggling, snickering,
grinning, contentment, enjoyment, pleasure, satisfied, ecstatic, elated, overjoyed and so on.
The goal was to teach the various "degrees" or "in betweens" ... between the "a little happy"
and "very super super, absolutely ecstatic happy". Once the child understood the various
"labels" for the "in between" levels of "happy" or "mad" or "sad", he could then himself,
make use of these emotions because now, each specific level of emotion, each "degree" of
emotion had been given a label ... making that "degree" or "part" to the emotion an entity in
and of itself as opposed to a "part" to something else. Emotions should no longer become
outbursts - in any direction - happy or mad - as labels to variations of one thing should
provide a coping mechanism and greater understanding of the “range of emotions” for the
child.

In teaching a child to deal with anger and/or frustration, it now became necessary to show
him the various levels of anger... to show him that "it's ok to be a little angry if this happens,
but not very angry"... to show him what level or degrees of anger were appropriate for
various situations. So was it true for levels of aggression. Autistic children needed to be
shown what was acceptable “emotion” and “behavior” and what was not - given a specific
situation. The same would be true of "levels of screaming"... when was a little scream ok...
and when was it ok to give out a huge scream! All these "levels of emotion" had to be
taught to the autistic child! :o0)

Teaching the child to cope with his emotions via productive coping mechanisms, and
helping the child understand alternatives to emotions, the "in between" emotions as opposed
to only the extremes, I was convinced would be of great help to these children in anger and
aggression management.

I knew Zachary has some appreciation for the expression of emotions as seen in these
pictures when asked to show me his "happy" and "sad" face.

195

This material is for information purposes only and is not intended to replace the care of a qualified healthcare provider. Statements made in this text have not
been reviewed by the FDA. No one has the right to modify or sell this text/story either in part or in full. The author retains all rights pertaining to this
document/story and/or its distribution. Copyright 2002. Autismhelpforyou.com. All Rights Reserved.




Breaking The Code To Remove The Shackles Of Autism: When The Parts Are Not
Understood And The Whole Is Lost!

Iy

But, in teaching him, I previously had never thought about the "in between" in emotions... at
least not until recently.

Again, I longed for a teaching tool I had not yet seen in this area... a video whereby Zachary
could actually see and be taught the "in between" emotions, not simply the general concept
of "happy" or "sad", for example. In starting to teach Zachary degrees of emotions,
something I found to be of help were all those "smilie" faces you saw on the Internet.
Zachary could "relate" to them easily when I told him "what they were". This technique
seemed to work because each smilie came with that important "label". This at least provided
me with a “place to start” in this area of emotions.

There were tons of good links for "smilies" below for those of you who wanted to try this,
too.

As with everything else, the part of the whole first had to be taught or understood in terms of
how the part fit into the whole in order for even "emotions" to make sense for the autistic
child... in order to provide the necessary coping mechanisms for these children. The

"label" truly was the key to so much for these children.

For these children, life was indeed marked by emotion - the emotion of frustration - as these
children desperately attempted to "break the code" in absolutely everything - including
understanding emotions themselves, and why they felt the way they did... especially when
that emotion was one of "sadness"!

For Zachary, I had often noticed that when he was sad, he was very, very, very sad... and
this had always troubled me a great deal - now, I finally understood why my son's sadness
had been so intense that it broke my heart also! I finally understood my son and in showing
him I understood, I saw the joy in his face because I knew he finally sensed that I did
understand! His life, a life that had until recently so pervasively been marked by
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frustration, almost overnight lost much of that frustration because as I understood my son, I
could now easily move in and help him deal with those things causing his frustration. My
work with Zachary could now be much more focused.

The shackles of autism that had for so long enslaved my little boy were finally slowly
starting to come off!

Although I did not realize it, however, my truly complete understanding of Zachary’s issues
would only come, literally, as I progressed in the writing of this document, as I was finally
able to “put it all together™!

To help teach "degrees of emotion" - smilie faces (links below) and words of quantity! (see
section on Teaching Language) were a good place to start!

Links for "smilies" to help teach emotions to the autistic child.

http://www.ezboard.com/resource_posticons.html
http://www.tnfj.com/Downloads/smilies.html
http://www.gosmiley.com/
http://www.wearenow.com/smilies/
http://theroleplayersrealm.com/images/similies/
http://www.soccercrew.com/forum/Smilies/Best Smilies.html
http://www.abestweb.com/smilies/
http://www.spasschat.de/chat/smile.php3
http://home.c2i.net/jmoelnaa/smile/smilies.html
http://www.mysmilies.com/
http://www.fridaynight.lu/forum/smileys/smilies.php
http://mazeguy.tripod.com/smilies/all.html
http://members.tripod.com/cannon_fodder/smilies.html
http://tomato17.tripod.com/smilies.html
http://www.larainmotion.com/smiliespage.htm
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Discipline And The Autistic Child... Potentially Devastating To Both Child And Parent!!!
When A Lack Of Understanding Leads To A Painful And Potentially Harmful Situation!!!

Life with an autistic child was a difficult one - especially emotionally - for both the autistic
child and the parent... and I now truly understood just how difficult that life could be for
those parents who had two or more autistic children. As difficult as I found life, myself, my
heart truly went out to all parents of the autistic and especially to those who had several
autistic children.

Recently, however, the emotional distress I, personally, felt in daily life with autism was
magnified, beyond what words could even begin to express - by my realization of what I had
been — unknowingly - doing emotionally to my autistic son when it came to discipline!

Discipline was a sensitive issue for all parents. So often, I had heard parents complain that
their autistic child, had been labeled by onlookers as simply "undisciplined" and that "a good
spanking would do him a world of good". Well... only the parent of an autistic child could
truly understand just how difficult it could be to discipline a child - when there seemed to be
no answer as to “why” the autistic child did what he did. Too many times, I believed we
made the mistake of disciplining our children as one would discipline a "normal child"... and
herein was, what I believed, was yet another huge issue for both the parent and the child.

The best way for me to explain this, again, was via an example. As [ worked on my
computer one day, I had a cup of coffee next to me. The cup only had about 1/3 of the
coffee left in it. There were papers all about me, with my notes scratched on them.

Zachary came into the office and saw the cup. He immediately proceeded to turn it over and
I proceeded to pull his pants down and give him a small spanking in an attempt to "teach
him" that this was "unacceptable behavior". Well, two hours later, I realized he had done
this because he literally could not help himself. Again - as with so much in his life -
partiality had played a role... at the time, however, I had not recognized that!

The cup was only 1/3 full... and given that I now knew for a fact that Zachary could not
properly process partiality, it now ( 2 hours later) made perfect sense to me as to why he
had flipped that cup and emptied it in such a quick motion. Had that cup been full, he
would have left it alone - I had seen him do that on many occasions in the past - but, now, in
a very poignant way, I truly understood what I had done to my child! I had spanked
him for doing something over which he had absolutely no control! This had happened
very, very shortly after [ had come to the conclusion that "partiality" was an issue for him...
but, reacting to the situation, I had not made the appropriate "connection" at the time of the
incident. Needless to say, I felt horrible!

I had showed Zachary the concept of fractions but had not yet applied it to so many things in
his life, specifically, for example, to the fact that a cup could be 1/3 full, etc. I had actually
planned on working on that "example" in the next day or so but had not yet done so. I had
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shown him the concept of “fractions” at it related to a door being opened halfway. We had a
rather squeaky front door, and I decided to use that as my example of “fractions” in applying
the concept to “real life”. Had I used a cup instead, I was certain Zachary would not have
even touched the cup that was 1/3 filled because I would have provided the necessary label
he needed to cope with the situation... it could have been that simple!

Interestingly, I had noticed that, in Zachary, if a partially filled bottle had a cap on it, such as
a bottle of mouthwash, etc., somehow, that was better tolerated. It could simply have been
that Zachary had tried to open partially filled bottles in the past with no success and now left
them alone... but, I did want to mention this also. [ was not sure if "a cap" made the bottle
and its content more easily perceived as a whole - I suspected it did, but, again, it may
simply have been that I had not noticed Zachary trying to open these in the past. Yet,
Zachary had, at a very young age, figured out how to open many child proof caps. Again, I
cautioned parents to be careful in making assumptions here - this was true for all children.
There were many dangerous liquids in bottles, and parents should never assume that any
child would leave dangerous liquids alone!

There was an inherent danger in assuming that the fact that something in “black and white”
was inherently true! I advised all parents to always err on the side of caution, and to always
question everything — even the materials I provided herein because, although I saw things a
certain way, perhaps, I had missed something else altogether. I truly wanted to caution
everyone to always seek the answers and to continue to search for them, until everything
made sense... not only those “parts” we were personally comfortable with. :0) Given the
safety issues as they related to “incomplete or inaccurate reference living©” and the
generalizations these children made from one thing to the other (i.e., all pills or “candy
looking things” tasted good and were fun to eat... all liquids were fun... like bubble liquid,
etc.), this was especially true when it came to matters such as dangerous substances, pills,
etc. Never assume your child “knew” something and that “this knowledge” could “cross
over” accurately from one situation to the other... that could be a very deadly and heart-
wrenching assumption to make!

There were many situations that parents and others in society, saw as issues with "disciple"
in the autistic child, but that, in actuality, were nothing more than issues with partiality!

For example, Zachary had long had issues with running back and forth, down a hallway...
never stopping in "the middle" of the hallway. Even if someone was "in the way", he
practically "mowed them down" to get past them and to the other end. Again, it was an "all
or nothing" motion... and there were no "in betweens". To someone observing this
situation, Zachary would, surely, be seen as a "very rude, undisciplined and unmannered
child". That, however, could not be further from the truth! Zachary was pretty good in
saying, "please and thank you” in everything, yet, with issues that dealt with "partiality", he
literally could not help himself... his brain simply was not allowing for that "in between"
situation - at least not until that "in between" situation was taught!
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There was another story I needed to share that also related to the issue of discipline in the
autistic child. 1 had once been in a grocery store with Zachary. This particular store had a
small toy aisle as so many of them do. In that aisle was a small package of toy soldiers.
Zachary had wanted me to purchase that item, but, at the time, I had told him, no. Six
months later, we returned to that same store. As soon as we had gone down the first aisle,
Zachary said: "soldiers". At first, I did not understand what he was talking about... but, his
sister did... she had a knack for always understanding exactly what he wanted. She
reminded me of the packet of toy soldiers and said: "he wants the soldiers he saw last
time". I could not believe it... how was it that he had such a fantastic memory for such
things?

If you put the stories of the "spilled coffee" and the "toy soldiers" together, you get another
very real story - the story of a misunderstood child who was disciplined for something
beyond his control and the story of a child who had a fantastic memory and would
remember the fact, that, for some reason he could not understand, mom punished him for
doing something he could not help doing — for doing something he simply did not
understand in terms of “what was wrong”! You ha the story of a child who was spanked for
a reason he could not control nor understand and you had a child with a fantastic memory...
the two, together, again, made for a dangerous combination in the autistic child.

I truly wondered how much emotional damage, we, as parents, teachers, and others all about
these children were inflicting upon them simply because we did not understand them. Until
the "offending situation", as the 1/3 cup of coffee, and the concept of what "1/3 is" was
explained to Zachary and he understood that concept, he could do nothing but turn that cup
over... his inability to process partiality properly would ensure that - until he had been taught
otherwise! Add to this - the use of sedation and/or medications, and "therapy" methods
based on punishment or negative reward systems - in an attempt to control a child who
simply was not understood, and you get a very dangerous and harmful combination indeed!

When I, personally, came to this realization as to how Zachary was affected by "partiality", |
truly came to understand exactly what all that now meant for my child - every single aspect
of his life had been impacted - his behavioral, social, emotional, sensory aspects - everything
- and that impacted absolutely everything in how I, as a parent needed to respond to him! It
was now critical to make him understand everything with labels, to explain every aspect of
every situation - a huge task indeed, but a very necessary one!

Now that I realized this, I, personally, felt a great deal of emotional distress - knowing I had
punished my child in the past when he literally had no control over what he was doing, and
knowing that he had a fantastic memory simply made matters worse!

I could not even begin to describe the pain I felt at the moment of that realization and the
pain I still feel to this day for having punished Zachary when he simply did not realize what
he was doing, and truly could not control himself! :o(
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This was an issue that would always weigh very, very heavily upon my heart. I could only
hope that since I now understood his problem, that I could help erase some of the horrible
memories he surely must have had of a mom getting upset for so many years and his not
understanding why! :o(

Finally, let me say, that I found autistic children, in most cases to be very, very intelligent
children. They understood so much more than we could ever imagine. Not being able to
communicate back to someone did not mean that something had not been understood.
While on the phone, I often used to say to people who wanted me to visit: "Well, I really
can’t... with Zachary... it's just too hard!" I no longer said that because I now realized he
truly understood this comment... and I knew he understood so, so much more!

For example, when I had to go to Canada to pick up his sister who had been at a horse camp
for a week, I told Zachary as I put him down the night before I left that "mommy was going
to get Anika"... and I told him I would be gone for 2 or 3 days. When I said that, he
answered: "2 days". He understood completely!

Thus, to parents, teachers - indeed everyone - I would just caution you to be careful of what
you say and do when it came to such issues. Those little ears did understand. Be very
careful when a stressful situation occurred and you wanted to discipline your child to first
look at the source of your child's behavior. 1urged you to evaluate the situation, and make
absolutely sure that the reason for which you thought discipline was necessary had
absolutely nothing to do with the autistic child's inability to process partialities or his
inability to integrate his world, because, if it did, then punishing or "disciplining" that child
for his actions would do nothing to help him understand the situation and why "it was
wrong" to do what he did and it would do nothing to prevent the situation from happening
again in the future since the underlying issue had not been addressed with the giving of a
spanking!

Undoubtedly, it will take all parents a while to come to truly understand and cope,
themselves, with the huge role partiality played in the life of the autistic child, but soon, like
me, other parents would be able to spot these issues in an instant. And when that happened
and the "offense" was as a result of this inability to process partiality, look not at the
moment as one for discipline, but rather, seek the lesson you needed to teach your child as it
related to partiality and the need to integrate information in order for the “parts” to make
sense!

In truth, I would say that when the urge to discipline occurred, I would look immediately at
the situation, not the child. What was wrong with the situation that caused him to do what
he did? These "situations", when they result from an inability to process partiality needed
to be viewed as excellent opportunities to find out exactly what your child needed to
understand... what issue, what concept, etc. Only then, would your child truly strive, as
with each explanation and each label, he was more and more able to cope with daily life and
decode his world! :0)
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